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1.0 Executive Summary 

1.1 Program History 
Nevada Senate Bill 185 (SB 185) provides schools with the funding to enable the 
implementation of a diverse selection of programs, materials, and strategies that were 
determined to meet the needs of the individual schools.  Originally signed into law as 
SB 404, SB 185 grant funding was awarded to schools and school districts in the State 
of Nevada in the spring of 2006.  The State of Nevada commissioned The Leadership 
and Learning Center (The Center) to conduct an in-depth evaluation of the SB 185 grant 
funding for programs, materials, and strategies implemented in Nevada public schools 
and school districts.  The initial project, titled “Innovation and Remediation: An Analysis 
of Nevada Senate Bill 404,” was delivered in January 2008 and included a differentiated 
approach to evaluating schools receiving SB 404 funding. 

This current Interim Report evaluates the effectiveness of the continuing programs for 
which SB 185 grants were utilized.  The Leadership and Learning Center, in accordance 
with the criteria for evaluation established by the Commission on Educational 
Excellence, used multivariate analysis to determine the impact of programs on student 
achievement.  Emphasis was placed on measuring student growth toward academic 
proficiency and mastery using state and local assessments. 

1.2 Study Methodology 
The analyses have been completed as a result of extensive site visits, phone 
interviews, and an examination of two-year sets of school cohort achievement data for 
Criterion-Referenced Tests (CRT) for grades three through eight and High School 
Proficiency Exams (HSPE) for grades nine through twelve.  Appendix C provides the 
complete list of schools identified by the Nevada Department of Education to be 
included in this study and indicates whether there were continuing or operational 
programs at each school.  Interview data, in the form of field notes, were entered into an 
instrument created by The Center, and subsequently approved by the Nevada State 
Department of Education, to formalize interviews during data collection. 

In order to designate a program as resulting in high, low, or undetermined gains, a 
scale was created based upon the three measures of central tendencies—mean 
(average), median, and mode.  These aggregate data included annual CRT and HSPE 
data for all programs: continuing programs (those in year 1, 2, 3, or 4 of implementation 
based on the list sent by the Nevada Department of Education) and operational 
programs (programs that have been continued for the 2007–2008 or 2008–2009 school 
years).  Each program was coded as commercial or noncommercial, and each program 
was given a discrete grouping code so that all averaged differences could be used to 
determine a total impact score by program code.  For example, all schools that used 
SB 185 funds to purchase tutors were grouped together and the student achievement 
data analyzed depended on which content area the interviewee indicated would see 
impact from the program.  Aside from the above, commercial programs were not 
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distinguished from noncommercial programs in these three designations in order to 
preserve the integrity of student achievement changes by school, rather than by 
program.  Student achievement differences were then calculated for each available 
tested content area.  The differences in the scores were then juxtaposed adjacent to 
field note numbers to align those subject areas stated by building representatives 
in field notes with the appropriate program.  The average of the mean, median, and 
mode of those differences equaled 6.23. 

Programs that had mean gains above 6.23 were designated as high-gains programs; 
statistically this represents all programs in the top 50th percentile.  Programs that had 
mean gains below 3.23 were designated as low-gain; statistically this represents all 
programs in the lowest 45th percentile.  Programs that had means change between 
3.23 and 6.22 were designated as undetermined-gain programs, as this lower middle 
5 percent of all programs were not designated as high- or low-gain.  Program averages 
in this category were so close to the designation for high-gain programs and so close to 
low-gain programs, that it would be inequitable to place them in either category.  
Undetermined-gain programs deviated from the center of a normal distribution (or bell 
curve) by less than half of a standard deviation. 

This three-level scale was used because control groups were unavailable to compare 
programs, and designations were based solely on the normal distribution of student 
achievement scores by schools.  This method was based on a study by Gall, Borg, and 
Gall (2006) who state that using measures of central tendency when comparing upper 
and lower halves is the preferred methodology given the nature of the study when 
descriptive statistics are used for evaluation. Each of these designations was then 
measured based on the established cut-off numbers, and a list of high-gain, low-gain, 
and undetermined-gain programs was generated.  The following list in Section 4.0 
represents those programs that achieved these three ranges of student achievement. 

1.3 Schools Analyzed for Interim Report 
For this report, The Leadership and Learning Center interviewed schools identified 
by the Nevada Department of Education.  SB 185 programs at each of these schools 
were designated by the Nevada Department of Education as either Continuing or 
Operational.  A complete list of schools contacted can be found in Appendix C. 

Continuing programs are those programs, identified by the Nevada Department 
of Education, that are in year 1, 2, 3, or 4 of program implementation. The Nevada 
Department of Education has identified 308 schools as having continuing SB 185 
programs and a list of those schools is found in Appendix C. 

Operational programs are those programs, identified by the Nevada Department of 
Education, as projects that have been continued for the 2007–2008 and 2008–2009 
school years.  The Leadership and Learning Center conducted site visits to a selection 
of 45 schools with operational programs (see Appendix C for list of schools visited).  
The Nevada Department of Education has identified 166 schools as having operational 
SB 185 programs and a list of those schools is found in Appendix C. 
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Section 5.0, Examination of Successful Programs, profiles the top 25 percent of schools 
with the highest gains in student achievement for each district and highlights 
implementation of high-gains programs.  The student achievement results of many of 
these schools are presented in chart form in Appendix A. 

1.4 Conclusions 
This study reveals significant findings directly related to The Leadership and Learning 
Center’s comprehensive analysis of the SB 185 initiative.  Funding will improve student 
achievement in schools where effective leadership, in the form of qualified and 
conscientious personnel, and effective teachers, and their focused efforts to apply best 
practices, are in place.  These schools affected increases in student performance by 
objectively examining school data and making decisions based on results, with ever-
narrowing goals in mind.  The effective schools fostered collaborative teams, rather 
than individuals working in isolation, interested in applying strategies to help students 
refine and gain competencies critical for success.  This conclusion is based on a review 
of site-visit field notes, phone interviews, and school progress reports correlated with 
student achievement data from 2005 to 2008. 

1.4.1 Commercial and Noncommercial Programs 
A comparison of commercial and noncommercial programs indicates that the overall 
gain average (quantified by the mean, or average, differences for each program as 
indicated by content area impact from field notes) of all commercial programs together, 
regardless of high, low or undetermined gain, have a total average gain of +5.5 points, 
and all high-gain commercial programs show a combined gain of +8.84 points.  In 
contrast, noncommercial programs combined show a total average gain of +7.0 points, 
and all high-gain noncommercial programs show a combined gain of +20.9 points 
overall. 

This leads to the direct conclusion that innovations in noncommercial programs chosen 
by districts and building administrators have produced a greater impact than commercial 
programs.  These innovations should be replicated for greater impact on student 
achievement.  This conclusion is based on an analysis of student achievement data 
correlated with the implementation of commercial and noncommercial programs. 

1.4.2 School Progress Reports and Assessment Analysis 

Analyses of School Progress Reports and School Improvement Plans reveal a 
disproportionate emphasis placed on summative assessments.  This is not to say that 
Criterion-Referenced Tests (CRTs) are not valid measures of achievement.  However, 
23 percent of the elementary schools in the state mentioned those tests’ lack of 
alignment to the state literacy standards, including reading and writing (particularly on 
grade five state tests).  Only three percent of schools indicated use of formative 
assessments as part of their formal data analysis, though many schools used formative 
assessments on an informal basis, and only 37 percent mentioned them in school 
reports.  These assessments, which are less formal, usually much shorter, and easier to 
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assess than summative assessments, yield immediate feedback for both students and 
teachers reciprocally.  Ninety-six percent of the schools that mentioned formative 
assessments presented consistent gains in school performance as corroborated by 
quantitative data for schools using SB 185 programs.  These data are derived from 
school progress reports and field notes taken from site visits and interviews. 

1.4.3 Relationship of Initiatives 

Both CRT and HSPE scores from 2005-2008 show significant increases in reading 
proficiency compared with decreases in writing proficiency.  While the district data 
presents two distinct instruments, it is consistent with a sample of schools (see Section 
5.0 for CRT and HSPE data highlighting this inversion). 

Therefore a balanced literacy initiative that connects the processes of reading and 
writing, rather than isolating either one, is warranted.  The introduction of a practice 
such as writing across the curriculum may reverse the effects of this inverse 
relationship.  (Please see Section 8.0 for details of recommendation.)  Several instances 
of building-level CRT data show significant increases in both reading and writing.  This 
recommendation is based on a review of site-visit field notes, phone interviews, and 
school progress reports correlated with student achievement data. 

The remainder of this report is divided into the following sections: 
Section 2.0: Overview.  This section provides an overview of the SB 185 program, 
as well as an explanation of The Center’s analysis including all facets of the data 
collection process, and gains made for each identified subgroup. 
Section 3.0: Program Impact on Student Achievement.  This section presents 
the results of the analysis of all continuing and operational programs considered in 
this study.  This extensive list designates each program as having high, low, or 
undetermined impact on student achievement. 
Section 4.0: Evaluation of Program Impact on Student Achievement.  Section 4.0 
presents narratives outlining details of implementation SB 185 programs.   For each 
program the designation of high, low, or undetermined gains is indicated, as well as the 
actual mean gain/loss leading to the designation. 
Section 5.0: Examination of Successful Programs.  The top 25 percent of all schools 
in each district are profiled in Section 5.0. This section provides a snapshot of how high-
gains programs are implemented and monitored on site.  Much of the material included 
in this section is data reported by the schools in their own words. 
Section 6.0: Best Practices in Implementation.  Section 6.0 reveals the best 
practices and strategies, with corresponding analyses that tied to student achievement. 
Section 7.0: Evaluation of the Most Commonly Implemented Programs.  This 
section reviews the effectiveness of the most commonly selected programs. 
8.0: Recommendations.  This section presents the recommendations for next steps, 
at both the school and districts levels.  These recommendations are a synthesis of the 
analysis presented in this report. 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 13 



2.0 Overview 

2.1 Background 

This Interim Report evaluates the effectiveness of continuing SB 185-funded programs.  
The Leadership and Learning Center (The Center), in accordance with the criteria for 
evaluation established by the Commission on Educational Excellence, used multivariate 
analysis to determine the program impact on student achievement.  Emphasis was 
placed on measuring student growth toward academic proficiency and mastery using 
state and local assessments. 

2.2 Introduction 

The information found within the Innovation and Remediation Interim Report represents 
an analysis of the following multiple sources of data: 

• Nevada Accountability Reports 

• District protocol questionnaires and implementation rubrics 

• SB 185 program, material, and strategy rubrics for administrative support, 
instructional support, and direct instruction 

• School Progress Reports 

• CRT and HSPE results 

The Center interviewed and made site visits to a selection of schools identified by the 
Nevada Department of Education that received SB 185 funding, including schools that 
returned funding for the 2008–2009 school year.  (See Appendix C for complete list of 
schools.)  The statements in this report were gathered from extended interviews via site 
visits and phone calls with principals, vice principals, teachers, and other staff who 
coordinated the SB 185-funded projects.  Generally, the interviews lasted between 45 
minutes and two hours.  All schools cooperated by thoroughly responding to survey 
questions related to the history, application, and effectiveness of SB 185 funds.  The 
original interview protocol included 23 questions, with emphasis on nine subjects that 
were probed in detail: 

• Program history and changes 

• Program evidence of researched, field-tested best practices 

• Time for implementation (per week/day) 

• Relevance to state or district requirements 
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• Program alignment with the School Improvement Plan (SIP) 

• Effectiveness/equity for students 

• Assessments used to track student achievement 

• Evidence of internal monitoring 

• Process for evaluating effectiveness 

2.3 Program Impact 

This report examines the impact of State of Nevada SB 185-funded continuing and 
operational programs, both commercial and noncommercial, on student achievement, 
with the ultimate goal of reversing underperformance.  This evaluation represents an 
analysis of changes in student achievement within schools in various states of need, 
leadership, and potential.  While the context of this report originates CRT and HSPE 
results, the prevalence of emergent patterns in school reports and communications 
provide greater insights and context than the “snapshot” of test scores. 

Programs that had mean gains above 6.23 were designated as high-gains programs; 
statistically this represents all programs in the top 50th percentile.  (For full methodology 
and scale description, please see Section 3.1.)  Programs that had mean gains below 
3.23 were designated as low-gain; statistically this represents all programs in the lowest 
45th percentile.  Programs that had means change between 3.23 and 6.22 were 
designated as undetermined-gain programs, as this lower middle 5 percent of all 
programs were not designated as high- or low-gain.  Program averages in this category 
were so close to the designation for high-gain programs and so close to low-gain 
programs, that it would be inequitable to place them in either category.  Undetermined-
gain programs deviated from the center of a normal distribution (or bell curve) by less 
than half of a standard deviation.  

Complete summary of high, low, or undetermined gains programs found is found in 
Section 3, narratives outlining successes in implementation are found in Section 4, 
while the top 25% of all schools in each district are profiled in Section 5. 

2.4 Endurance of Programs 

Since this report is one in a series of reports on state-funded programs, it is important 
to note the issue of endurance for programs that originally began as SB 404 programs.  
Although these programs yielded high achievement gains, many were discontinued 
after funding ended.  Other programs, like technology and literacy coaches, that were 
funded earlier by SB 404 and continued by districts or schools, became more effective 
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and efficient, ultimately showing increased gains in student achievement.  A report 
completed by The Leadership and Learning Center, titled “Innovation and Remediation: 
An Analysis of Nevada Senate Bill 404,” was released one year ago and applauds 
Nevada for its gains toward closing the achievement gap, particularly with students in 
poverty, indicated by students who receive free and reduced lunch.  This report finds 
that the same group of students maintained the increases while evidencing additional 
increases, particularly for special education students with IEPs. 

As indicated in Chart 2.1, programs designated as “High-Gain” show a significantly 
higher average in overall mean scores than those programs designated as “Low-Gain.” 
This holds true across all subgroups.  For this chart, the mean scores were derived by 
calculating the average student achievement gains and losses for all students as well 
for each subgroup, for all programs identified as high-gain and then for all programs 
identified as low-gain.  “High-Gain” is defined as those programs, listed in Section 3.0, 
that are strongly associated with marked improvements in student achievement, and 
quantified gains in score differences for each subject.  Score differences were 
calculated by subtracting 2006 CRT or HSPE scores for continuing programs and 2005 
CRT or HSPE scores for operational programs from 2008 CRT or HSPE scores.  Mean 
scores are defined as average gains by school and program for each subgroup. 

 
Chart 2.1  Program Impact on Subgroups

Variable 

High-Gain 
Programs— 
Mean Scores

Low-Gain 
Programs— 
Mean Scores

Overall 
Achievement 
Gains/Losses

6.919 –0.793 

Hispanic 
Students 6.678 –0.840 

Black 
Students 4.632 0.551 

Male 
Students 6.023 –1.948 

Female 
Students 5.624 –1.120 

IEP Students 3.017 0.213

LEP Students 6.219 2.454

FRLStudents 7.130 0.342
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2.5 Curriculum and Instruction 

Curriculum and instruction are dramatically changing in SB 185-funded schools.  
The use of the word “standards” occurred 170 times in interviews in relation to how 
schools monitor programs internally and how educators evaluate their programs.  
In addition, interviewees mentioned the words “priority standards” twelve times.  Clearly, 
Nevada standards are at the forefront of monitoring and schools are adjusting what and 
how new information is conveyed to students.  Standards also represent a guiding 
factor in how effective schools construct their School Improvement Plans.  Many SB 185 
programs, such as MAP and AIMSweb, have helped schools to make critical choices 
not only about what to teach and how to teach it, but when to change strategies.  This 
facilitation of the learning process complements the way in which dynamic and effective 
programs have the greatest impact on student achievement.  Section 5.0 reports the 
analysis of the School Progress Reports presented on a school-by-school basis and 
describes whether effective monitoring, learning, and achievement takes place.  
Findings indicate that while some schools employ ongoing assessments to monitor 
progress, many still rely on the Nevada state tests. 

2.6 Dynamic Programs 

Several programs initiated by SB 185 funds, such as Study Island and SMART Boards, 
embody what is now possible in classrooms for math and other content areas.  Using 
technology in the classroom, when it is implemented with fidelity, can increase student 
engagement.  However, such dynamic programs require specific, collaborative 
environments in order for educators to implement these programs successfully.  While 
the Internet has brought the world to students, simply placing students in front of a 
screen does not guarantee high-gain learning experiences.  Teachers must carefully 
construct lessons, allow for processing time, implement formative assessments, and 
integrate adult accountability to ensure that such innovations are not employed simply 
for their visual allure.  Even videos can be useful by limiting to short intervals of viewing 
and longer intervals of discussing or processing significance.  Ultimately, the end goal 
for all dynamic programs must be socially-constructed learning. 
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3.0 Program Impact on Student Achievement 

3.1 Methodology 

This section presents the results of an analysis of SB 185-funded continuing and 
operational programs as implemented by schools across Nevada.  These analyses 
have been completed as a result of extensive site visits, phone interviews, and 
an examination of two-year sets of school cohort achievement data for Criterion-
Referenced Tests (CRT) for grades kindergarten through eight and High School 
Proficiency Exams (HSPE) for grades nine through twelve. 

Interview data, in the form of field notes, were entered on an instrument created by 
The Center, and subsequently approved by the Nevada State Department of Education, 
to formalize interviews during data collection.  As principals or building representatives 
described each SB 185 program, they specifically indicated which content areas were 
most impacted by each investment.  This, along with implementation information was 
captured on the data collection instrument.  For schools that indicated that language 
arts was impacted, the average difference between reading and writing was used since 
language arts is not an individually tested subject area for CRT tests or for HSPE tests.  
In the next step, only applicable score differences were averaged and placed in a new 
cell on the spreadsheet. 

In order to designate a program as resulting in high, low, or undetermined gains, a 
scale was created based upon the three measures of central tendencies—mean 
(average), median, and mode.  These aggregate data included annual CRT and HSPE 
data for all programs: continuing programs (those in year 1, 2, 3, or 4 of implementation 
based on the list sent by the Nevada Department of Education) and operational 
programs (programs that have been continued for the 2007–2008 or 2008–2009 school 
years).  Each program was coded as commercial or noncommercial, and each program 
was given a discrete grouping code so that all averaged differences could be used to 
determine a total impact score by program code.  For example, all schools that used 
SB 185 funds to purchase tutors were grouped together and the student achievement 
data analyzed depended on which content area the interviewee indicated would see 
impact from the program.  Aside from the above, commercial programs were not 
distinguished from noncommercial programs in these three designations in order to 
preserve the integrity of student achievement changes by school, rather than by 
program.  Student achievement differences were then calculated for each available 
tested content area.  The differences in the scores were then juxtaposed adjacent to 
field note numbers to align those subject areas stated by building representatives 
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in field notes with the appropriate program.  The average of the mean, median, and 
mode of those differences equaled 6.23. 

Programs that had mean gains above 6.23 were designated as high-gains programs; 
statistically this represents all programs in the top 50th percentile.  Programs that had 
mean gains below 3.23 were designated as low-gain; statistically this represents all 
programs in the lowest 45th percentile.  Programs that had means change between 
3.23 and 6.22 were designated as undetermined-gain programs, as this lower middle 
5 percent of all programs were not designated as high- or low-gain.  Program averages 
in this category were so close to the designation for high-gain programs and so close to 
low-gain programs, that it would be inequitable to place them in either category.  
Undetermined-gain programs deviated from the center of a normal distribution (or bell 
curve) by less than half of a standard deviation.  

This three-level scale was used because control groups were unavailable to compare 
programs, and designations were based solely on the normal distribution of student 
achievement scores by schools.  This method was based on a study by Gall, Borg, 
and Gall (2006) who stated that using measures of central tendency when comparing 
upper and lower halves is the preferred methodology given the nature of the study when 
descriptive statistics are used for evaluation.  Each of these designations was then 
measured based on the established cut-off numbers, and a list of high-gain, low-gain, 
and undetermined-gain programs was generated.  The following list in Section 4.0 
represents those programs that achieved these three ranges of student achievement. 

3.2 Implementation of High-Gain, Low-Gain Programs 

The student achievement results designating the gains of each program referenced in 
the list below, both commercial and noncommercial, are inextricably connected to the 
manner in which each was implemented and monitored. 

All programs, including everything from commercial technology programs to hiring 
additional staff, were successful when they were aligned to School Improvement Plans 
and implemented with fidelity.  For example, stating that a “Literacy Coach” is a high-
gain program does not imply that the act of hiring a coach led to increased student 
achievement. It does imply that, on average, the Literacy Coach program, has led to 
increased student achievement.  As with all successful programs, a comprehensive plan 
for implementation, monitoring, and applying midcourse corrections is directly related 
to student achievement gains. 

Conversely, poor implementation of proven and powerful commercial programs would 
have little to no effect on student achievement.  Implementation of commercial and 
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noncommercial programs is discussed at length in Section 4.0 while details and 
objectives of each program are provided in Appendix B. 

3.3 High-Gain Commercial Programs 

3.3.1 Math Programs 
• Accelerated Math 
• Compass Learning Odyssey Math 
• FASTT Math 
• Harcourt Math Textbooks 
• MATH 180 
• Moving with Math 
• Quantum Tutoring Program 
• Saxon Math 
• Study Island Math Tutoring 
• Understanding Math 
• Visual Math 
• Voyager Math 

3.3.2 Reading Programs 
• Accelerated Reader 
• Carbo Reading Styles Program 
• CELL/ExLL 
• Destination Reading 
• DIBELS 
• Fast ForWord 
• Harcourt Trophies Reading 
• Lexia 
• READ 180 
• Reading Recovery 
• Saxon Phonics 
• Scholastic News Nonfiction Reading 
• Second Chance at Literacy Learning  
• Soar to Success 
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• SRA Reading Labs 
• Voyager Passport 

3.3.3 Science Programs 
• After-School Tutoring—Fast ForWord 
• Synergistic Science Program 

3.3.4 Writing Programs 
• Step Up to Writing 
• Thinking Maps 

3.3.5 Technology and Other Related Programs 
• AIMSweb 
• MAP (Measures of Academic Progress) 
• mCLASS Website 
• Orchard for Your State 
• Responsive Classroom 
• SMART Boards 

3.4 Low-Gain Commercial Programs 

3.4.1 Reading Programs 
• Earobics 
• KidBiz3000 
• Reading Navigator 
• Reading Plus 
• Read Right 
• Rosetta Stone 
• School Within a School 

3.4.2 Science Programs 
• Mad Science Day 
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3.4.3 Writing Programs 
• Paragraph Punch 
• Write from the Beginning 
• Write Minds 

3.5 High-Gain Noncommercial Programs 

3.5.1 Reading Programs 
• Cooperative Literacy 
• Corrective Reading 

3.5.2 Professional Development 
• Staff Training 

(Thinking Maps Professional Development, Tutoring Professional 
Development, Trainers of Trainers, Mark Practice Writing Proficiency Exams, 
Technology Training, Book Studies, Math Professional Development, 
Reading/Literacy Technology Training, Writer's Workshop, Writing Academy) 

• Coaching 
(Literacy Coach, Math Coach, Instructional Coach) 

• Collaborative Time for Teachers 
(Collaborative Planning Time, Prep Buy Outs, Structured Teacher Planning 
Time, Stipends, Release Time for Assessments) 

3.5.3 Personnel 
• Administration 

(Assistant Principal, Dean of Students, Leadership Team, Principal) 
• Aides/Paraprofessional 

(Instructional Aide, Instructional Assistants, Library Aide, Paraprofessionals, 
Teacher Assistants) 

• ESL/ELL Services 
(ESL Specialist, ESL Teacher, ELL Teacher, ELL Aide) 

• Literacy Personnel 
(Literacy Coordinator, Literacy Lab Facilitator, Literacy Tutors, Reading 
Specialists, Literacy Coach, Assistant Reading Interventionists)  
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• Math Personnel 
(Math Academy, Math and Reading Remediation Instructor, Math Intervention 
Specialist, Math Support Teacher, Math Substitute, Math Tutors 

• Teacher Assistants 
• Teacher 

(Certified Teacher, Full/Part-Time Teacher, Teacher Salary, 
Intersession Teachers) 

• Support Personnel 
(Artist-in-Residence, After-School Support Personnel, Behavioral Specialist, 
Technology Support Person, Testing Coordinator, Technology Specialist, 
Attendance Clerk, Recorder of Student Data) 

3.5.4 Student Support Services 
• Academic Enrichment 

(Summer School, Transitional Summer School, Intersession Program, 
Newcomers Program, Voyager Time Warp Summer Institute) 

• Credit Retrieval 
• Tutoring 

(After-School Tutoring, Literacy Tutoring, Lunch Tutoring, Math Tutoring, 
Writing Program Tutoring, Saturday Tutoring, Homework Club) 

3.5.5 Technology and Other Related Programs 
• Family Support Services 

(Bilingual Parent Liaison, Community Liaison, Family and Student Advocacy 
Parent Education, Parent Involvement Facilitator, Parent Nights, Parent 
Resource Center Personnel, Reading Workshops for Parents, Student Parent 
Liaison) 

• Instructional Kits 
• Response to Intervention Support 

3.6 Low-Gain Noncommercial Programs 

3.6.1 Science Programs 
• Science Academy 

3.6.2 Writing Programs 
• Writing Intervention 
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3.7 Undetermined-Gain Programs (Commercial and Noncommercial) 

3.7.1 Math Programs 
• Destination Math 
• Moogie Math 
• TI Navigator 

3.7.2 Reading Programs 
• Reading Materials 

(Books, Library Materials, Workbooks) 

3.7.3 Science Programs 
• Summer Science Camp 

3.7.4 Technology and Other Related Programs 
• AVID Software Program 
• BrainPop 
• CRT Camp 
• PLATO 
• Promethean Interactive Whiteboards 

3.8 Items Not Related to Student Achievement 
• Attendance at Conferences 
• Bus Transportation 
• Laptop Cases 
• Projector 

(Overhead Projector, LCD Projector, ELMO Projector) 
• Personal Computers 

(Apple Computers, Personal Computers, Laptops) 
• Technology Supplies 

(HP Docking Stations, Laptop Carts, RAM Sticks) 
• Warehouse Supplies 
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4.0 Evaluation of Program Impact 
on Student Achievement 

4.1 Methodology 

This section presents an inventory of all SB 185-funded continuing and operational 
programs as implemented by schools across Nevada.  The inventory is divided into 
two sections, commercial and noncommercial, and groups programs by subject affected 
(math, writing, etc.).  For each program the designate of high, low, or undetermined 
gains is indicated, and all implementing schools are listed.  The narrative further 
provides details on how each program was implemented.  See Appendix D for a 
complete list of schools analyzed in this section. 

In order to designate a program as resulting in high, low, or undetermined gains, a 
scale was created based upon the three measures of central tendencies—mean 
(average), median, and mode.  These aggregate data included annual CRT and HSPE 
data for all programs: continuing programs (those in year 1, 2, 3, or 4 of implementation 
based on the list sent by the Nevada Department of Education) and operational 
programs (programs that have been continued for the 2007–2008 or 2008–2009 school 
years).  Each program was coded as commercial or noncommercial, and each program 
was given a discrete grouping code so that all averaged differences could be used to 
determine a total impact score by program code.  For example, all schools that used 
SB 185 funds to purchase tutors were grouped together and the student achievement 
data analyzed depended on which content area the interviewee indicated would see 
impact from the program.  Aside from the above, commercial programs were not 
distinguished from noncommercial programs in these three designations in order to 
preserve the integrity of student achievement changes by school, rather than by 
program.  Student achievement differences were then calculated for each available 
tested content area.  The differences in the scores were then juxtaposed adjacent to 
field note numbers to align those subject areas stated by building representatives 
in field notes with the appropriate program.  The average of the mean, median, and 
mode of those differences equaled 6.23. 

Programs that had mean gains above 6.23 were designated as high-gains programs; 
statistically this represents all programs in the top 50th percentile.  Programs that had 
mean gains below 3.23 were designated as low-gain; statistically this represents all 
programs in the lowest 45th percentile.  Programs that had means change between 
3.23 and 6.22 were designated as undetermined-gain programs, as this lower middle 
5 percent of all programs were not designated as high- or low-gain.  Program averages 
in this category were so close to the designation for high-gain programs and so close to 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 25 



low-gain programs, that it would be inequitable to place them in either category.  
Undetermined-gain programs deviated from the center of a normal distribution (or bell 
curve) by less than half of a standard deviation.  

This three-level scale was used because control groups were unavailable to compare 
programs, and designations were based solely on the normal distribution of student 
achievement scores by schools.  This method was based on a study by Gall, Borg, and 
Gall (2006) who stated that using measures of central tendency when comparing upper 
and lower halves is the preferred methodology given the nature of the study when 
descriptive statistics are used for evaluation.  Each of these designations was then 
measured based on the established cut-off numbers, and a list of high-gain, low-gain, 
and undetermined-gain programs was generated.  The following list in Section 4.0 
represents those programs that achieved these three ranges of student achievement. 

4.2 Commercial Programs 

4.2.1 Math 

Accelerated Math 
Identified as High-Gain Program 
Mean student achievement gains: 20.0 percentage points 

Robert E. Lake Elementary School, Harris Elementary School, McCaw Elementary 
School, and Lomie G. Heard Elementary School, all in Clark County School District, 
adopted the Accelerated Math program to supplement and support each school’s math 
curriculum.  The implementation schedules of the schools differed, as some used the 
program primarily in the morning, while others used it throughout the day.  In all cases, 
schools made good use of the automated output of formative assessments for refining 
instruction. 

Accelerated Math requires students to communicate to parents the results of the 
software assessments.  Lomie G. Heard Elementary School confronted barriers 
presented by the large Hispanic parent population by providing translation equipment.  
This combination of strategies ensures parental involvement in students’ school 
experience.  Using the assessment data as talking points, students quantified their 
progress with both their parents and teachers, providing another form of formative 
feedback.  This program was discontinued when SB 185 funds were returned. 
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Compass Learning Odyssey Math 
Identified as High-Gain Program 
Mean student achievement gains: 8.0 percentage points 

Compass Math was purchased by Bailey Middle School in Clark County School District.  
To fully utilize the Compass programs, it was necessary to purchase computers for 
classrooms and to create additional labs to allow more teachers and students access 
to the programs.  Through the SB 185 grant money, Bailey Middle School was able to 
make these purchases and all math teachers began using the program.  Reading 
teachers then discovered the language arts component and began utilizing this facet 
of the program.  Students used the program on a tri-weekly basis, but it was 
discontinued when SB 185 funds were returned. 

Destination Math 
Impact of Program Undetermined 
Mean student achievement gains: 4.25 percentage points 

Eisenberg Elementary School and Frias Elementary School in Clark County School 
District adopted Destination Math in 2007.  The 2008–2009 school year represents full 
implementation for both schools.  In the second year since launch, Frias Elementary 
School incorporated the sister program, Destination Reading, to complement 
Destination Math.  Neither school has applied any major change or course correction 
with respect to the proscribed program.  The computer specialist provided staff training 
during staff development days.   

Interviews with representatives from both schools reveal that Destination Math 
directly aligns with Nevada State standards.  Eisenberg Elementary School noted 
Destination Math is more effective for nonproficient students who need additional 
support.  Another strength of the program noted by both schools is that in addition to 
the score, Destination Math outputs a descriptor to help “tell the story” behind the test 
scores.  Frias Elementary School noted all students benefit from Destination Math, 
even high achieving students.  Both schools track effectiveness of the program via 
informal progress monitoring (practices such as sign-in sheets for consultants and staff-
led training and informal surveys) and formal progress reports.   

Since the launch of the program in 2007, those students who were identified for 
intervention and participated in Destination Math all showed progression toward 
mastery, as measured by both standardized and district tests.  Frias Elementary School 
achieved Exemplary status for math.  This program was discontinued when SB 185 
funds were returned. 
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FASTT Math 
Identified as High-Gain Program 
Mean student achievement gains: 11.6 percentage points 

Cannon Middle School, Findlay Middle School, McWilliams Elementary School, and 
Moore Elementary School in Clark County School District adopted FASTT Math.  
McWilliams Elementary School released teachers (substitutes were commissioned) to 
receive training in this software intervention. 

Moore Elementary School is a Title I school with more than 750 students and a 
significant ELL population (400 students).  In the second year of needs-improvement in 
AYP, Moore Elementary School received significant, though not total, funding allowing 
them to carry over all interventions funded by the previous SB 404 grants.  Despite the 
reductions in funding, FASTT Math continues to operate, as it is a computer-based 
program and supplies were previously purchased.  Moore Elementary School reported 
that the grant for FASTT Math was instrumental in achieving the reported level of 
success:  from 2006–2008 the school’s math scores increased from 30 percent 
proficient to 49 percent proficient, a statistically significant increase. 

McWilliams Elementary School carefully monitored and tracked several indicators of 
participation in the program, including login time and student results.  To evaluate the 
effectiveness of the program, the principal and teachers regularly reviewed student 
results to ensure they were progressing toward AYP.  To meet budgeting requirements, 
McWilliams Elementary School removed substitutes.  This negatively impacted the 
dedicated and scheduled meeting time for teachers to collaborate and discuss results 
of FASTT Math.  From 2006–2008 the school’s math scores increased from 34 percent 
proficient to 48 percent proficient, a statistically significant increase.   

This program was discontinued at Cannon Middle School, Findlay Middle School, 
McWilliams Elementary School, and Moore Elementary School when SB 185 funds 
were returned. 

Harcourt Math Textbooks 
Identified as High-Gain Program 
Mean student achievement gains: 12.72 percentage points 

Dyer Elementary School in Esmeralda County School District adopted the Math 
Expressions curriculum.  A collective of the school’s teachers and administrators chose 
this new program to address the school’s low math scores. 

Teachers described the program as “up-to-date,” characterized it as a hands-on 
approach, and noted its “integrated, data-driven monitoring” elements.  Dyer educators 
stated the “the program employed new strategies specific to meeting the challenge of 
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teaching math.”  Teachers lead their students to visualize math for better conceptual 
understanding, rather than simply using the outmoded approach of straight 
memorization. 

In order to track student achievement and monitor the effectiveness of the program 
internally, the school uses NWEA, MAP program, CRT, and Iowa Test of Basic Skills.  
Dyer Elementary School tracks results from year to year.  Data are gathered, analyzed, 
and presented to staff for discussion and review and then used to refine instruction. 

The school reports that this program is highly effective for the vast majority of students.  
Math scores on CRTs and school assessments increased in the first year of 
implementation. Overall, the school’s math scores improved from 25 percent proficient 
in 2006 to 33 percent proficient in 2008. 

MATH 180 
Identified as High-Gain Program 
Mean student achievement gains: 7.0 percentage points 

MATH 180 is an online math program used by Arborview High School in Clark County 
School District.  The program was accompanied by Structured Teacher-Planning Time.  
Teachers used this time to review MATH 180 student data to target student deficiencies 
in math and address those deficiencies relative to Nevada State standards.  From 
2006–2008 the school’s math scores improved from 66 percent to 73 percent proficient.  
This program was discontinued when SB 185 funds were returned. 

Moogie Math 
Impact of Program Undetermined 
Mean student achievement gains: 5.0 percentage points 

Pahranagat Valley High School in Lincoln County School District purchased Moogie 
Math as an online practice tool for students.  According to interviews, Moogie Math 
was well-received by staff, specifically because it allows students to individually work on 
the program in their specific areas of need.  Assistance of a teacher is supplemental to 
the program.  This program is aligned with the school’s SIP goal of measuring students’ 
response to instruction and teaching.  Moogie Math fulfills this goal.  Moogie Math 
provides practice for students who need further instruction to retain and master 
concepts.  From 2006 to 2008, Pahranagat Valley High School’s math scores increased 
from 58 percent proficient to 63 percent proficient.  This program continues to be used 
at Pahranagat Valley High School. 
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Moving with Math 
Identified as High-Gain Program 
Mean student achievement gains: 15.50 percentage points 

Hoggard Elementary School in Clark County School District and Mount Rose 
Elementary School in Washoe School District adopted Moving with Math.  At Hoggard 
Elementary School, this program served as their Response to Intervention and was 
paired with Saturday tutoring.  When funding was reduced, the Saturday tutoring was 
eliminated.  The school tracked student achievement for this program using DIBELS 
and teacher-made common formative assessments.  Results indicate that those who 
participated benefited; the school’s math scores increased from 66 percent proficient to 
78 percent proficient from 2006 to 2008.  This program was discontinued when SB 185 
funds were returned. 

Quantum Tutoring Program 
Identified as High-Gain Program 
Mean student achievement gains: 11.0 percentage points 

Quantum Tutoring is software used for tutoring, assessment and professional 
development for kindergarten through grade twelve.  The software is designed to meet 
the needs of all students, including those with special needs.  The Quantum Tutoring 
program was purchased by Churchill County High School in Churchill County School 
District.  SB 185 provided stipends for teachers who participated in the Quantum 
Tutoring program.  Teachers used the software to monitor students as they worked on 
programs in all subject areas.  Quantum allows students to enter their own problems 
and receive one-on-one tutoring and step-by-step feedback.  HSPE scores indicated 
an improvement in reading proficiency levels from 89 percent proficient in 2005 to 
98 percent proficient in 2008.  The Quantum Tutoring program continues to be used at 
Churchill County High School. 

Saxon Math 
Identified as High-Gain Program 
Mean student achievement gains: 15.50 percentage points 

The Saxon Math program was purchased by Wells Elementary School in Elko County 
School District and Caliente Elementary School in Lincoln County School District. 

Wells Elementary purchased the Saxon Math program because the elementary 
math scores were falling.  According to interviews, school leaders identified that one 
main cause of this problem was teacher perception of a randomized curriculum and 
lack of knowledge of current strategies in math instruction.  The school had two math 
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professional development meetings focused on math training and the Saxon Math 
curriculum.  Math scores at Wells Elementary increased an average of 50 percentage 
points the first year and then averaged about 5 percent in 2007–2008.  Teachers report 
that the consistency in the program and the specificity of the instruction with frequent 
repetition make it work for their students.  The school continues to utilize the Saxon 
Math curriculum. 

At Caliente Elementary School, SB 185 funding was used to purchase Saxon Math 
textbooks which assisted teachers in the differentiation of instruction.  According to 
interviews, the school chose Saxon Math in an effort to meet both state and local school 
improvement goals.  Improvement of math scores was written into Caliente Elementary 
School’s SIP.  Teachers utilized the Saxon materials to provide differentiated and 
targeted instruction for varying types of learners.  From 2006 to 2008, the school’s math 
scores improved from 58 percent proficient to 74 percent proficient, a statistically 
significant increase.  This program continues to be used at Caliente Elementary School. 

Study Island Math Tutoring 
Identified as High-Gain Program 
Mean student achievement gains: 9.0 percentage points 

Study Island is a Web-based math tutoring program that was purchased by Rogers 
Elementary School in Clark County School District.  The program provides Web-based 
instruction, practice and assessment based specifically on Nevada State standards.  
Study Island provided teachers at Rogers Elementary School with lessons related to 
classroom instruction and provided students with immediate feedback.  Teachers were 
able to monitor student achievement with real-time progress reports.  From 2006-2008, 
the school’s math scores increased from 66 percent proficient to 76 percent proficient, a 
statistically significant increase.  The program was halted when SB 185 funding was 
discontinued. 

TI-Navigator/TI Graphing Calculators 
Impact of Program Undetermined 
Mean student achievement gains: 5.0 percentage points 

Pahranagat Valley High School in Lincoln School District adopted TI-Navigator.  
Interviews reveal TI-Navigator was selected to integrate technology into the math 
classroom.  Instructors use the program three hours weekly, in an attempt to align with 
state identified skills and content standards.  TI-Navigator focuses on discovery and 
visualization, and when used in conjunction with the SMART Board, the program was 
intended to aid students in discovering concepts for application across the curriculum.  
The school states this product works best for those who learn visually. 
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The use of TI-Navigator was aligned to Pahranagat Valley High School SIP goals in 
an effort to refine instruction and teaching.  TI-Navigator offered a conduit to clarify 
concepts that students did not grasp with initial instruction.  Monitoring was limited to 
teacher observations and assessments.  MAPS and the High School Proficiency Exam 
tracked student achievement.  The school measured student engagement and 
classroom performance as the metric for evaluating the effectiveness of the program. 
HSPE scores for 2005 to 2008 indicate that math proficiency levels increased from 58 
percent to 63 percent. 

TI-Navigator continues to be utilized at Pahranagat Valley High School. 

Understanding Math 
Identified as High-Gain Program 
Mean student achievement gains: 10.0 percentage points 

Understanding Math was purchased in 2007 by Bailey Middle School in Clark County 
School District to help bridge student learning from math to algebra, which was 
mandated by the school district.  Understanding Math software provides a mathematical 
safety net that covers concepts students learn in grades four through ten.  The software 
is designed to address gaps in students’ learning. 

According to interviews, school leaders realized many of the Bailey Middle School 
students did not understand the algebraic concepts and were failing math because of 
this.  The program was purchased to help students in grade eight before they moved on 
to high school.  According to interviews, in Spring 2008 it was determined that the 
Understanding Math program was needed across all grade levels.  By the time students 
were reaching eighth grade, many of them became frustrated because they did not 
understand algebraic concepts.  Students in sixth and seventh grade were having 
classes titled pre-algebra, but were still struggling. CRT scores for 2006 to 2008 indicate 
that math proficiency increased slightly from 80 percent to 81 percent.  This program is 
no longer funded by SB 185. 

Visual Math 
Identified as High-Gain Program 
Mean student achievement gains: 10.0 percentage points 

Visual Math was purchased by Goldfarb Elementary School in Clark County School 
District.  Visual Math is designed for students who need more hands-on and visual 
learning in order to understand mathematical concepts.  FRL, migrant and special 
education students were targeted for Visual math instruction.  From 2006 to 2008, the 
school’s math scores increased from 45 percent proficient to 55 percent proficient.  
This program was discontinued when SB 185 funds were returned. 
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Voyager Math 
Identified as High-Gain Program 
Mean student achievement gains: 11.75 percentage points 

Richard Bryan Elementary School and James Bilbray Elementary School in Clark 
County School District both adopted Voyager Math, but with different CRT results.  
A math interventionist and a fifth-grade teacher used this program.  The researched-
based program focused on consistent and intense small group meetings.  Used for 
20 to 30 minutes, two to three times per week, the program assisted students’ mastery 
of fact fluency, a skill that allows for access to higher-level concepts and for 
differentiated instruction.  Funding for this program was discontinued at both schools. 

4.2.2 Reading 

Accelerated Reader 
Identified as High-Gain Program 
Mean student achievement gains: 10.04 percentage points 

Eleven different schools, in Churchill, Clark, Elko, Humboldt, and Washoe counties, 
adopted Accelerated Reader.  Schools report that Accelerated Reader provides 
teachers with an “easy and effective” way to monitor all forms of guided reading 
practice.  The program is monitored through analysis of detailed, objective data to 
refine instruction and ensure success for every student. 

Interviews reveal that at some schools, principals conveyed that teachers could choose 
to use Accelerated Reader—“it was not mandatory, nor was it forced on students.”  
Thirty-three students could use the program at once in the computer lab or students 
could access the program from individual classroom computers.  Interviews further 
revealed that “because different schools have specific needs, and because Accelerated 
Reader is based upon achievable reading levels for students, teachers can effectively 
address these reading issues.”  Teachers could use Accelerated Reader results to 
address individual literacy needs. 

Schools reported a variety of systems for tracking student achievement: monitoring the 
number of quizzes passed as correlated to comprehension assessments; reviewing 
data reports used to identify learning needs; literacy specialists and librarians keeping 
records of the gains students made throughout the year and after each quarter when 
testing was completed; and grade-level teams reviewing the reports to note increases 
in student reading achievement. 

The assessments used to track student achievement included AR program 
assessments, DIBELS, Interims, CRTs, Accelerated Reader quiz reports and 
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management programs, standardized testing tools, interim assessments, STAR 
Reading, MAP, Common Formative Assessments, Visions Theme Tests, District 
Interims, and Terra Nova reports. 

According to interview subjects, teachers reported gains in student comprehension, 
and students showed a greater excitement and motivation for reading. 

Carbo Reading Styles Program 
Identified as High-Gain Program 
Mean student achievement gains: 7.50 percentage points 

Tonopah Elementary School in Nye School District adopted the Carbo Reading Styles 
Program in the fall of 2007.  As stipulated by the School Improvement Plan, Carbo 
Reading Styles Program was applied three hours per week.  The intention of the 
program is to improve fluency and comprehension in reading for all subjects.  Carbo 
Reading Styles Program provides hands-on strategies for the teacher, with the goal 
of improving fluency and comprehension specific to the individual student’s needs as 
well as promoting student engagement.  In order to track student achievement in this 
program, Tonopah Elementary School used the Orchard program, STAR Math and 
Reading, reading assessment with reading and math series, and CRT scores. 

The school reported Carbo Reading Styles Program to be more effective with lower-
level students, as well as with those students not reading at grade level.  This program 
continues to be utilized at Tonopah Elementary School. 

CELL/ExLL Books 
Identified as High-Gain Program 
Mean student achievement gains: 10.03 percentage points 

Corbett Elementary School in Washoe County School District and West End Elementary 
School in Churchill County School District adopted CELL/ExLL Books.  CELL/ExLL was 
initially implemented in 2004 via a non-SB 404 grant.  SB 404 then provided funding the 
following year.  This past school year, 2007-2008, SB 185 funded the materials. 

The program includes shared reading, active reading, interactive writing and editing, 
independent writing and reading activities.  Over the course of implementation, the 
schools reported the addition of supplemental and updated technology such as: 
electronic slates and ActiveBoards (with necessary supplies including laptops and 
display screens).  Future implementation will include Voting Response Units, to actively 
engage students, as well as display materials.  Educators will purchase Webcams to 
keep students in the “Army of Readers” in contact with “Combat Pat's Reading Army.” 
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Educators track student progress through MAP, CRT, district writing assessments, state 
writing assessments, and classroom observation.   

Both schools continue to utilize the CELL/ExLL program. 

Destination Reading 
Identified as High-Gain Program 
Mean student achievement gains: 9.0 percentage points 

Frias Elementary School in Clark County School District adopted Destination Reading.  
The school employed activities associated specifically with parts of speech, context 
clues, and phonemic awareness, as well as with additional concepts that required 
attention.  In comparison to Destination Math implementation, which teachers applied 
several hours per week, teachers applied the Reading program only four hours per 
week.  Additional tutoring before school was offered in accordance with Frias 
Elementary School’s School Improvement Plan. 

Frias Elementary School reported that this program was not implemented as 
comprehensively or consistently as Destination Math.  Most teachers used the program 
with students during school hours.  It was used mostly for those in grades one through 
three, as well as lower-achieving students in grade four.   

Frias Elementary School employed Harcourt Trophies assessment to track student 
achievement throughout the year.  Evidence of internal monitoring of the program is 
found in the printouts of progress reports, with results culled from students’ tests.  
The process for evaluating the effectiveness of the program included the end-of-year 
scores and the district’s interim assessments. 

The school reported they observed growth, but not as much as with the math program 
counterpart.   

Destination Reading is no longer funded through SB 185 funds. 

DIBELS 
Identified as High-Gain Program 
Mean student achievement gains: 8.52 percentage points 

Battle Mountain elementary schools (Mary S. Black Elementary School and Eliza 
Pierce Elementary School) in Lander County School District and Moore Elementary 
School in Clark County School District adopted DIBELS.  DIBELS was purchased for 
the 2006–2007 school year and applied to diagnose and remediate reading for pre-
kindergarten through grade three students. 
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Teachers analyzed DIBELS data three times per year.  In order to provide targeted 
instruction in reading, teachers also monitored progress data for at-risk students every 
two weeks.  The schools reports that DIBELS assists teachers in monitoring progress 
toward mastery of state standards while also allowing them to make midcourse 
instruction adjustments.  This continuous analysis of individual student data, as well as 
the results of the program as a whole, during PLCs, aligns with both Battle Mountain 
elementary schools and Moore Elementary School SIP goals. 

The schools suggested the continuation of this program to ensure the continued 
progress of students in the area of reading.  This program continues to operate in Battle 
Mountain Elementary Schools, but is no longer funded at Moore Elementary School. 

Earobics 
Identified as Low-Gain Program 
Mean student achievement gains: 0.0 percentage points 

Earobics was purchased by Richard Bryan Elementary School in Clark County School 
District and implemented in September 2007. Earobics is intervention software 
designed to directly impact reading achievement in pre-kindergarten through third 
grade. “The program provides students with a diverse, differentiated approach to literacy 
and provides teachers with flexible classroom instruction for students of all abilities. 
At Richard Bryan Elementary School, the program was implemented to reinforce the 
five elements of literacy development and provide students with systematic practice 
of phonemic awareness skills. CRT scores for 2006 to 2008 indicate that reading 
proficiency remained unchanged at 68 percent.  The program has been discontinued. 

Fast ForWord 
Identified as High-Gain Program 
Mean student achievement gains: 22.17 percentage points 

Batterman Elementary School and Judy and John Goolsby Elementary School in Clark 
County School District adopted Fast ForWord.  Batterman Elementary School 
implemented Fast ForWord during the 2007–2008 school year.  Judy and John Goolsby 
Elementary School implemented Fast ForWord as part of a three-days-per-week 
after school math and writing tutoring program.  The tutoring program provided students 
with focused instruction based on individual needs.  To prepare for the launch of 
Fast ForWord, teachers attended various trainings to ensure proper and effective 
implementation of the intervention strategies.  Fast ForWord customer support services 
visited Batterman Elementary School to train tutors and special education staff on 
effective use of the program and strategies to provide intervention based on the 
program data.  Program supervisors trained all after-school tutors before 
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implementation and Fast ForWord customer support also provided follow-up training as 
needed.  Batterman Elementary School selected 247 students, based on the results of 
informal assessments, DRA, QSI, LAS, and CRT data, to matriculate into this program. 

Fast ForWord is well researched and suggested to be effective with nonproficient 
students.  Both schools reported that Fast ForWord provides differentiated instruction 
and intervention strategies and time for students to master specific skills outside of the 
school day, including an LEP component.  Educators closely monitored Fast ForWord 
participants and implemented interventions to ensure continued progress.  Programs 
used to track student achievement included Lexia, DRA, CRT and informal 
assessments, as well as teacher anecdotal records.  Evidence of internal monitoring of 
the program by the school includes daily attendance sheets and lesson plan monitoring 
that consisted of plan review for implementation of interventions learned in trainings.  
Program supervisors observed tutorial lessons to provide input and made suggestions 
to improve intervention strategies.  Program supervisors also worked with individual 
students.  The process for evaluating the effectiveness of the program included 
analyzing all test results as a team, and meeting with classroom teachers to gain 
feedback on generalizations of the skills taught in tutorial sessions. 

The school found that the students who made the most progress were those who 
attended every session.  Parental attendance was required for those students for whom 
attendance proved a problem.  This squarely addressed the attendance problems and 
these students ultimately progressed.  According to state Criterion-Referenced Tests, 
each year of implementation resulted in a decrease in total nonproficient students.  
This program is no longer funded through SB 185. 

Harcourt Trophies Reading 
Identified as High-Gain Program 
Mean student achievement gains: 13.25 percentage points 

James Bilbray Elementary School in Clark County School adopted Harcourt Trophies 
Reading.  Trophies effectively integrates reading, writing, speaking, listening, and 
thinking—all required skills for proficiency in literacy.  All teachers in Bilbray Elementary 
School are required to employ the series for reading and language classes.  Bilbray 
Elementary School monitored the program by a combination of formative assessments 
based on core curricula and CRT summative assessments. 

James Bilbray Elementary School reports more than 10 percentage point gains in 
reading between 2006 and 2008.  Minority students increased CRT reading by 
15 percentage points, and FRL students increased by more than seven percentage 
points.  Harcourt Trophies Reading is no longer funded through SB 185.  However, 
James Bilbray Elementary School continues to utilize the materials. 
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KidBiz3000 
Identified as Low-Gain Program 
Mean student achievement gains: 0.0 percentage points 

KidBiz online vocabulary and reading fluency software was purchased by Galloway 
Elementary School in Clark County School District.  KidBiz was chosen by the school 
because it provides individualized reading and writing instruction for students at their 
individual Lexile level.  Additionally, the program allows Galloway teachers to easily 
customize content and monitor student growth.  The program was implemented at the 
school for Title I, FRL, IEP, and special education students in September 2007.  From 
2006–2008 the school’s math scores increased from 57 percent proficient to 61 percent 
proficient.  This program is no longer utilized at Galloway Elementary School. 

Lexia 
Identified as High-Gain Program 
Mean student achievement gains: 9.91 percentage points 

Twelve elementary schools in Clark County School District adopted Lexia.  Interviews 
revealed that Lexia was selected to address schools’ response to intervention needs by 
providing reading intervention based upon individual student needs.  Time allotted for 
implementation differed from five hours per week to six hours per day, depending on the 
individual needs of the student.   

The Lexia program was applied to assist struggling reading students to move toward 
proficiency of state standards.  DIBELS, interim assessments and CRTs, as well 
Lexia’s integrated monitoring system, were used to measure student achievement.  
Literary specialists reviewed the state assessments in meetings with the administration 
and teachers to plan further intervention and refine instruction.  Additional evidence of 
internal monitoring of the program is provided in district and program reports. 

Schools report that Lexia is systematic, addresses individual needs, and motivates 
students.  At Parson Elementary School in Clark County School District, from 2005 to 
2008, the school’s reading scores increased from 52 percent proficient to 63 percent 
proficient. 

Lexia is no longer funded at any of the schools in Clark County School District. 
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READ 180 
Identified as High-Gain Program 
Mean student achievement gains: 11.0 percentage points 

Eleven elementary schools in Clark County School District, Lyon County School District, 
Nye County School District, and Washoe County School District adopted READ 180.  
The schools selected READ 180 to address the critical reading and reading 
comprehension needs in all grade levels.  Most schools designated a certified teacher 
to serve as a READ 180 specialist and administer an intervention for those students 
struggling to read at grade level.  At the onset of the program, the schools realized 
many of their students could benefit from this program, despite the need for additional 
investments in technology. 

Schools reported that READ 180 employs curriculum-based measures to provide data-
driven decision making.  READ 180 offers ongoing data analysis and encourages 
cooperative student grouping.  The program outputs positive feedback to increase 
student motivation and on-task behavior, which all schools noted as a strength.  READ 
180 focuses on targeted and differentiated instruction based on specific student needs.  
The READ 180 vendor also provides online tools to ensure ongoing professional 
development for the implementing teachers. 

Schools employed a variety of programs to monitor student achievement including 
Scholastic Reading Inventory, MAIZE, interim assessments, and Nevada CRT.  Site 
visits revealed that test scores were analyzed during Structured Teacher-Planning 
Time. 

Students enrolled in the program showed significant growth in their reading proficiency.  
One principal noted that students who graduated from READ 180 are now reading at 
grade level. 

Reading Navigator 
Identified as Low-Gain Program 
Mean student achievement loss:–.25 percentage points 

Reading Navigator was purchased by Eldorado High School in Clark County School 
District. 

Reading Navigator is a software program designed to raise reading competencies and 
test scores of struggling middle-school and high-school students reading at least two 
levels below grade level.  According to interviews, students at Eldorado High School 
perceived the reading program as beneath them, and thought the material was 
uninteresting.  Teachers found that this perception led to students not being engaged in 
the material.  Additionally, because the program requires individualized computer 
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access for a set amount of time, students in larger classes had less opportunity to use 
the program.  Funding for this program has been discontinued. 

Reading Plus 
Identified as Low-Gain Program 
Mean student achievement gain: 2.88 percentage points 

Reading Plus is a software program designed to help students at all grade levels 
develop and improve the processes that are the foundation of reading comprehension.  
Roger Bryan Elementary School and Richard Bryan Elementary School in Clark County 
School District used SB 185 funding to purchase the program. 

At Richard Bryan Elementary School, the goal of implementing the program was to 
strengthen student comprehension strategies and vocabulary development.  Students in 
higher grades who were identified as struggling readers used Reading Plus in 
preparation for middle school. 

At Roger Bryan Elementary School, Reading Plus was implemented with the initiation 
of SB 404 funding in October 2006, and halted when SB 185 funding was discontinued 
in 2008.  According to interviews, teachers liked the program because it allowed 
students to work at their own independent level and because student achievement data 
were automatically uploaded to a database for teachers to monitor.  From 2006–2008 
the school’s reading scores increased from 53 percent proficient to 57 percent 
proficient. 

Funding for this program was discontinued at both schools. 

Reading Recovery 
Identified as High-Gain Program 
Mean student achievement gain: 10.00 percentage points 

Smithridge Elementary School in Washoe School District adopted Reading Recovery.  
Smithridge Elementary School anticipates 45 students will participate this year.  The 
five teachers who attended Reading Recovery training during the summer of 2008 are 
providing both one-on-one intervention and tutoring of four to five students beyond 
grade one. 

Teachers found it useful and have seen improvements in reading levels of at least two 
grade levels.  In most instances, the program requires a one-to-one ratio (teacher to 
student), but team reading-recovery strategies are also used for several students per 
grade level.  The school partnered with Pine Middle School (across the street), so that 
students could have reading buddies.  Teachers do regular assessments to monitor the 
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growth of the child.  Two students left Reading Recovery because they scored too low 
for the program. 

Interviews reveal that program effectiveness is monitored internally by the principal and 
supporting teachers, who consistently meet (not only with teachers in the program but 
also with regular classroom teachers) to discuss student progress.   Teachers employ 
formative and summative measures to ensure both the fidelity and integrity of the 
program. 

With the school’s high minority population, about 87 percent Hispanic, 71 percent LEP, 
and 100 percent Free-and-Reduced Lunch, this program has proven incredibly useful to 
help struggling students who come from challenged backgrounds.  From 2006 to 2008, 
the school’s reading scores increased from 20 percent proficient to 30 percent 
proficient. 

Reading Recovery continues to be utilized at Smithridge Elementary School. 

Rosetta Stone 
Identified as Low-Gain Program 
Mean student achievement loss: –2.0 percentage points 

Bailey Middle School in Clark County School District adopted Rosetta Stone.  Bailey's 
Hispanic population makes up a large portion of the student body.  The district 
purchased Rosetta Stone through SB 404 funds to help this population make the 
transition from Spanish to English.  The program continued to use funds from SB 185 
and has been shown to help people who want to learn a foreign language.  (This 
included non-English-speaking students at the school). 

In 2007, the district used SB 185 funds to renew the license and continue the program. 

Rosetta Stone is a research-based program with a wide variety of applications.  The 
program affords teachers the ability to create and establish lessons that are designed 
specifically to student needs.  The program was employed daily for seven hours with 
two teachers.  Rosetta Stone learning objectives align with Nevada State standards. 

English Language Learner teachers and the ELL facilitator monitored the effectiveness 
of the program.  Interim assessments and CRT assessments help determine if students 
are progressing academically in reading and language arts.  Rosetta Stone has been 
shown to be excellent for assimilating students into the English language; however, the 
school showed relatively low gains with the use of this program.  An executive summary 
by Diane August (available at http://www.cal.org/projects/archive/nlpreports/ 
Executive_Summary.pdf) states that: “Instructional approaches found to be successful 
with native English speakers do not have as positive a learning impact on language-
minority students.  It is not enough to teach language-minority students reading skills 
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alone.  Extensive oral English development must be incorporated into successful 
literacy instruction.  The most promising instructional practices for language-minority 
students bear out this point: Literacy programs that provide instructional support of oral 
language development in English, aligned with high-quality literacy instruction, are the 
most successful.  The patterns of learning across these studies suggest that the basic 
sequencing of teaching is likely to be the same for language-minority students and 
native English speakers—with greater attention to word-level skills early in the process 
and more direct and ambitious attention to reading comprehension later on.  However, 
vocabulary and background knowledge should be targeted intensively throughout the 
entire sequence.  The need to develop stronger English-language proficiency to 
become literate in English argues for an early, ongoing, and intensive effort to develop 
this oral proficiency.” 

Therefore, while this program may be useful for second language acquisition for those 
who have proficient foundations in their original language, Rosetta Stone may not have 
been the most helpful in this instance.  Although Rosetta Stone did not have a 
measurable degree of impact based on the percentage of students who were proficient 
on the Nevada CRT, the program did help ELL students progress toward proficiency. 

Funding for this program has been discontinued. 

Saxon Phonics 
Identified as High-Gain Program 
Mean student achievement gain: 13.25 percentage points 

Saxon Phonics was purchased by Deskin Elementary School in Clark County School 
District in September 2006.  The program was used with all students and focused on 
literacy encoding and decoding skills.  Saxon Phonics provides teachers with resources 
that promote reading proficiency in all content areas, thus promoting cross-curricular 
learning.  Saxon provides built-in assessments, but the school also used IDMS, 
DIBELS, and CRT scores to monitor student achievement.  From 2006 to 2008, the 
school’s s reading scores increased from 58 percent proficient to 75 percent proficient.  
Funding for this program has been discontinued. 

Scholastic News Nonfiction Reading 
Identified as High-Gain Program 
Mean student achievement gain: 9.67 percentage points 

Bruner Elementary School in Clark County School District adopted Scholastic News 
Nonfiction Reading.  All teachers integrated the nonfiction material in the classroom 
by using elements within their lessons.  The program provided reading material for 
students to use at home and thereby involved families in the learning process.  
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Nonfiction text was one of the areas in need of improvement as reflected by the 
CRT data.  Scholastic News Nonfiction Reading material supplemented the adopted 
curriculum with current, grade-level appropriate material on high-interest topics. 

Educators differentiated the lessons to increase each student’s potential.  Students took 
the material home for further exposure through family discussion and activities.  
Students used the program for 30 to 60 minutes per day, three to five hours per week.  
Student achievement was monitored by an analysis of the IDMS, CRT, Iowa Basic Skills 
Test, DIBELS Benchmarks by grade levels, a Literacy Specialist, an ELL Facilitator, and 
the administration. 

Scholastic News Nonfiction Reading material was not purchased for the 2008–2009 
school year due to lack of funding.  The program is not being implemented for that 
reason.  Conversely, CRT scores for 2005 to 2008 indicate that reading proficiency 
increased from 40 percent to 46 percent. 

School Within a School 
Identified as Low-Gain Program 
Mean student achievement gain: 3.17 percentage points 

The School Within a School approach was implemented at Silver Stage Middle School 
in Lyon County.  This strategy establishes within the school a smaller educational unit 
with a separate educational program and its own staff and students.  The School Within 
a School program at Silver Stage Middle School identifies and assists students 
(primarily eighth graders) who are at risk of not being promoted to high school on time.  
The program uses a proactive approach that addresses gaps in core learning before 
students transition to high school.  

This program continues to be utilized at Silver Stage Middle School. 

Second Chance at Literacy Learning 
Identified as High-Gain Program 
Mean student achievement gain: 6.0 percentage points 

Second Chance was purchased and implemented at Churchill County High School 
in Churchill County School District.  Second Chance at Literacy Learning is designed for 
grades six through twelve and supports secondary English, content area reading, and 
special education teachers with both a classroom best practices model and small group 
intervention.  The program was used at Churchill County High School during and after 
school to help students who had failed core classes recover these credits and stay on 
track with their class.  According to interviews, teachers implemented and liked the 
program.  From 2005 to 2008 the school’s reading scores increased from 89 percent 
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proficient to 98 percent proficient.  However, writing scores decreased from 94 percent 
proficient to 93 percent proficient. 

Soar to Success 
Identified as High-Gain Program 
Mean student achievement gain: 9.33 percentage points 

Soar to Success is a kindergarten through grade eight intensive intervention program 
designed to meet the needs of struggling readers.  The program was purchased by 
Mount Rose Elementary School in Washoe County School District.  The program is 
designed to reinforce letter recognition phonics skills and high-frequency words in 
struggling readers.  At Mount Rose Elementary School, the program was used with all 
students.  From 2006 to 2008, the school’s s reading scores increased from 49 percent 
proficient to 51 percent proficient. 

This program continues to be utilized at Mount Rose Elementary School. 

SRA Reading Labs 
Identified as High-Gain Program 
Mean student achievement gain: 17.0 percentage points 

SRA Reading Labs are designed to build vocabulary, engage readers, build reading 
speed and challenge readers at all levels.  The program was purchased by Deskin 
Elementary School in Clark County School District to be used as a comprehensive and 
systematic intervention system.  The school used the program to improve reading for 
all students, but found it most effective with LEP students and struggling readers.  
Teachers used IDMS, DIBELS, and CRT scores to monitor student achievement.  From 
2006 to 2008 the school’s reading scores increased from 58 percent proficient to 
75 percent proficient.  Funding for this program has been discontinued. 

Voyager Passport 
Identified as High-Gain Program 
Mean student achievement gain: 8.98 percentage points 

Twenty-eight schools in Clark County and Churchill County school districts adopted 
Voyager Passport Reading Program.  Given the high incidence of students who are on 
Free-and-Reduced Lunch, as well as ELL and migrant children, class size was a major 
issue at schools in both districts. 

One school used its funds to purchase Voyager Passport to supplement its reading and 
language arts instruction.  This served as an excellent assessment and teaching tool for 
almost all of the students school-wide.  It has been hugely important in that school’s RTI 
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models to identify students in need of early assistance.  Another school wanted to 
continue what had begun with SB 404 money and wanted to involve parents more in the 
tutoring as well.  Parent involvement was added, but then the program stopped when 
the school lost funding.  The program began at one school because of the large number 
of special needs children and FRL students.  Because this is a Title I school, they were 
very disappointed that funding stopped, as this is most urgent for many students.   

The schools saw huge improvement among students, and felt the program should be 
continued.   

The Voyager diagnostic test was used to identify the needs of the students.  In other 
schools, students in the Tier 2 category were identified and became a target group.  
Training was received by the Literacy Specialist and two instructional aides to 
implement the program by initiating the elements of a quality lesson.  Students’ 
progress was monitored, recorded, and analyzed.  Teachers met periodically to adjust 
students within groups for instruction.  Data analysis occurred every other week during 
STPT to adjust instruction.  Small group instruction (four-to-one in primary, six-to-one 
in intermediate grades) was also a focus. 

Schools reported maximizing the use of data and ongoing assessments, including use 
of benchmarks to reconfigure student groupings for differentiated instruction.  They also 
did some homogeneous grouping to maximize the effect of the program based on 
DIBELS data.  Teachers received ongoing professional development in the use of the 
technology.  Monitoring and ongoing support were provided.  The use of this program 
ranged from 30 minutes a day in some schools to six hours a day in others.  This 
program fit in with state and district requirements in that it is aligned with reading and 
language arts state standards, meets requirements for providing Tier 2 intervention, is 
scientifically-based, and provides progress monitoring as well as benchmarks. 

The Voyager program targeted the students in the Approaching Standard category.  
One school reported that it used the program for students who were FRL and for special 
needs students with an IEP, as well as with some regular education students “on the 
bubble" or at-risk.  It was not mandatory, but parents were contacted to encourage their 
students to participate. 

The Voyager program allowed students to receive needed instruction and allowed the 
classroom teacher to differentiate instruction for students not in the program.  The 
program could be improved if the school expanded the implementation to also reach the 
emerging students. 

Programs used to track student achievement range from classroom observations to 
STPT, Interim Results, CRT Testing, and Progress monitoring.  Evidence of internal 
monitoring of the program by the school includes pre- and post- assessments that were 
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administered using DIBELs.  DIBELS assessments provide one indicator for evaluating 
the effectiveness of the program.  Mock CRT tests, IDMS tests in reading, and twice-
monthly progress monitoring provide additional evaluation criteria. 

Not surprisingly, the program was most effective for those students who attended 
regularly.   

4.2.3 Science 

Mad Science Day 
Identified as Low-Gain Program 
Mean student achievement gain: 1.00 percentage point  

Mad Science Day was implemented by Bracken Elementary School in Clark County 
School District in order to develop student engagement in science concepts.  The 
school has held two Mad Science Days at Bracken to date and, according to interviews, 
teachers feel they have been a tremendous success.  The Mad Science Company 
provides all of the materials for the teachers to successfully teach the science lessons, 
and DVDs are provided to give the teachers the necessary background information.  
Lesson plans are also included.  Mad Science staff is on-hand the entire day to provide 
support and replenish all necessary materials.  Science scores at Bracken Elementary 
School increased from 50 percent proficient in 2006 to 65 percent proficient in 2008.  
This program is no longer funded through SB 185. 

Synergistic Science Program 
Identified as High-Gain Program 
Mean student achievement gain: 6.40 percentage points 

The Synergistic Science Program was purchased by Amargosa Elementary School in 
Nye County School District because students were not achieving AYP in science.  
The Synergistic Lab program was chosen because it is research-based and 95 percent 
aligned with Nevada State standards.  The program was implemented via SB 185 
funding in January of 2008.  One teacher is appointed to teach science to the entire 
student body using the Synergistic Lab.  According to interviews, and analysis of school 
data, teachers found the program extremely effective with ELL students.  The program 
continues to be utilized at Amargosa Elementary School. 
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4.2.4 Writing 

Paragraph Punch 
Identified as Low-Gain Program 
Mean student achievement loss: 7.0 percentage points 

Bailey Middle School in Clark County School District purchased Paragraph Punch 
software with SB 185 funds for its seventh-grade students.  This school implemented 
the program when its students continued to fail the Nevada Writing Proficiency Exam.  
(Writing scores at Bailey Middle decreased from 47 percent proficient in 2006 to 
35 percent proficient in 2008.  The program is designed to take users through the 
process of writing a basic paragraph, using pre-set writing prompts to develop an idea 
and to guide students in writing their own topic sentence, body, and conclusion.  The 
software provides students with the in-depth support they need to organize their 
thoughts and clearly communicate their ideas in writing.  Funding for this program has 
been discontinued. 

Step Up to Writing 
Identified as High-Gain Program 
Mean student achievement gain: 8.00 percentage points 

Lemmon Valley Elementary School in Washoe County School District adopted Step Up 
to Writing.  Lemmon Valley used its professional development budget to provide three 
training sessions last year.  The school used the train-the-trainer model, as well as 
hiring an on-site consultant.  Teachers discussed best practices for implementing Step 
Up to Writing in their Professional Learning Communities (PLCs).  An instructional 
coach assisted with the planning process by coaching teachers on how to integrate 
Step Up to Writing into lesson plans and finished processes. 

Lemmon Valley Elementary School elected to focus on one writing trait—organization.  
School leadership encouraged implementation by requiring all classrooms to display 
the Step Up to Writing strategies posters.  The posters assist students in creating “mind 
maps,” and provide them with prompts on structure by using color codes.  Step Up to 
Writing strategies are dynamic.  They can be used for differentiation to meet needs of 
subpopulations.  Step Up to Writing was monitored through administrative walk-
throughs and teacher feedback. 

Step Up to Writing continues to be utilized at Lemmon Valley Elementary School. 
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Thinking Maps 
Identified as High-Gain Program 
Mean student achievement gain: 8.8 percentage points 

Hinman Elementary School, an all-inclusive school for special-needs children in Clark 
County School District, adopted Thinking Maps for additional classroom support and to 
support district goals.  The school improvement program also included Thinking Maps 
implementation. 

Methods used to track student achievement included CRT scores, computerized 
tracking, Woodcock standardized tests, pre- and post-tests, and classroom testing.  
The principal also monitored results of the program and used teacher observations, 
student results, attendance at homework club, and the summer training session to 
evaluate the effectiveness of the program. 

One strength of the program is that it provides a common visual language for students 
and teachers (teachers do not use task-specific graphic organizers).  It also assisted 
special education students with the transition to thinking in graphic, visual 
representations about information. 

This program is no longer utilized at Hinman Elementary School. 

Write from the Beginning 
Identified as Low-Gain Program 
Mean student achievement loss: 7.75 percentage points 

Goynes Elementary School and Lomie G. Heard Elementary School in Clark County 
School District adopted Write from the Beginning.  Teachers used the program four 
days a week after school. 

Methods used to track student achievement include IDMS tests, classroom tests, and 
weekly skills tests.  The process for evaluating the effectiveness of the program was 
through teacher monitoring and classroom observations.  Teachers used the program 
for two hours on Saturdays for two months.  Programs used to track student 
achievement included DIBELS, DRA, Tier 3 testing, performance assessments, fluency 
reads, and writing prompts.  The process for evaluating the effectiveness of the program 
included student test results and teacher feedback. 

This program has been discontinued at both schools. 
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Write Minds 
Identified as Low-Gain Program 
Mean student achievement loss: 4.0 percentage points 

Lomie G. Heard Elementary School in Clark County School District adopted Write Minds 
Software.  This elementary school has a large FRL population, and the goal was to 
implement a program that would target the FRL population and allow teachers to design 
specific interventions tailored to a student’s individual needs.  Lomie G. Heard 
Elementary School implemented the program in September 2007 but discontinued it in 
2008 when SB 185 funds were returned. 

4.2.5 Technology 

AIMSweb 
Identified as High-Gain Program 
Mean student achievement loss: 9.7 percentage points 

Batterman Elementary School in Clark County School District and Mitchell Elementary 
School in Washoe County School District adopted AIMSweb Progress Monitoring.   
Batterman Elementary School began AIMSweb Progress Monitoring and RTI in Spring 
2007 as part of a pilot program recommended by psychological services in the district.  
The tests are based on the grade level.  Administration and teachers review the results 
and target interventions to those students falling below grade level for additional 
support.  They report becoming increasingly more efficient in the testing process.  Their 
testing team completes most of the testing on a PalmPilot.  Staff immediately reviews 
the scores.  Classroom teachers and Special Education teachers help with whole-group 
administration of certain tests.  Students’ scores are compared to the national norms for 
each area.  Those students falling below the target score in each assessment are then 
targeted for extra individualized instruction in those areas.  Staff monitor these students 
each week to see if they are making progress.  The AIMSweb online data tracking 
system tracks the data.  The administration, school psychologist, and classroom 
teachers can review the student data.  They analyze the graphs to see if the 
interventions are successful or if an individual student needs a program change. 

Every student in the school is benchmarked three times during the school year in 
reading fluency, reading comprehension, and math computation.  Benchmarking also 
allows the school to look at data for the average and high-achieving students to make 
sure they are making progress and are receiving appropriate instruction for their ability 
level.  It takes one full week to test every student in the school.  This includes test 
administration, correcting, and data entry.  There are five testers at six hours each day 
for one week, three times per year.  Schools stated that they wanted national norms 
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rather than school norms; AIMSweb provides the national norms.  The Mitchell 
Elementary School population is 49 percent transient and 48 percent LEP, and there 
are only 14 special education students. 

In the 2007–2008 school year, staff monitored 140 students to determine their progress.  
Each student takes one minute to test for Oral Reading Fluency, three minutes for 
Reading Comprehension (grades three through five), and two to four minutes for math 
computation (depending on the grade level).  In 2008–2009, they plan to monitor the 
progress of 115 students. 

The school reports the strengths of the program include ease of use and the fact that 
data can be reviewed immediately.  AIMSweb provides a lot of support, and testing 
does not take away a lot of classroom instruction time.  However, they conveyed they 
would greatly benefit from extra support staff to continue with the weekly progress 
monitoring and to help with the extra interventions.  The school leadership states that all 
students should be monitored to make sure they are showing growth.  AIMSweb allows 
them to benchmark and progress-monitor students in a timely manner, and it provides 
secure data storage, training, and access to charts and graphs of the data to be used 
for students’ improvement.  All of the targeted students are monitored in AIMSweb, and 
staff can present the data easily for meetings with the school psychologist or parents.  
All students participate in the program, and the program is equally effective for all 
students. 

Teachers report that the administration was very supportive of the project and provided 
them with the increased staff to complete the process.  The school has team meetings 
after each benchmark, and they complete a form that evaluates the process.  They 
discuss what changes need to be made for the next benchmark and select students that 
need to be monitored more closely.  They have data to show the growth students have 
made, including those students who were significantly below grade level.  They report 
that they were able to identify students earlier and provide interventions sooner. 

Funding for this program is no longer provided at Batterman Elementary School, but the 
program continues to be utilized at both schools. 

AVID Software Program 
Impact of Program Undetermined 
Mean student achievement gain: 3.25 percentage points 

Mojave High School in Clark County School District purchased the AVID Software 
Program, which they implemented in September 2007.  AVID is a system designed to 
prepare students who rank in the middle academically for four-year college eligibility.  
It has a proven record of accomplishment in bringing out the best in students, and in 
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closing the achievement gap. Mojave used AVID for all students, but mostly targeted 
FRL, IEP, and LEP students. 

Funding for this program has been discontinued. 

BrainPop 
Impact of Program Undetermined 
Mean student achievement gain: 3.0 percentage points 

BrainPop is an online resource purchased by Bailey Middle School in Clark County 
School District.  The site allows students and teachers to watch short online educational 
videos that cover a wide variety of topics.  According to interviews, the school principal 
originally purchased BrainPop to help students make gains in all academic areas.  In 
August of 2007, it was decided that the program was a viable source for helping 
students learn, so the school used funding from the SB 185 grant to renew the program.  
Bailey purchased a two-year plan, and the program continues to be a large part of the 
curriculum.  Students use this program throughout the day as well as before and after 
school.  The site also provides educators with lesson plans and curriculum linked on a 
monthly basis to various topics. 

Funding for this program has been discontinued. 

MAP (Measures of Academic Progress) 
Identified as High-Gain Program 
Mean student achievement gain: 11.94 percentage points 

Douglas County School District adopted the MAP system for Pinon Hills Elementary 
School and Scarselli Elementary School.  The schools report that MAP testing is 
more formative than similar resources, and it is online testing that is aligned with strict 
standards and content.  It is used by both schools as a formative tool three times per 
year.  Students take the test online. Each test question has a value.  As students 
answer, the computer adapts the test to the responses, according to the value of the 
question.  Schools state that it enables students and teachers to receive substantial 
feedback based on which they can adjust instruction.  They stated that when they are 
faced with a 21-percent reduction in state budget for next year, which will require cutting 
teachers and programs, they wonder where the money will come from to purchase this 
program and keep it going. 

Pinon Hills Elementary School administrators say the programs shows growth over 
time, so it is not just a snapshot.  The assessments are given three times per year. 
However, in the winter, they give it to selected students, many of whom are in the 
tutoring program.  At Scarselli Elementary School, if a student who is in tutoring exhibits 
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growth, he or she can then exit the program, and a slot opens for another student.  This 
has been the simplest, yet the most focused and growth-yielding intervention. It works, 
and they can see it in the data. 

Tutors hired by Pinon Hills Elementary with SB 185 funds and other budgets seemed 
very excited to speak about their work in the school on this program, and they claim that 
this program has provided a means of collaboration between tutors and teachers, along 
with administrators who closely monitor student progress.  Tutors at this school prepare 
individualized lesson plans in advance of each day by speaking with teachers and 
knowing what students need based on the program results and formative assessments. 
The formative piece has provided continued adjustments in instruction and yielded 
extremely high results.  The principal at this school lobbied to keep the SB 185 funds for 
this school, because he knew “it was the right thing to do” and that the bottom line was 
that these students needed the help that these funds could provide. 

This program continues to operate at both schools. 

mCLASS Website 
Identified as High-Gain Program 
Mean student achievement gain: 14.0 percentage points 

Pittman Elementary School in Clark County School District used SB 185 funds to 
purchase access to the mCLASS Website.  The Website provides a connection for 
the school’s handheld assessments that measures student performance at key points 
throughout the year.  The Website allows Pittman teachers to monitor progress as 
necessary, and to help tailor instruction to individualized students’ needs.  Teachers 
used the Website to monitor student progress in all subject areas. 

Funding for this program has been discontinued. 

Orchard for Your State 
Identified as High-Gain Program 
Mean student achievement gain: 7.5 percentage points 

Orchard for Your State is used at Tonopah Elementary School in Nye County School 
District and was implemented in August 2007.  All teachers in all grades use the 
program.  The program is used to remediate students and to provide enhancement for 
other students.  Orchard is a hands-on program.  It identifies specific areas of 
weaknesses in students, which helps teachers to focus on problems.  Teachers use it 
three hours per week at this school.  Orchard is also aligned to Nevada State standards, 
and provides pre- and post-test data.  Programs used to track student achievement 
include the Orchard program, STAR Math and Reading, reading assessments with 
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reading and math series, and CRT scores.  Evidence of internal monitoring of the 
program by the school is that Orchard generates reports of how often the program is 
used and the amount of time spent on the program. 

This program continues to be utilized at Tonopah Elementary School. 

PLATO 
Impact of Program Undetermined 
Mean student achievement gains: 3.39 percentage points 

Carson Valley Middle School and Pau-Wa-Lu Middle School in Douglas County School 
District; and Dayton High School in Lyon County School District all use PLATO. 

PLATO was an on-site program at Carson Valley Middle School, though the school 
had a very limited number of licenses (20) prior to August 2006. When the school was 
awarded the SB 404 grant, they purchased additional PLATO licenses and content 
strands.  Further, the grant allowed Carson Valley Middle School to purchase 
computers for the math, English, ELL, and special education classrooms.  The NRS-385 
program allowed for the maintenance and additional training of the staff, fostering 
continued use of the PLATO program.  For the 2008–2009 school year, Carson Valley 
Middle School requested a change in funding to move from the training of teachers to 
securing updates and license support.  This will allow Carson Valley Middle School to 
have access to PLATO beyond 2009. 

Teachers use the program to provide both remediation and extension activities to 
students who are allowed to work at their identified ability level.  Teachers are able to 
scaffold instruction in the computer labs and in their classrooms with students using 
PLATO.  Some teachers use the program regularly during weekly instruction, and 
others use it specifically for various units.  All students have access to PLATO 
throughout the school year.  PLATO is also used for students with IEPs, and Carson 
Valley Middle School purchased software modules for math and for IEP students. 

The modules include Essential Reading Skills, Reading Strategies, Foundational Math, 
and Math Expeditions K–8.  Two special education advisory classes will soon be using 
PLATO two to three days a week for student skill building.  Training was not found to be 
useful by the staff, because teachers were unable to access enough sites to make the 
program actually function as it was intended.  The new licenses and additional software 
have enabled teachers to use the program effectively and to chart student growth and 
identify areas of weakness and strength. 

PLATO enables teachers to increase specific instruction targeting the deficiencies and 
strengths of each student.  That is the Fast Track function of PLATO.  The program 
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aligns itself with Nevada State standards and district benchmarks.  Teachers use the 
program to enhance curriculum in the classroom.  The school believes that the program 
is probably more effective with students who have lower skills.  For these students, 
PLATO gives them a taste of success, and they are more willing to work knowing that 
the program will be at their ability level.  PLATO requires computers not only in 
computer labs, but in teachers’ classrooms as well.  The equipment needed to run 
PLATO needs to be updated regularly in order to support the program.  Unfortunately, 
school funds do not support this type of technology overhaul that is required every few 
years.  The school has also opted to work with an on-site trainer who does training that 
is department-specific rather than all-staff training.  This way, they are able to use 
student data to drive the use of PLATO.  In fact, Carson Valley Middle School has 
assigned a ranking to students who are in need of remediation based on MAP test data.  
This information is useful when preparing students for PLATO and for ensuring they are 
working on the right areas for remediation. 

Evidence of internal monitoring of the program is that the school keeps a PLATO 
calendar that all teachers use to monitor the use of the program.  Evaluation is done 
quarterly with the Western Nevada Regional Training Program (WNRTP) with Howard 
Bennet acting as program monitor.  The school continues to track students who are in 
the first and second quartile and have not met standards either on the CRT or using our 
district MAP assessments.  PLATO embellishes the classroom experience.  The PLATO 
growth function is not correlated to MAP scores.  They use MAP scores exclusively and 
have mandated that trained teachers take their students to use the program.  PLATO is 
one of the tools used at the school, and data show that targeted students benefit from 
using PLATO as evidenced by their average growth from fall to spring on the MAP 
scores.  Given a second opportunity, this school would adopt this program because they 
believe students benefit from using the program based on the results and growth 
demonstrated by students.  With the current state of the budget crisis, Carson Valley 
Middle School simply will not have the funds to purchase nor update licenses for a 
program that continues to benefit the students.  Computers will need to be updated as 
well, but funds are not available to do so. 

In previous years, the entire Pau-Wa-Lu staff received training in PLATO, but never fully 
implemented the program.  It is used with IEP students and students identified for 
literacy remediation.  PLATO has been incorporated into the literacy remediation 
classes.  The focus shifted from using PLATO as the core literacy program to a 
supplemental use.  This year, twenty-five students who are just below proficiency are 
placed on PLATO for alternate days to strengthen skills in math and English with the 
goal of preparing them to achieve AYP.  The school has used PLATO assessments to 
identify gaps of students who are just below proficiency on the state exam.  PLATO 
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provided one full day of professional development to selected staff.  Internal monitoring 
of the program by the school is done via usage logs, lesson plans, and attendance of 
specific PLATO classes. 

Dayton High School chose PLATO as part of its SIP to provide an alternate setting 
for students who were not achieving in the regular classroom setting.  PLATO was 
initially implemented as a mid-semester alternative and extends through an entire 
semester.  The best practices piece of PLATO is that it provides a second chance for 
underachieving students to gain credits (credit recovery).  PLATO fits into state and 
district requirements by helping students gain credit in core classes.  PLATO is most 
effective for low-achieving students.  Programs used to track student achievement 
include MAPs, CRTs, ITBS, and Nevada Writing Proficiency Exams.  Evidence of 
internal monitoring of the program by the school is exemplified by highly-certified, 
trained staff supervising and monitoring the progress of students.  The effectiveness 
of PLATO is monitored by tracking the number of students who earn credit with the 
program. 

Responsive Classroom 
Identified as High-Gain Program 
Mean student achievement gains: 6.9 percentage points 

Responsive Classroom is an approach to teaching that emphasizes social, emotional, 
and academic growth in a strong and safe school community.  Jacob E. Manch 
Elementary School in Clark County School District implemented the Responsive 
Classroom approach as part of the Saturday tutoring initiative.  The program focused 
on math and reading strategies for students who were close to meeting proficiency on 
CRTs.  Funding for this program has been discontinued. 

SMART Boards/ActiveBoards 
Identified as High-Gain Program 
Mean student achievement gains: 7.9 percentage points 

Eleven schools (elementary, middle, and high schools) in Clark, Douglas, Elko, Lincoln, 
and Washoe County School Districts use SMART Boards.  At one school, the principal 
was a great believer in technology, so she purchased the boards for all her teachers.  
There was a lot of frustration with the purchasing process, which was why they were 
unable to begin earlier.  Specifications also changed at the district office.  Other schools 
report that the district purchased SMART Boards to enhance instructional delivery and 
student achievement as well as student engagement and.  Generally, schools report 
that teachers think highly of this technology.  They are a great “hands-on” tool, and most 
of the teachers have kids interact with them. 
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SMART Boards provide stronger student engagement strategies in the classroom.  
They are directly aligned with the newly adopted math program, enVisions.  Time spent 
on this product ranged from two hours daily in some classes to all day, every day in 
several classes.  Schools also reported that this product is aligned with plans to assist 
students to graduate, and to reduce the dropout rate.  It also helps schools to achieve 
AYP, and provides all students with equal opportunities.  All children and teachers have 
embraced the SMART Boards, and administrators see more engagement in students 
and teachers.  Programs used to track student achievement include writing 
benchmarks, DRA, DIBELS, interim tests, Nevada CRTs, teacher-made standards-
based assessments, running records, anecdotal notes, math series tests, Common 
Formative Assessments (CFAs), and MAPS.  Evidence of internal monitoring of the 
program by the schools include the administrators doing regular classroom observations 
to see if teachers are using the equipment, providing ongoing training for teachers, and 
continually analyzing the program in PLCs.  One principal notes that SMART Boards 
are in use during all classroom walk-throughs.  The process for evaluating the 
effectiveness of the program includes tracking the number of students who earned 
credits to examining data, specifically formative assessments, discipline rates, and 
attendance rates.  All schools agreed they would like to see funding for this continue. 

All schools who purchased SMART Boards continue to utilize them and all interviewees 
agreed they would like to see funding for future purchases and further training 
continued. 
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4.3 Noncommercial Programs 

4.3.1 Reading 

Cooperative Literacy Program 
Identified as High-Gain Program 
Mean student achievement gains: 16.0 percentage points 

Cooperative Literacy provides teachers with the opportunity to attend to students' social 
and emotional growth as they work through content, focusing on socialization through 
collaboration.  Independent and whole-group instruction are part of this teaching 
method, which organizes students into mutually interdependent learning teams to create 
a classroom community. 

The student achievement results of the Cooperative Literacy program were correlated 
using the reading CRT scores at Batterman Elementary School. 

Batterman Elementary School in Clark County School District used the Cooperative 
Literacy Program beginning in December 2006.  According to interviews, students 
participated in focused instruction based on individual needs for one hour after school 
four days per week.  Teachers attended various trainings to ensure effective 
implementation of intervention strategies.  Students participating in the Cooperative 
Literacy Program received small-group, focused instruction based on their individual 
needs. 

The Cooperative Literacy Program was a specific intervention provided to assist 
students who did not meet state standards in the School Improvement Plan.  Most of 
the students were achieving two or three years below grade level prior to participating 
in these programs.  Students who participated in this program received an average of 
a year-and-a-half growth. 

Corrective Reading 
Identified as High-Gain Program 
Mean student achievement gains: 18.0 percentage points 

Corrective Reading is a highly-intensive intervention curriculum that reaches across 
multiple school contexts and is intended to meet the needs of diverse student 
populations.  The program is a comprehensive reading intervention program focusing 
on decoding and comprehension. 

The student achievement results of the Corrective Reading program were correlated 
using the reading CRT scores at Rundle Elementary School. 
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The Corrective Reading initiative at Rundle Elementary School in Clark County School 
District started in 2006.  Staff and parents supported this program. According to 
interviews, the school spent a lot of time researching the most effective methods to 
increase student engagement through the use of technology.   

To monitor progress, the Principal and Assistant Principal did classroom observations 
and examined student test scores. 

Reading Materials 

Books, Library Materials, Workbooks, Textbooks 
Impact of Program Undetermined 
Mean student achievement gains: 3.95 percentage points 

Numerous schools invested in reading materials to supplement their current reading 
programs, as well as encouraging cross-curricular learning.  These materials include 
fiction and non-fiction books, leveled classroom readers, library materials, workbooks, 
Scholastic News and Weekly Reader. 

Twelve schools used SB 185 funds for this purpose.  The student achievement results 
of reading materials were correlated using CRT and HSPE scores from the subject 
areas impacted which were identified by each school. 

At Crescent Valley Elementary School in Eureka County School District, teachers 
got together and made a list of books they wanted to purchase for the library.  They 
focused on books related to the curriculum, and geared to meeting student interest.  
Also, according to interviews, teachers matched books to student reading levels and 
connected new purchases to Accelerated Reader. 

Also at Crescent Valley Elementary School, teachers gave students book catalogues 
and allowed each student to order $75.00 worth of books.  Students were responsible 
for tracking their own spending and maintaining a spreadsheet of their purchases.  
Classroom teachers integrated the book purchases into the math curriculum. 

At Pershing County Middle School and Pershing County High School, teachers 
recognized that students were in need of updated books.  The schools used their 
SB 185 funds to purchase new books for students who would have to travel more 
than 200 miles to buy new books.  All materials were connected to the curriculum 
and the HSPE. 
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4.3.2 Science 

Science Academy 
Identified as Low Gain Program 
Mean student achievement gains: 3.0 percentage points 

Hickey Elementary School in Clark County School District implemented a Science 
Academy before and after school four days a week.  The student achievement results of 
the Science Academy were correlated using the reading and science CRT scores at 
Hickey Elementary School. 

The tutoring program followed a science curriculum, but also integrated math and 
reading into science concepts.  To assess student progress, teachers used pre- and 
post-test data, classroom tests and CRT assessment.  Students at Hickey depend on 
school transportation to attend before- and after-school programs.  According to 
interviews, the principal feels more students would have been able to attend if the 
school could have provided transportation for them.  This program was a continuation of 
the SB 404 grant.  Once the SB 185 money was returned, the Science Academy was 
discontinued, because the school was no longer able to pay the teachers. 

Summer Science Camp 
Impact of Program Undetermined 
Mean student achievement gains: 6.0 percentage points 

Bracken Elementary School in Clark County School District has held a Summer Science 
Camp since the school became a Magnet School six years ago.  The student 
achievement results of the Summer Science Camp were correlated using the science, 
math and reading CRT scores at Bracken Elementary School. 

Students receive extra science and math instruction to improve student achievement.  
Teachers involved in the program meet several times to discuss which science kits they 
will use and what field trips they will offer to support the program.  Students are engaged 
in hands-on science and math activities during the two-week camp.  Students take pre- 
and post-tests using the AIMSweb Progress Monitoring and RTI online data 
management system to monitor achievement. 

Teachers have changed the science themes and activities over the years to maintain 
student engagement and they use multiple hands-on science kits to increase 
engagement.  Teachers also use such computer programs as Science Court Fossils 
and Soil, and they encourage students to research topics they are studying in class. 
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4.3.3 Technology 

Computers 

Apple Computers, Personal Computers, Laptops 
Not Related to Student Achievement 

Schools throughout the state purchased computers, including desktops and laptops, for 
teacher and student to use.  Examples of computer use include the following: 

• Findlay Middle School in Clark County School District purchased desktop 
computers to implement the FASTT Math program at the end of the 2006–2007 
school year.  Math teachers were required to use FASTT Math during the 2007–
2008 school year.  According to interviews, teachers are using the technology to 
provide positive feedback to students, to identify student learning needs through 
ongoing data analysis, and to provide differentiated instruction.  Students are 
using the computers for FASTT Math and for extra practice on basic math facts. 

• Donner Springs Elementary School in Washoe County School District purchased 
one laptop computer, plus software, to allow an instructional coach to have access 
to IDMS student data. 

• Huffaker Elementary School in Washoe County School District installed desktop 
computers in each classroom to enable immediate student access to the 
Accelerated Reader program.  Students in all grades are participating in 
Accelerated Reader. 

• Pahranagat Valley High School in Lincoln County School District purchased 
desktops for the use of Accelerated Reader as well.  According to interviews, the 
new computers allow students in grades nine through twelve to use the 
Accelerated Reader assessment and goal-setting tools, which have proved to be 
the most beneficial components of the program. 

• Tonopah Elementary School in Nye County School District purchased thirty 
computers for the library.  Students use the desktop computers to access the 
READ 180 and Carbo Reading programs.  Teachers use the computers to process 
assessments three to four times per year.  Predictors within the computer-
generated assessments have helped place kids with appropriate services to meet 
their literacy needs. 
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Technology Supplies 

HP Docking Stations, Laptop Carts, Laptop Cases, RAM Sticks 
Not Related to Student Achievement 

Numerous schools purchased various technology supplies to supplement other 
technologies already in place at the school.  For example, Galloway Elementary School 
in Clark County School District purchased laptop carts to give students more access 
to the Lexia program.  Lexia is still in place at the school, but the program has not been 
expanded since SB 185 funds were returned. 

Projectors 

Overhead Projector, LCD Projector 
Not Related to Student Achievement 

Three schools purchased projectors with their SB 185 funds.  All three of these schools 
used the projectors at varying grade levels to integrate technology into the classroom.  
Additionally, at Lahontan Elementary School in Churchill County School District, 
teachers are using the overhead projector in a conscious effort to use less paper. 

4.3.4 Professional Development 

Attendance at Conferences 
Identified as Low-Gain Program 
Mean student achievement gains: 2.25 percentage points 

Attendance at conferences supports teacher development—both as individuals and as 
educators, and gives classroom teachers the opportunity to apply experience to inquiry- 
based learning.  The student achievement results of conference attendance were 
correlated using the CRT and HSPE scores from the four schools who utilized SB 185 
funds for this purpose.  Leaders from these schools indicated that all subject areas 
were impacted by teachers attending these conferences. 

• Personnel from Desert Heights Elementary School in Washoe County School 
District attended the Model Schools Conference. 

• Personnel from Lee Antonello Elementary School in Clark County School District 
attended the International Reading Association Annual Convention. 

• Personnel from Earl Wooster High School in Washoe County School District 
attended the National Association for Single Sex Public Education Conference. 
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• Personnel from Pershing County Middle School and Pershing County High School 
attended the Secondary Literacy Consortium. 

Coaching 
Identified as High-Gain Program 
Mean student achievement gains: 6.40 percentage points 

Coaching supports schools that are continuously renewing their skills and making 
professional development decisions based on long-term data.  The professional 
development coaching model is aligned with each school’s school improvement plan.  
Numerous schools use coaching as a significant segment of their professional 
development plans. 

At Lovelock Elementary School in Pershing County School District, the school had 
hired a reading coach in previous years.  The school is trying to build the math program 
and mirrored the steps they took with reading.  Professional development, led by an 
instructional coach and focusing specifically on math, took place five to six times a year 
before school, and the coach worked with students as well.  According to interviews, the 
math coach was very active in trying to find out what was lacking in the program and 
what concepts students were not grasping.  CRT math scores were used to gauge the 
success of this program. 

Dayton Elementary School in Lyon County School District identified increased student 
achievement in reading and language arts as a goal for all students, especially IEP and 
LEP subgroups.  Dayton hired a literacy coach to focus on reading comprehension, 
word analysis, and the writing process to reach this goal.  Student achievement growth 
is linked to teacher assessment and observations.  CRT reading and writing scores 
were used to gauge the success of this program. 

Silver Springs Elementary School in Lyon County School District hired a math coach 
paid for with SB 185 funds.  The coach provides professional development on the 
effective use of manipulatives in a balanced math program.  CRT math scores were 
used to gauge the success of this program. 

Time for Teachers 

Collaborative Planning Time, Structured Teacher Planning Time, Stipends 
Identified as High-Gain Program 
Mean student achievement gains: 6.30 percentage points 

Structured planning time facilitates teacher learning.  During common structured 
planning time, teachers analyze data, set goals, learn new instructional strategies, 
evaluate student work, and integrate new curriculum or materials.  Educators embed 
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this planning time within the workday.  Many schools used SB 185 funds to incorporate 
planning time for teachers into the school day. 

Sixteen schools used SB 185 funds for this purpose.  The student achievement results 
of this program were correlated using CRT and HSPE scores from the subject areas 
impacted which were identified by each school. 

Richard Bryan Elementary School in Clark County School District used SB 185 funds to 
provide time for teachers to participate in collaborative data inquiry following the data-
driven decision making model.  According to interviews, this time allows for all teachers 
at Bryan Elementary to review data and develop plans for differentiated instruction. 

At Brinley Middle School in Clark County School District, teachers received training in 
the writing rubric with the goal to increase writing across all content areas.  Prior to the 
training, the district surveyed the teachers to determine specific needs for professional 
development.  Teachers received training throughout the year in reading and writing 
strategies with a focus on constructing written response in math and science.  Teachers 
collaborate to improve instruction and focus on implementing these strategies into the 
school’s daily curriculum. 

Staff Training 

Thinking Maps Professional Development, Tutoring Professional Development, 
Trainers of Trainers, Mark Practice Writing Proficiency Exams, Technology 
Training, Book Studies, Math Professional Development, Reading/Literacy 
Professional Development, Writer's Workshop, Writing Academy 
Identified as High-Gain Program 
Mean student achievement gains: 6.67 percentage points 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practice, and broaden themselves 
both as educators and as individuals.  Effective professional development is necessary 
for all educators in educational reform.  The results of school-reform efforts depend 
primarily on the opportunities teachers have to learn and implement new instructional 
practices, teaching roles, and organizational roles. 

The student achievement results of conference attendance were correlated using the 
CRT and HSPE scores from the four schools who utilized SB 185 funds for this 
purpose.  Leaders from these schools indicated that all subject areas had been 
impacted by teachers receiving staff training. 

At McWilliams Elementary School in Clark County School District, professional 
development followed a trainer-of-trainers model.  School leadership supervised and 
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focused this program on supporting reading and math teaching strategies.  The trainers 
work in the school and were expected to give workshops to their colleagues. 

Eagle Valley Middle School in Carson City School District provided multiple professional 
development trainings through SB 185 funding.  All training was directly aligned with the 
school improvement plan.  Early-release planning time, reading strategies professional 
development, new-hire training, and science rubric development all align with 
addressing the implementation of a math word-problem-solving intervention.  In a 
separate training, English and social studies teachers worked on strategies that focused 
on implementing math problem-solving into their content areas.  Finally, the literacy 
coach worked to train and support teachers in math-word-problem solving 
comprehension and was imperative to the success of the intervention. 

Numa Elementary School in Churchill County School District focused professional 
development on targeted students.  With this in mind, the school provided CELL/ExLL 
Training for classroom teachers. SB 185 funding provided budgets for follow-up training 
as well as for substitute teachers.  Substitute teachers gave classroom teachers the 
opportunity to attend training, and supported other teachers as they implemented ExLL 
in their own classrooms.  Trained personnel provided options for coaching and support, 
which ultimately ensured all classroom teachers were well versed in the strategies and 
concepts.  More teachers are using the strategies and asking to attend further training.  
The school is now using its own professional development funds to continue this 
program. 

Deskin Elementary School in Clark County School District used SB 185 funds to provide 
a professional development Writer’s Workshop.  This program, funded through other 
grants and monies, began in 2006.  The goal of this program was to develop strategies 
in order to increase and improve student writing.  The program provided a 
comprehensive and explicit instructional system to help students become better writers.  
The analysis of IDMS, DIBELS, and CRT data monitored student achievement. 

4.3.5 Enrichment 

Tutoring 

Tutoring, After-School Tutoring, Literacy Tutoring, Lunch Tutoring, Math Tutoring, 
Saturday Tutoring, Homework Club 
Identified as High-Gain Program 
Mean student achievement gains: 7.08 percentage points 

Tutoring and remediation encompass a range of options that provide programs in 
excess of the traditional 180-day school year.  Individualized programs provide 
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instruction for those students in need of additional support to master skills and concepts, 
extend and advance learning, and for regression and re-attainment of learning. 

The student achievement results of tutoring programs were correlated using the CRT 
and HSPE scores from the 72 schools who utilized SB 185 funds for this purpose.  
The student achievement results of this program were correlated using scores from the 
subject areas impacted which were identified by each school. 

At Dearing Elementary School in Clark County School District, SB 185 funds were used 
to provide reading tutoring before and after school.  According to interviews, the school 
provided tutoring in reading after analyzing student achievement data and identifying 
significant gaps in student achievement.  Dearing Elementary School used Voyager 
Passport as  the intervention program for struggling readers.  Through direct, systematic 
instruction in phonemic awareness, phonics, fluency, vocabulary, and comprehension, 
students worked to master the necessary skills to understand both narrative and 
informational text.  Dearing also used Lexia to address the five critical components of 
reading instruction identified by the National Reading Panel.  It responds to each child's 
individual needs without singling him or her out as a needy student.  The staff used 
DIBELS, AIMSweb, Waterford/Lexia, and Accelerated Reader reports to monitor student 
achievement. 

Detwiler Elementary School in Clark County School District provided ELL Tutoring, and 
used A+ Rise kits to implement the program.  The school used the A+ Rise materials 
for the first time in the fall of 2007.  This program allows for teachers to look for specific 
activities and techniques that match a particular level of student learning.  At Detwiler 
Elementary School, 65 percent of the students are ELL, and the SIP plan focuses on 
providing interventions that target these students.  According to interviews, teachers 
continue to use the program, and the school has provided additional training. 

Duncan Elementary School in Washoe County used SB 185 funds to provide tutors for 
students who are identified as “at risk.”  Teachers identify students for the program, 
and tutors work on literacy skills, fluency, vocabulary, writing, speaking, and listening.  
Students attend before and after school, but once they exit the program, they rarely 
return, which allows for other students to rotate in.  According to interviews, school 
leaders say there is a small developmental window of time when this tutoring works 
best.  If students attend as they are experiencing emergent literacy skills, tutors can 
mediate their learning, and students become more successful readers, writers, and 
thinkers. 

Cortney Middle School in Clark County School District implemented learning camps that 
focused on all subject areas.  Students who were not meeting standards attended the 
half-day workshops to immerse themselves in the area of need.  This program provided 
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students with targeted instruction and a reduced student-to-teacher ratio.  This program 
ended due to loss of funding in June of 2008. 

Family Support Services 

Bilingual Parent Liaison, Community Liaison, Family and Student Advocacy 
Parent Education, Parent Involvement Facilitator, Parent Nights, Parent Resource 
Center Personnel, Reading Workshops for Parents, Student Parent Liaison 
Identified as High-Gain Program 
Mean student achievement gains: 8.32 percentage points 

Family support services provide opportunities for parents to become more involved in 
the learning process.  Nineteen schools utilized SB 185 funds for Family Support 
Services.  The student achievement results of this program were correlated using 
scores from the subject areas impacted which were identified by each school. 

Detwiler Elementary School in Clark County School District used SB 185 funds to hire a 
community outreach liaison in the fall of 2007.  The school based this hiring on research 
that indicates that increasing parental involvement in at-risk, inner-city schools such as 
Detwiler Elementary School is one of the leading factors in improving both student 
achievement and school attendance.  The work of the community outreach liaison was 
tied to the school’s SIP attendance goal.  The community outreach liaison had personal 
contacts with 155 students and 90 parents concerning attendance and behavior.  She 
also hosted nine parent meetings at which parents shared their good parenting skills 
and resources with each other.  According to interviews, the liaison was well-received by 
staff, students, and parents.  She also freed up teachers to focus on academics instead 
of school attendance.  The liaison concluded her work in June 2008 due to cessation of 
the SB 185 grant program funding. 

Edward Elementary School in Clark County School District Student hired a family 
advocate in the 2005–2006 school year with SB 404 funds.  According to interviews, 
the advocate developed monitoring systems in the classroom to identify patterns for 
students who were absent or who had discipline problems.  She also worked with 
teachers to decrease the number of discipline referrals, identified strategies to increase 
parent involvement, and worked to resolve family issues regarding attendance and 
discipline.  The principal monitored the program by reviewing the advocate’s file, log of 
home visits, and the actions of the attendance discipline committee.  The funding 
continued for this position through 2007–2008, but has since been discontinued. 

Pinon Hills Elementary School in Douglas County incorporated a parent education 
program.  According to interviews, school leaders identified that parents were very 
interested in helping their students, so the school provided evening workshops to give 
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parents strategies to do so.  Workshop leaders used coaching methods to model the 
strategies for parents.  Parents of at-risk students were the first to use this program, 
which is now available all students’ parents.  For kindergarten through second grade, 
the focus was on reading, and in the upper grades the focus was on homework.  
The school purchased Parent's Homework Dictionary, and now teachers are giving 
workshops using this book.  The school also does training to teach parents to help in 
the classroom. 

Academic Enrichment 

Summer School, Transitional Summer School, Intersession Program 
Identified as High-Gain Program 
Mean student achievement gains: 6.64 percentage points 

Academic enrichment provides struggling students with support in core content subjects 
or other identified areas.  Twenty-two schools utilized SB 185 funds for Academic 
Enrichment.  The student achievement results of this program were correlated using 
scores from the subject areas impacted which were identified by each school. 

For the past seventeen years, Churchill Junior High School in Churchill County School 
District has provided The Transitional Summer School for incoming at-risk seventh-
grade students.  Students take history, English, math and social skills/study skills 
classes four hours daily for five weeks.  The Transitional Program provides academic 
and social transition support.  Last year, the program was shortened from five weeks 
to four weeks due to lack of funds. 

Reed Elementary School in Clark County School District provided summer school as 
a support for students.  The focus of the summer school program was ELL and special 
needs students.  In the past five years, the school has not achieved AYP because its 
special needs population is not meeting expected goals.  The district had to stop the 
summer school program when the grants were cut in the second year of funding. 

4.3.6 Personnel 

Aides and Support Staff 

Instructional Aide, Instructional Assistants, Library Aide, Paraprofessionals 
Identified as High-Gain Program 
Mean student achievement gains: 6.84 percentage points 

Aides provide teachers with direct classroom support in the content areas.  Thirty-five 
schools utilized SB 185 funds for Academic Enrichment.  The student achievement 
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results of this program were correlated using scores from the subject areas impacted 
which were identified by each school. 

Perkins Elementary School in Clark County School District used SB 185 funds to pay 
salaries for instructional assistants for a language-based tutoring program.  Perkins is 
a new school with a large Hispanic population; 57 percent of students do not speak 
English.  The assistants concentrated instruction on language acquisition and designed 
the after-school program to meet the needs of up to 150 children. This program was 
made possible through the grant, but did not operate once the money was no longer 
available. 

Garehime Elementary in Clark County School District hired a teacher’s aide to provide 
classroom support.  The special needs school is all-inclusive and has a large special 
education population.  There is a strong emphasis on reading and math at Garehime, 
and the aide provided tutoring that was directly aligned with the school improvement 
plan.  The principal monitored results through teacher observations, student 
assessments, and attendance.  The aide was not rehired when SB 185 funding was 
discontinued. 

Teachers 

Certified Teacher, After-School Teacher, Teacher Salary, Intersession Teachers 
Identified as High-Gain Program 
Mean student achievement gains: 7.72 percentage points 

Teachers and academic personnel provide students with support in core content 
subjects or other identified areas.  Thirty-two schools utilized SB 185 funds to hire 
additional teachers.  The student achievement results of this program were correlated 
using scores from the subject areas impacted which were identified by each school. 

Lincoln County High School in Lincoln County used SB 185 funds to hire an additional 
teacher.  The school hired a math teacher with the goal to increase the number of 
students who passed the math proficiency test and to strengthen the school’s math 
program.  Analysis of assessment data and semester grades helped to identify students 
most in need of intervention. According to interviews, the program was more effective 
with at-risk students, because they were targeted for intervention. Unfortunately, due to 
limits in funding, the school had to hire two half-time substitutes instead of one full-time 
teacher.  This presented significant challenges for implementation. 

Judy and John Goolsby Elementary School in Clark County School District is a year-
round school that used SB 185 funds to pay teachers during the school intersession.  
Students who were identified as at-risk were targeted for this program, which focused 
on reading and science.  The school’s science teacher was responsible for monitoring 
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progress; the principal was responsible for classroom monitoring.  The district 
discontinued this program when SB 185 funding ended. 

ESL Specialist, ESL Teacher, ELL Teacher, ELL Aide 
Identified as High-Gain Program 
Mean student achievement gains: 7.70 percentage points 

Services for ESL students, including additional staff and personnel, provide students 
with support in the core content areas.  Twenty-two schools utilized SB 185 funds for 
ESL services.  The student achievement results of this program were correlated using 
scores from the subject areas impacted which were identified by each school. 

Dayton Elementary School in Lyon County School District used SB 185 funds for the 
salary of a half-time ELL aide who serves as a translator to communicate with Spanish- 
speaking parents.  The school has identified the need for a full-time ELL aide because 
of the growing population of ELL students.  In addition to the aide, Dayton has a half-
time ELL teacher who is funded by SB 185, but has identified the need for a full-time 
ELL teacher as well.  The teacher will also be used as a resource for regular education 
teachers. 

Southside Elementary School in Elko County School District utilized SB 185 funds to 
hire an ESL teacher to work with pre-school, kindergarten and first grade students.  The 
goal is for the ESL teacher to focus the attention on ESL students early in their language 
development.  The teacher works for a full day with students who have been identified 
as having emerging language skills.  According to interviews, school leadership 
identifies using an ESL teacher in this capacity as a tremendous support piece that is 
setting a foundation for future success on state assessments and CRTs. 

Support Personnel 

Artist-in-Residence, After-School Support Personnel, Behavioral Specialist, 
Intervention Personnel, Technology Support Person, Testing Coordinator, 
Technology Specialist, Attendance Clerk, Recorder of Student Data 
Identified as High-Gain Program 
Mean student achievement gains: 7.01 percentage points 

Additional staff and personnel increase teachers’ and students’ exposure to best 
practices in core content areas and provide other needed support.  Twenty-eight 
schools utilized SB 185 funds for Family Support services.  The student achievement 
results of this program were correlated using scores from the subject areas impacted 
which were identified by each school. 
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Smithridge Elementary School in Washoe County School District used SB 185 funds to 
pay the salary of a behavioral specialist.  The goals of the specialist include establishing 
community builders, working with parents, identifying classroom management issues, 
and working with girls to curb and resolve social issues.  Washoe County School District 
created the position after the school had more than 500 discipline referrals in one year.  
The specialist is currently funded as a part-time position, but school leaders have 
identified the need to make it full time. 

Administration 

Assistant Principal, Dean of Students, Leadership Team, Principal 
Identified as High-Gains Program 
Mean student achievement gains: 6.27 percentage points 

Five schools used SB 185 funding to support administration and school leadership. 
The student achievement results of this program were correlated using scores from the 
subject areas impacted which were identified by each school. 

Spring Creek Middle School in Elko County School District has paid the school’s 
leadership team a stipend as the school’s decision-making team.  According to 
interviews, this group has profoundly changed the culture of the school in terms of 
becoming a real professional learning community.  This group brings data, issues, and 
other aspects from the different departments and “pods” and discusses them with other 
leaders and their impact at the building level.  The stipend was funded entirely through 
SB 185. 

Intervention Personnel 

Intervention Instructor, Intervention Remediation Personnel, Intervention Teacher 
Identified as High-Gain Program 
Mean student achievement gains: 7.41 percentage points 

A pull-out intervention program and intervention personnel provide struggling students 
with one-on-one and small group instruction.  The student achievement results of this 
program were correlated using scores from the subject areas impacted which were 
identified by each school. 

Beckley Elementary School in Clark County School District hired three assistants who 
focused specifically on intervention and remediation.  The program was implemented in 
September 2007. DIBELS benchmark data was used to identify students who were at 
risk for remediation.   The teachers met in Professional Learning Communities weekly to 
analyze data and to plan instruction based upon the data, to formulate groups, and to 
share instructional strategies that worked to improve achievement.  In the intervention 
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program, students received small group instruction and lessons differentiated to their 
individualized needs. 

Cambeiro Elementary School in Clark County School District used SB 185 funds to 
continue their supplemental tutoring program, which had been in place since the 2004–
2005 school year. The program had previously been funded by Title I.  The program was 
headed by a lead teacher overseeing the implementation of tutoring in the classroom, 
and who ensured quality of instruction during tutoring and student engagement.  For 
students, this program provided a reduced class size and small-group instruction.  
Tutoring was limited to no more than 10 students, with average class size about seven 
students.  Intensive needs students were in groups of one or two. 

Literacy Personnel 

Literacy Coordinator, Literacy Lab Facilitator, Literacy Tutors, Reading 
Specialists, Literacy Coach, Assistant Reading Interventionists  
Identified as High-Gain Program 
Mean student achievement gains: 9.69 percentage points 

Numerous schools identified literacy as a focus and included literacy personnel as a 
significant part of their SB 185 funding.  The student achievement results of this 
program were correlated using reading CRT and HSPE scores. 

Conners Elementary School in Clark County School District used funding to hire two 
instructional assistants.  In the first year of funding, the school purchased literacy 
support materials that had embedded staff development geared toward literacy tutoring.  
In 2007, the school used the funding for a support staff person to facilitate the literacy 
tutoring program.  Tutoring targeted ELL students and ran for two hours a day four days 
a week.  According to interviews, in order to monitor student achievement for the 
program, teachers used Lexia, DIBELS, and STAR Reading assessments.  

Dayton Elementary School in Lyon County funded a literacy coach to focus on reading 
comprehension, word analysis, and the writing process.  The coach, who was funded 
entirely with SB 185 monies, provided ongoing training to teachers. The hiring of the 
literacy coach was tied directly to the school improvement plan, which identified a goal 
for Dayton Elementary School to show increased student achievement in reading and 
language arts for all students, and especially in the IEP and LEP subgroups. 
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Math Personnel 

Math Academy, Math and Reading Remediation Instructor, Math Intervention 
Specialist, Math Support Teacher, Math Substitute, Math Tutors, Mathematics 
Instructional Coach 
Identified as High-Gain Program 
Mean student achievement gains: 10.47 percentage points 

Numerous schools identified mathematics as a focus, and included mathematics 
personnel as a significant part of their SB 185 funding.  The student achievement results 
of this program were correlated using CRT and HSPE math scores from the schools 
that utilized their SB 185 funds for this program. 

Ralph L. Cadwallader Middle School in Clark County School District used SB 185 funds 
to implement a mathematics academic intervention, an after-school program for eighth-
grade students who were credit deficient and in danger of retention as a second-year 
eighth-grade student.  The program expanded to include sixth- and seventh-grade 
students.  Counselors and teachers identified students who qualified for the program 
based upon total credits earned and the possibility of retention.  Teachers in the 
program were identified as those highly qualified in math and English.  The students 
were free to leave the program when they earned their credits, and new students were 
moved in to the class to fill vacated seats. Accountability was based on the number of 
students released from the program, pre- and post- tests, CRTs, ITBS, and Clark 
County School District interim tests. 

Numa Elementary School in Clark County School District used SB 185 finds to hire 
an instructional assistant to focus on math instruction for two to three hours per day.  
The goal was to help students who showed they were close to reaching proficiency the 
year before and to increase their ability to reach proficiency.  The instructional assistant 
was able to provide students in grades three, four and five with small group and one-on-
one instruction. 
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5.0 Examination of Successful Programs 

5.1 Methodology 

This section provides a snapshot of how high gains programs are implemented and 
monitored on site.  Each school profile includes information from the School Progress 
Reports, as well as material from phone interviews and site visits, and student 
achievement data.  Much of the material included in this section is data reported by 
the school in their own words. 

Schools chosen for this section represent the top 25 percent of schools with highest 
gains in student achievement for each district.  The schools are indicative of a cross 
section of schools in the district that purchased high gains programs and show similar 
representative patterns that would be found in schools not listed in this section, or those 
not in the top 25 percent.  Appendix D provides the complete list of schools analyzed 
for this section. 

In order to designate a program as resulting in high, low, or undetermined gains, a scale 
was created based upon the three measures of central tendencies—mean (average), 
median, and mode.  Programs that had mean gains above 6.23 were designated as 
high-gains programs; statistically this represents all programs in the top 50th percentile.  
Programs that had mean gains below 3.23 were designated as low-gain; statistically 
this represents all programs in the lowest 45th percentile.  Programs that had means 
change between 3.23 and 6.22 were designated as undetermined-gain programs, as 
this lower middle 5 percent of all programs were not designated as high- or low-gain.  
Program averages in this category were so close to the designation for high-gain 
programs and so close to low-gain programs, that it would be inequitable to place them 
in either category.  Undetermined-gain programs deviated from the center of a normal 
distribution (or bell curve) by less than half of a standard deviation.  

Data collected for this section have been triangulated to include not only those high 
gains programs, but field notes from site visits and phone interviews, school progress 
reports, and CRT and HSPE data.  In order to relate the most comprehensive 
information for each school, all CRT or HSPE data have been used, rather than just 
those that the school contact identified as correlating to the high-gains programs. 
Appendix A contains bar charts that specifically illustrate the gains made by each 
program, in each school, for this section. 

Lastly, in order to determine whether statistically significant differences existed among 
2004–2005, 2005–2006, and 2007–2008 scores CRT and HSPE scores, an Analysis of 
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Variance was used based score differences.  The Tukey Gap Test was also used to 
determine whether differences were significant between every two sets of scores. 

5.1.1 State of Nevada 

State data, based on CRT scores taken from the state Website for all schools in this 
state, regardless of programs purchased, show that from 2005 to 2008 reading 
increases significantly from 46 percent to 57 percent proficient, writing decreases from 
53 percent to 51 percent proficient, math increases significantly from 50 percent to 
60 percent proficient, and science increases from 53 percent to 55 percent proficient. 

State data, based on HSPE scores taken from the state Website for all schools in this 
state from 2005 to 2008, indicate that reading increases significantly from 82 percent to 
93 percent proficient, writing decreases from 91 percent to 87 percent proficient, and 
math increases significantly from 63 percent to 72 percent proficient.  Thus, the same 
inverse relationship exists for both CRT and HSPE scores between reading and writing.  
That is, as reading increases, writing decreases.  Math scores also increase 
significantly in both CRT and HSPE scores between 2005 and 2008. 

5.2 Carson City School District 

District data based on CRT scores, regardless of programs purchased, show that 
from 2005 to 2008 reading proficiency levels increased significantly from 53 percent to 
59 percent, writing proficiency levels decreased significantly from 64 percent to 56 
percent, math proficiency levels increased significantly from 53 percent to 66 percent, 
and science proficiency levels increased slightly from 62 percent to 63 percent. 

5.2.1 Eagle Valley Middle School, Carson City School District 

Programs at Eagle Valley Middle School are designated as both continuing and 
operational.  According to field notes, the school applied SB 185 funds to commission 
a literacy coach and invest in professional development.  During interviews, an 
administrator stated: “The literacy coach trained all teachers in vocabulary strategies 
and reading comprehension strategies.  The coach also continued to mentor and model 
the strategies throughout the academic year.  Additionally, the literacy coach taught the 
majority of the READ 180 program, which the data show achieved marked growth.  
The literacy coach continues to share research-based strategies and achievement and 
growth data with teachers to modify instruction when necessary.  Lastly, the literacy 
coach has shown leadership in adapting texts that align with Nevada State standards, 
as well as adopting novel sets to enhance students’ literacy skills. 
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Eagle Valley Middle School selected the literacy coach to address “students’ low 
performance in reading skills, especially FRL, IEP, and LEP populations.  These 
students performed at the lowest level in comprehension, interpretation, and evaluation.  
The literacy coach provided one-on-one daily instruction with teachers and students, 
and daily one-hour instruction for students in the READ 180 program.” 

According to school progress reports, local assessments include READ 180 
Assessments, Accelerated Reader Assessments, and in-class formative assessments. 

CRT scores for 2006 to 2008 indicate that reading proficiency levels decreased from 
64 percent to 59 percent, writing proficiency decreased significantly from 72 percent 
to 53 percent proficient, math proficiency increased from 58 percent to 62 percent, 
and science proficiency increased from 64 percent to 69 percent. 

5.2.2 Mark Twain Elementary School, Carson City School District 

Programs at Mark Twain Elementary School are designated as continuing.  According 
to field notes, the school applied SB 185 funds to commission a math coach.  The 
building principal communicated that the math coach “was well received by all teachers 
because she was self-motivated and knowledgeable.  The coach’s work is cogent and 
cohesive, and the activity ranged from whole-group teacher training to in-class 
demonstration lessons.  The math coach assisted teachers in aggregating data, as well 
as imparted strategies on teaching math.  She also assisted in after-school activities, 
provided guidance on interventions, and she was a resource for teacher teams.  We 
adopted the district math program, and the math coach trained everyone in the math 
department on that.” 

Field notes continue: “This is a Title I school.  In 2007, the school increased proficiency 
levels from 56 percent to 67 percent in math.  Our subpopulations increased as follows: 
Hispanic increased from 45 percent to 60 percent proficient; Caucasian increased from 
65 percent to 72 percent proficient, IEP increased from 26 percent to 46 percent 
proficient, LEP increased from 45 percent to 61 percent proficient, and FRL increased 
from 45 percent to 60 percent proficient. 

“We have a high number of FRL (260 students) and ELL (620 students), so we rely on 
intense intervention. We require a knowledgeable core group of teachers who are able 
to teach with intention. This is only possible with ongoing professional development.  
The coach modeled, co-taught, and provided teachers with replicable strategies.  With 
district oversight, the coach applied data points about reflection, making real world 
connections, both within the school and district.” 
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This is corroborated in school progress reports, which cite survey results, particularly 
in terms of instruction and attitude.  

CRT scores for 2006 to 2008 indicate reading proficiency levels decreased from 
56 percent to 51 percent, writing proficiency levels decreased from 43 percent to 41 
percent, math proficiency levels remained constant (and the highest in achievement) 
with 66 percent, and science proficiency levels decreased from 55 percent to 
46 percent. 

5.3 Churchill County School District 

District data based on CRT scores from 2005 to 2008 taken from the state Website for 
all schools in this district, regardless of programs purchased, show that reading 
remained the same with 66 percent proficient, writing decreased slightly from 63 percent 
to 62 percent proficient, math increased from 65 percent to 69 percent proficient, and 
science increased from 72 percent to 77 percent proficient. 

HSPE data from 2005 to 2008 indicate greater gains.  Reading increased significantly 
from 87 percent to 96 percent proficient, writing remained the same with 92 percent 
proficient, and math increased significantly from 74 percent to 85 percent proficient. 

5.3.1 Churchill County High School, Churchill County School District 

All programs in Churchill County High School are operational.  According to field notes, 
“Churchill County High School hired preparation period literacy coaches, and they have 
been providing coaching and observations to staff members.  They log their services to 
produce data that illustrate time spent, services offered, and achievement gains.  The 
tutor and MAP coordinator began providing services in October 2007.  As students 
were identified for intervention, and the HSPE approached, additional remediation tutors 
worked with targeted students.  Those targeted students were tracked using HSPE 
results and MAP test results.  Targeted students continued in math tutoring until the 
HSPE was given in April and tutoring continued to be provided.  The literacy coaches 
provided staff development to the social studies department along with reciprocal 
teaching and interactive editing to the English department through the end of May.  
Churchill County High School submitted an amendment to the original application and 
was approved to commission highly qualified teachers for tutoring, rather than 
instructional assistants as originally planned.  Students requiring additional assistance 
for the upcoming year were identified at the end of each school year.  Sophomores who 
were identified by MAP scores were placed in a full year of additional math class, and 
juniors identified, and/or who failed the HSPE, were placed in an additional math class 
during the first semester.” 
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According to school progress reports, 103 students were identified as the target 
population for assistance in reaching math proficiency.  After receiving tutoring and 
additional classes, 70 percent of the 103 passed the HSPE in April.  Forty-eight students 
were identified as the target population in reading.  After receiving tutoring and 
additional classes, 40 percent of the 48 passed the HSPE in April.  Compared to past 
experiences, the success rate of students participating in tutoring and additional classes 
taught by highly qualified teachers was considered very effective.   

In terms of local school assessments, school progress reports show that the English 
department has developed a semester common assessment for grades nine, ten, and 
twelve and implemented that test beginning in January 2007.  The freshmen and 
sophomores were given the NWEA MAP assessment, which is completely aligned with 
the Nevada State standards. 

HSPE data indicate that reading increased significantly from 89 percent to 98 percent 
proficient, writing decreased slightly from 94 percent to 93 percent proficient, and math 
increased significantly from 77 percent to 88 percent proficient from 2005 to 2008. 

5.3.2 Numa Elementary School, Churchill County School District 

Programs at Numa Elementary School are continuing.  According to field notes, “Numa 
Elementary School’s literacy coaches provided support to classroom teachers, including 
four new staff members, on the concepts in CELL/ExLL, SlOP, and 6+1 Writing Traits.  
The coaches are subbed out of their classes and go to the teachers’ classrooms.” 

According to school progress reports, fifth-grade writing proficiency was one of the 
first targeted groups.  Numa Elementary School assessed 71 of the 71 (100 percent) 
fifth-grade students enrolled in the school at the time of testing.  Of the 71 students 
assessed, 25 of the students scored proficient (35 percent) and 46 students scored not 
proficient.  This is an 8 percent decrease in the overall percentage of students who 
scored proficient at Numa Elementary School in comparison to last year, 2006–2007.  
Numa Elementary School’s whole school proficiency rate of 35 percent is lower than the 
overall District fifth-grade writing proficiency rate and 10 percent lower than the State 
proficiency average of 45 percent. 

According to field notes, “Numa Elementary School showed an increase in student 
achievement in grades three through six in reading and mathematics.  Numa 
Elementary School administered the 2007–2008 CRTs at a superior level of 
participation and free of any testing irregularities.  The goal of the program was to 
increase the fifth-grade writing scores.  As shown, there was a decline in writing 
scores, but the MAP information does show student growth in all areas and grades.  
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MAP assessments are used to determine growth of students, even identifying specific 
content areas lacking. 

CRT data indicate that reading increased significantly from 47 percent to 56 percent 
proficient, writing increased from 31 percent to 35 percent proficient, math increased 
from 60 percent to 66 percent proficient, and science increased significantly from 
48 percent to 62 percent proficient from 2006 to 2008. 

5.3.3 West End Elementary School, Churchill County School District 

Programs at West End Elementary School are continuing programs.  According to 
field notes, “West End Elementary School continued to focus on improving instruction 
in math, reading, and writing as identified in the SIP.  The staff on the SIP team has 
reviewed student assessment data since last spring and will continue to do so through 
this fall.  The plan was critiqued and revised to meet the school’s needs and focused 
on staff development to promote student change for success.” 

According to school progress reports, West End Elementary School assessed 61 
of the 62 (98 percent) fifth-grade students enrolled in the school at time of testing.  
Of the 61 students assessed, 35 of the students scored proficient (57 percent) and 
26 students scored not proficient (43 percent).  This is an 11 percent increase in the 
overall percentage of students that scored proficient at West End Elementary School 
in comparison to last year, 2006–2007. 

West End Elementary School’s whole-school proficiency rate of 57 percent is higher 
than the overall district fifth-grade writing proficiency rate of 52 percent proficient and 
12 percent higher than the state proficiency average. 

According to field notes, “West End Elementary School targeted students who scored 
low on either the MAP test or the district writing rubric assessment, and who were 
identified by teachers as being in danger of not passing the state writing test.  The 
school applied intensive targeted tutoring during and after school.  Tutoring was offered 
by highly qualified teachers.  Fifth-grade writing scores increased by 11 percent 
compared to the previous year’s scores.”  MAP test scores formed a basis for local 
assessments. 

CRT data indicate that reading increased significantly from 59 percent to 72 percent 
proficient, writing also increased significantly from 38 percent to 51 percent proficient, 
math increased from 65 percent to 76 percent proficient, and science increased 
significantly from 70 percent to 87 percent proficient from 2006 to 2008. 
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5.4 Clark County School District 

Analysis of 2006 to 2008 CRT and HSPE data reveals an emergent pattern in Clark 
County School District.  For a majority of schools, the overall effect of high-gain 
programs is that reading scores increased significantly while writing scores decreased.  
In most cases, this decrease was very slight, but it is noteworthy nonetheless.  For high-
gain programs, math scores also showed a secondary significant increase with added 
increases in science, although they were often not as significant.  In those schools 
where reading and writing showed concurrent significant increases it is important to 
note the building practices, because these correlated increases were most often 
accompanied by increases in both math and science proficiency levels (based on 2006 
to 2008, CRT and HSPE data).  A baseline analysis of Clark County School District 
testing data, based on CRT and HSPE metrics, shows that reading increased 
significantly from 44 percent to 55 percent proficient, writing decreased from 52 percent 
to 49 percent proficient, math increased from 49 percent to 59 percent proficient, and 
science increased from 48 percent to 53 percent proficient.  This is consistent with 
findings in individual high-gain program schools. 

5.4.1 Lee Antonello Elementary School, Clark County School District 

This school purchased Accelerated Reader materials, Harcourt Brace Intervention 
Kits, and Harcourt Trophies, and invested in tutoring: before- and after-school tutors, 
inclusion teachers planning time, summer tutoring teachers, tutor monitoring by 
teachers, tutoring professional development, International Reading Association 
Conference travel, tutoring sessions teachers, and tutoring instructional supplies.  
Each of these programs had a high impact on student achievement according to 
CRT data. 

Interviews reveal that a measurable objective of the 2007–2008 school improvement 
plan was that “an increased percentage of students in grades three, four, and five will 
meet or exceed proficiency standards on the Nevada State Mathematics CRT in the 
area of Problem Solving. At the end of one year (Spring 2008) the number of students 
school-wide who meet or exceed standards in Problem Solving will increase by 
5 percent.” 

According to interviews with the Lee Antonello Elementary School principal, “reviewing 
the purchases that were made and the tutoring and other activities that were 
accomplished because of this grant, it is easy to see that the plan was effectively written 
and carried out.  Every student in the school benefited in at least one way from this 
grant, and some benefited in several ways.  All of the students in the school got to use 
the computers, headphones, intervention software, and printers that were purchased, 
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even though they were purchased specifically with the students with IEPs and struggling 
students in mind.  Every student had access and almost all (except for some of the 
Kindergarten students) used the Web-based Accelerated Reader program and became 
better and more excited readers because of its use.  Many of the students of the school 
(more than 350) had lessons from the Harcourt Brace Intervention Kits at some point 
during the year.  A great number (more than 250) of struggling children were given 
access to tutoring services, either by a highly trained instructional aide or by a licensed 
teacher.  Five teachers were sent to attend the International Reading Association 
Conference to seek out and share research-based best practices with the faculty.  The 
plan was followed as it was written and the money was used just as it was allocated.”  

School progress reports show that one of the items purchased with grant money was 
Harcourt Brace Intervention Kits.  Field notes indicate that “While these Kits are not a 
standalone program, they do follow along, story by story, with the Harcourt Trophies 
Basal, which Lee Antonello Elementary School uses.  There are assessments that 
can be used in the Intervention Kits which are aligned with the Nevada State standards, 
just as the Harcourt Brace Trophies series was.  The Intervention Kits take the same 
vocabulary words from the basal story and use them in a story that is one full grade 
level below the standard Trophies basal.  The Kit teaches the exact same skills, 
vocabulary words, and comprehension strategies in the exact same unit as the Trophies 
basal.” 

Assessments used at the local level, according to school progress reports, show that 
teachers keep track of their students’ points via a “Dog Tag” incentive program.  The 
children earn metal dog tags to put on their individual place settings when they reach 
certain levels.  Teachers also looked at a student’s quiz record to see the types of 
questions a student frequently misses, and then have a conference with that student on 
how best to increase reading comprehension. 

Another assessment developed and implemented at Lee Antonello Elementary School 
is Constructed Response questions for math and science.  School progress reports 
indicate that “written Constructed Response questions are available for both grades four 
and five in math and for grade five in science.  The teachers have, during STPT, 
conferred to create the grading rubric, which was used to grade the class responses.  
Students return to their classes with a much deeper understanding because of the 
discussion they had with their peers.  The Constructed Response questions are aligned 
with Nevada State standards.  This strategy has proven helpful in preparing Lee 
Antonello Elementary School students for the Nevada State CRT.  When the students 
encounter the Constructed Response items on the assessments, they are familiar, and 
the students know how to address the problem.” 
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According to CRT scores, reading increased from 49 percent to 69 percent proficient, 
math increased from 50 percent to 71 percent proficient, and science increased 
from 50 percent to 55 percent proficient.  Only writing decreased from 60 percent to 
54 percent proficient. 

5.4.2 James Bilbray Elementary School, Clark County School District 

According to field notes, “SB 185 funds were used to support James Bilbray Elementary 
School’s initiatives as follows: (1) Expand Harcourt Trophies materials and professional 
development to increase the effectiveness of the core curriculum, Tier 1 reading 
instruction. (2) Provide Voyager Passport materials to facilitate an institutionalized 
intervention model, Tier 2 reading intervention.  Instructional assistants were utilized to 
support this model by providing initial assessments, instruction, progress monitoring, 
and tracking of response to intervention.  (3) Implement after-school math intervention 
for grades three through five utilizing V- Math as well as instructional assistants, tutors 
(classroom teachers), and program materials. (4) Continue with current data 
management system.  (5) Utilize the Criterion Online writing program as an evaluation 
tool during the school day as well as after school with tutoring support by classroom 
teachers.  (6) Engage teachers in professional development through STPT hours and 
curriculum coaching via use of substitutes for master teachers.” 

Field notes also revealed that “James Bilbray Elementary School’s efforts yielded 
positive results in a variety of areas supported by SB 185 funds.  By implementing a 
consistent core reading program, providing STPT to collaborate on effective math 
instruction, and providing math and reading intervention supported by instructional 
assistants, which was invaluable for a school approaching 1,000 students, James 
Bilbray Elementary School saw gains in reading and math at almost every grade level.  
Writing was the weakest area, according to the Nevada Writing Proficiency Exam.  
James Bilbray Elementary School will analyze the results to determine strengths and 
weaknesses and design a plan of action for 2008–2009 school year.” 

According to school progress reports, Dynamic Indicators of Early Literacy Skills 
(DIBELS) data from Benchmark 1 to Benchmark 2 showed the following achievement 
gains in students meeting benchmark: Kindergarten: 20 percent; grade one: 13 percent; 
grade two: 10 percent; grade three: 9 percent; grade four: 6 percent; and grade five: 
7 percent.  Overall, James Bilbray Elementary School had a 10 percent increase as 
measured by DIBELS.  V-Math data from Benchmark 1 to Benchmark 3 for identified 
students in intervention indicates an 11 percent achievement gain overall in students 
meeting benchmark.  Although CRT data for 2007–2008 have yet to be analyzed to 
determine gains in specific areas, initial results reveal: grade three remained at 
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83 percent in reading and increased from 73 percent to 76 percent in math (a 3 percent 
gain); grade four increased from 73 percent to 78 percent in reading (a 5 percent gain) 
and from 78 percent to 85 percent in math (a 7 percent gain); and grade five increased 
from 69 percent to 72 percent in math (a 3 percent gain). 

The Clark County School District has developed Interim assessments directly aligned 
to the district’s priority standards, which are based on Nevada State standards.  These 
assessments are required to be given during each trimester.  Teachers are given 
Structured Teacher Planning Time outside of the school day, provided by SB 185 
funding, to analyze results and determine strengths and weaknesses as well as create 
an immediate action plan to increase student achievement.  In addition, Harcourt 
Trophies, the core reading program utilized by James Bilbray Elementary School, is 
aligned with the Nevada State standards.  Ongoing assessments from this program 
are used to identify instructional needs. 

CRT data indicate that reading increased significantly from 58 percent to 77 percent 
proficient, writing increased from 58 percent to 65 percent proficient, math increased 
significantly from 63 percent to 78 percent proficient, and science increased from 
67 percent to 75 percent proficient from 2006 to 2008. 

5.4.3 Kermit Booker Elementary School, Clark County School District 

According to field notes, "A Family Outreach Program was funded to address the need 
for a home-school connection between parents, students, and teachers.  In an effort 
to strengthen effective communication between the home and school, teams visited 
families on a regular basis and provided them with standards-based materials and 
school supplies to keep at home and support student learning.  Hourly compensation for 
professional development was funded to provide support for teachers through training 
focused on Step Up to Writing and Thinking Maps as well as technology-based 
programs such as Waterford, Accelerated Reader, Leapfrog, and Lexia.  Out-of-district 
travel costs were paid for a team of teachers to attend the International Reading 
Association Conference, gain information about balanced literacy best practices, and 
disseminate this information to the rest of the staff.”  

According to school progress reports, the Family Outreach Team provided services for 
149 students who attend Booker Elementary.  These students and their families 
benefited from more than seven hundred hours of home visits that focused on building 
the bridge between home and school.  Parents were very receptive to working with the 
Family Outreach Teams, were willing to learn how to use the instructional materials 
provided for them through SB 185 funds, and responded positively to the comments and 
concerns from their child’s classroom teacher.  An overwhelming majority of parents 
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surveyed viewed the program as having a positive impact on the education of their child 
and believed that the program was beneficial in improving their awareness of how to 
assist their children in mastering skills stipulated by Nevada State standards.  The 
professional development that was provided for teachers regarding Accelerated Reader 
allowed them to gain an understanding of how to implement a new scientifically based 
reading program into their daily curriculum.  Classroom observations, as well as 
program-generated reports, show that teachers are using the program in their 
classrooms and that students are receptive to participating.  Professional development 
provided by the literacy team attending the International Reading Association 
Conference occurs weekly through small group discussions of best practices in literacy 
instruction and components of balanced literacy.  Methods and strategies for teaching 
are presented to those who feel that they are in need of further training during valuable 
STPT time, assuring that instructor needs are met and teaching abilities are 
strengthened. 

According to field notes, "The goals of the Kermit Booker Elementary School SIP are 
developed by determining the areas of student strengths and weaknesses in meeting 
Nevada State standards in literacy and mathematics through dissemination of data 
gathered using AYP achievement parameters (Criterion-Referenced Tests and writing 
proficiency assessments).  By looking at the strengths and weaknesses of Kermit 
Booker Elementary School’s students, we establish what standards students have 
mastered, build upon this success, and differentiate instruction to improve achievement 
in areas of greatest concern.  Student achievement is measured against Nevada State 
standards through classroom assessments, teacher observations and curriculum-based 
tests, as well as assessments built into the technology-based instructional programs 
that are used for selected students such as Accelerated Reader, Waterford, Lexia, and 
LeapTrack/LeapFrog.  Interim assessments evaluate ongoing growth by students on 
critical developmental parameters three times a year.  The interim assessments lead up 
to the annual Criterion-Referenced Tests and writing proficiency test used to measure 
cumulative student progress and mastery.  These tests are the foundation for Kermit 
Booker Elementary School’s SIP goals.  Data from school-wide DIBELS assessments 
demonstrate growth in all areas for every grade level, as shown above.  Data from end-
of-the-year tests are not yet available, as well as CRT, writing assessment, and HSPE 
data, which will become available in the summer of 2008.” 

Field notes also relate that “As the nature of the SB 185-funded Family Outreach 
Program is to build a bridge between the school and home, it has a significant impact 
on the achievement of the students that receive services.  This can be attributed to 
the rapport built between the family outreach teams and the families, which allows 
the teams to discuss concerns and comments provided by the classroom teacher.  
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Additionally, teams provide each child educational instructional materials that support 
their mastery of identified academic skills.  These materials include flashcards, school 
supplies, and educational mathematics and literacy games that are provided for use in 
the home by all family members.  To be clear, these instructional materials are not just 
‘left’ for the families, but each is demonstrated through interactions between the student, 
their family, and the team members.” 

School progress reports indicate professional development funded through SB 185 
supported the implementation of a new technology-based program, Accelerated Reader.  
This professional development provided teachers with the tools necessary to 
successfully introduce this program to their students, as well as a means to evaluate the 
independent reading skills of their students.  Preliminary scores show that students are 
interested in participating in the program and use of the information gained from the 
built-in assessments is gradually increasing. 

According to school progress reports, district interim assessments are a component of 
the Focus on Standards (FOS) learning model, which is grounded in scientifically-based 
research and best practices of “what works” in the classroom.  This comprehensive 
design creates systematic reform that yields powerful, improved reading and language 
arts and mathematics achievement for all students, including English Language 
Learners and students with special needs.  The district interim assessments are an 
important component of FOS and are developed and utilized to support and boost 
student achievement, while creating a system for continuous improvement.  Each 
assessment’s foundation is state and local content standards, and highlighted essential 
standards are focused upon.  These are the standards that are critical for students to 
master in order to progress to the next grade level.  These assessments are aligned 
with the district’s paced curriculum, which in turn allows for the alignment of materials- 
and technology-based programs to the instructional units and identification of when 
standards will be assessed and reviewed.  The standards that are the basis for these 
assessments are also the guiding force in many of the aforementioned action steps in 
the School Improvement Plan. 

CRT data indicate that reading increased significantly from 34 percent to 54 percent 
proficient, writing increased from 26 percent to 36 percent proficient, and math 
increased significantly from 31 percent to 61 percent proficient from 2006 to 2008.  
Science data were not reported for the 2005–2006 school year for this school. 

5.4.4 Burk High School, Clark County School District 

Interviews revealed that, “Burk High School used a multi-faceted approach to improving 
student achievement.  The purchase of additional whiteboards, or SMART Boards, for 
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use in the classroom increased student engagement.  The My Study Skills Internet-
based instructional program and the READ 180 computer-based program were used 
throughout the year.  Saturday tutoring sessions were available to all interested 
students with an emphasis on curriculum needed to pass the High School Proficiency 
Exam (HSPE).  Study guides were provided for students and tutoring supplies were 
provided for teachers for after-school and weekend tutoring sessions.  An automated 
telephone dialing system was utilized to keep parents and students informed about 
tutoring opportunities and testing dates.  Incentive programs were implemented to 
encourage student participation and success in HSPE preparation programs.  Finally, 
extended school year classes allowed for a year-round focus on HSPE content.” 

School progress reports also state that gains in Burk High School student achievement 
for the High School Proficiency Examination were significant.  Burk High School reports 
that the student pass rate in math for the 2006–2007 school year was 18 percent and 
the pass rate for the 2007-2008 school year was 53 percent, representing an increase 
of 35 percent.  The Burk High School student pass rate in English Language Arts for the 
2006–2007 school year was 62 percent and the pass rate for the 2007–2008 school 
year was 88 percent, representing an increase of 26 percent.  The overall participation 
rate for the High School Proficiency Exam was 87 percent, while the participation rate 
for Adequate Yearly Progress was 100 percent.  These participation rates are consistent 
with previous participation rates.  The administration is pleased to maintain the status 
quo with regards to past and current participation rates and continues an effort to 
improve overall participation for taking the HSPE. 

Field notes further indicate, “Efforts to address Burk High School priority needs were 
successful.  Through the use of purchased books, textbooks, supplemental materials, 
proficiency exam study guides, tutoring supplies, and paid teachers for after-school 
and weekend tutoring sessions, HSPE pass rates in math and English Language Arts 
improved considerably.  Multiple assessments were designed and utilized to address all 
student learning styles.  Pre- and post-diagnostic tests for content and grade level were 
used in the classroom.  The My Skills Tutor program also incorporated Nevada State 
standards for pre- and post-tests for multiple content areas.  Standardized tests, 
quarterly assessments, and HSPE results are monitored using IDMS (Instructional Data 
Management System).  The data was used for Structured Teacher Planning Time to 
help teachers use the assessment results as a guide for adjusting classroom instruction 
and to better align with Nevada State standards.” 

CRT data indicate that reading increased significantly from 56 percent to 86 percent 
proficient, writing decreased from 86 percent to 81 percent proficient, and math 
increased significantly from 33 percent to 53 percent proficient from 2006 to 2008. 
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5.4.5 Kay Carl Elementary School, Clark County School District 

Interviews indicate “An intense intervention program (Tier 3) was established at Kay 
Carl Elementary School.  During the school day, we used instructional assistants to run 
daily intervention sessions to provide 1:3 intense reading intervention.  An after-school 
tutoring academy was established targeting students in the areas of mathematics, 
reading, and writing.  Students were recommended for the academy by their classroom 
teachers as a result of their ‘at-risk’ status in each of the three subject areas.  Finally, we 
offered family nights for literacy and mathematics.  All students made improvements in 
grades three through five.  The at-risk group decreased from 20 percent to 18 percent of 
the student body, the some-risk group decreased from 21 percent to 19 percent, and the 
low-risk group increased from 59 percent to 63 percent.  Students were identified as 
eligible for the after-school tutoring program by their DIBELS scores.  DIBELS 
assessments are brief (one-minute) fluency measures implemented regularly to monitor 
the development of pre-reading and early reading skills.  The entire student population 
was assessed three times during the year, and subsequently placed in intervention 
groups based on their growth and progress in reading fluency.  All students were 
progress-monitored every other week by school volunteers and classroom teachers 
recorded fluency scores on the DIBELS Website.  Students who were assessed as 
“struggling” or “emerging” continued in the intervention program group until the next 
session and those who were identified as “on track” were exited from the intervention 
program until the next DIBELS assessment.  The students that attended tutoring made 
gains on their beginning to middle assessments.” 

School progress reports indicate that an on-going analysis of interim assessments, 
DIBELS data, Lexia, unit assessments, and grade books, it was determined that Kay 
Carl Elementary School after-school tutoring academy was effective.  We also observed 
20 percent to 40 percent gains on their pre- and post-tutoring assessments. 

Field notes also expressed that “Our District created interim assessments that are 
administered three times per year in grades kindergarten through five to assist teachers 
in planning appropriate instruction.  Nevada State standards are the basis of the 
District’s priority standards from which the assessments are created.” 

CRT data indicate that reading increased significantly from 45 percent to 60 percent 
proficient, writing decreased from 39 percent to 34 percent proficient, math increased 
significantly from 49 percent to 63 percent proficient, and science increased from 
53 percent to 55 percent proficient from 2006 to 2008. 
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5.4.6 Cunningham Elementary School, Clark County School District 

According to field notes, “Grant funds were used to hire two instructional assistants who 
delivered small group instruction in reading to third-, fourth-, and fifth-grade students, 
using the Voyager Intervention Program.  Grant funds were used to supply each fourth- 
and fifth-grade classroom teacher with a digital video projector to support all facets of 
student learning.  Grant funds were used to supply teachers with SMART Boards to 
increase student engagement and motivation through interactive technology.” 

School progress reports indicate that the second trimester IDMS student achievement 
scores were positively impacted through the consistent implementation of the Voyager 
Intervention Program.  Teachers reported that student engagement and motivation 
increased though the daily use of the projectors and SMART Boards. 

Field notes also state that “Achievement in third-grade reading showed a measurable 
increase from trimester one to trimester two IDMS, from 14 percent to 36 percent of the 
students scoring at 70 percent or above.  Grade four students also showed an increase, 
from 34 percent to 55 percent, of students scoring at 70 percent or above.” These 
increases can be directly attributed to the consistent implementation of the Voyager 
Intervention Program.  In the 2006–2007 school year, fifth grade students scored the 
lowest overall on the trait of voice on the Nevada Writing Proficiency Exam.  Teachers 
used the ELMO projectors to demonstrate how to use voice effectively to enhance 
student writing.  Grade five students in the 2007–2008 school year showed a significant 
improvement in this trait, outscoring both the district and the state.  Overall, the school 
has found that Voyager has effectively met the needs of the intensive group of students 
and that the instructional assistants were a key component in ensuring that the program 
was implemented as consistently as possible.  The ELMO projectors made it possible 
for teachers to incorporate student work and writing samples into their writing 
instruction.  Data regarding the impact of the SMART Boards will be included in the 
report for the 2008–2009 school year.” 

According to school progress reports, the purpose of IDMS testing is to ensure that the 
Nevada State standards are being addressed and the students receive the instruction 
necessary for the school to make AYP.  The IDMS results drive classroom instruction by 
indicating deficiencies and identifying skills that need to be re-taught. 

CRT data indicate that reading increased significantly from 31 percent to 55 percent 
proficient, writing increased from 30 percent to 38 percent proficient, math increased 
significantly from 43 percent to 67 percent proficient, and science increased significantly 
from 25 percent to 46 percent proficient from 2006 to 2008. 
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5.4.7 Judy and John Goolsby Elementary School, Clark County 
School District 

Judy and John Goolsby Elementary School’s CRT data indicate that reading and writing 
scores increased significantly, with additional high-impact gains in math and science 
scores, as well.  Interviews revealed “The SB 185 funds were used to address the goals 
included in our 2007–2008 School Improvement Plan.  Fast ForWord was purchased 
and implemented as an after-school intervention program for students performing 
below grade level in reading.  Through grant funds, we purchased the site license for 
this program, and, we paid for a teacher to coordinate and implement this after-school 
program Monday through Friday during the 2007–2008 school year.  In addition, we 
purchased the Units of Study for Primary Writing: A Yearlong Curriculum and the Units 
of Study for Teaching Writing, Grades 3–5 to aid us in the effective teaching of writing 
throughout the grade levels.  Substitute funds were included so that we could implement 
a peer coaching model called “Rounds” to observe literacy teaching techniques from 
colleagues.  Three staff members attended a Thinking Maps Recertification training to 
lead Thinking Maps professional development during upcoming staff development 
trainings.” 

According to field notes, a building administrator also stated “Our first goal at Judy and 
John Goolsby Elementary School was to increase the proficiency level in writing as 
measured by the Nevada Writing Proficiency Exam.  We increased from 79 percent to 
82 percent proficient.  We attribute much of this gain to the continued implementation 
of Write from the Beginning.  Materials and training were purchased through SB 404 
funds.  Through the SB 185 grant, we purchased the Calkins materials.  We trained the 
staff on the component of “Using Authors as Mentors” from this program.  The Fast 
ForWord after-school tutorial has received positive remarks from students, parents, and 
teachers.  These additional materials and programs affected our CRT in reading in 
grades three through five to reflect 86 percent proficient in grade three, 81 percent 
proficient in grade four, and 80 percent proficient in grade five.  Our grade five students 
showed a 2 percent gain in achievement in writing, increasing from 79 percent proficient 
to 82 percent proficient.  CRT scores in reading reflected 86 percent proficient in grade 
three, 81 percent proficient in grade four, and 80 percent proficient in grade five.  
The Lucy Calkins materials purchased with grant funds aided us in acquiring effective 
instructional strategies for teaching writing.  Our “Conventions” score of 82 percent 
proficient on the Nevada Writing Proficiency Exam reflected our improved instructional 
practices in teaching “Conventions”.  We will continue to in-service the staff on this 
program next year.  The Fast ForWord after-school tutorial aided in providing a daily 
intervention for at-risk students in literacy.  Furthermore, the purchase of information 
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leveled readers was used to increase students’ comprehension of questions pertaining 
to an informational text.” 

CRT data indicate that reading increased from 67 percent to 82 percent proficient, 
writing increased significantly from 55 percent to 82 percent proficient, math increased 
from 81 percent to 87 percent proficient, and science increased significantly from 
72 percent to 81 percent proficient from 2006 to 2008. 

5.4.8 E.W. Griffith Elementary School, Clark County School District 

The SB 185 funding award to E.W. Griffith Elementary School assisted students, 
teachers, and parents in an interwoven and systematic fashion.  Field notes from 
interviews indicate that “teachers benefited from professional development in Singapore 
Math and Math Perspectives.  Research-based modules, materials, and training have 
improved teaching practice.  Newly acquired strategies and techniques garnered from 
professional development have been put into practice by teachers during classroom 
lessons and extracurricular tutorials.  Consistency within grade levels, as well as tutorial 
academies, has afforded students the benefit of this teacher training.  Parents were 
brought into this enrichment process through family nights in math, science, and 
literacy.” 

The building administrator also stated that “the following programs are ones that have 
shown strong promise.  These programs are primed for expansion, and we recommend 
continuation next year.” 

Literacy, Math and Science Family Nights.  Ninety-eight percent of attendees indicate 
they would attend again.  E.W. Griffith Elementary School is examining ways to increase 
participation. 

Singapore Math.  Two teachers conducted a pilot program engaging 23 students over 
15 weeks.  Ninety percent of students surveyed indicated a better understanding of 
math and 95 percent indicated they would attend again. 

Homework Club.  Forty students participated in the Homework Club, which was offered 
four days per week from November 2007 through May 2008.  More than 90 percent of 
students surveyed felt the additional tutoring made a positive difference in their 
schoolwork and said they would attend again. 

Book Studies.  E.W. Griffith Elementary School conducted two book studies and 
feedback results showed that 100 percent of participants indicated the information will 
help improve performance (e.g., teaching skills) and that they gained better 
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understanding and confidence in content area.  All said they would participate in future 
book studies. 

School progress reports indicate that the effectiveness of the programs intended to 
improve student achievement was to be measured with CRT scores.  Locally, teachers 
created their own assessments based on Nevada State standards.  Field notes state 
that “some teachers utilize Study Island to generate assessments.  Teacher input 
prioritized standards and Study Island provided subsequent practice assessments to 
track proficiency in areas of focus.” 

CRT data indicate that reading increased significantly from 17 percent to 42 percent 
proficient, writing increased from 21 percent to 29 percent proficient, math increased 
significantly from 25 percent to 55 percent proficient, and science increased significantly 
from 16 percent to 30 percent proficient from 2006 to 2008. 

5.4.9 Lomie G. Heard Elementary School, Clark County School District 

SB 185 funds were used to improve student achievement in reading through the use 
of after-school tutoring for nonproficient students.  All of the students at Lomie G. Heard 
Elementary School were continually assessed using the Voyager program.  Students 
identified as “struggling” by Voyager assessments were given additional interventions 
through materials provided by Voyager.  All students received research-based writing 
instruction throughout the year through the use of the Write from the Beginning 
program.  Several Family Nights provided parents with strategies to assist their 
children at home.  Also, Structured Teacher Planning Time was provided for all teachers 
in order to identify gaps in student achievement and collaborate on strategies for closing 
these gaps. 

According to school progress reports, assessment data showed positive gains for the 
students at Lomie G. Heard Elementary School at all grade levels.  Lomie G. Heard 
Elementary School reported average reading comprehension scores as follows: Grade 
one increased from 1.6 (first grade, sixth month) to 2.2 (second grade, second month).  
Grade two increased from 2.1 to 3.0.  Grade three increased from 2.7 to 3.6.  Grade 
four increased from 4.3 to 5.6.  Grade five increased from 5.8 to 6.4. 

Achievement for students involved in the tutoring program was also evident.  Grade 
one students receiving tutoring increased from 0.8 to 1.4.  Grade two students 
increased from 1.0 to 2.0.  Grade three students increased from 1.9 to 2.8.  Grade four 
students increased from 3.2 to 4.0.  Grade five students increased from 3.1 to 4.4.  
Additionally, Voyager assessment data revealed positive growth at all grade levels with 
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students’ reading fluency ability.  The Write from the Beginning program was 
implemented at all grade levels. 

According to field notes, “The faculty at Lomie G. Heard Elementary School anticipates 
that CRT scores as well as writing proficiency scores available later this year will show 
improvement over last year’s scores.  Attendance at Family Nights was high.  Parents 
were surveyed at these events and the vast majority of responses were positive.  
Teachers also responded well to Structured Teacher Planning Time as evidenced in the 
positive responses given on teacher surveys.  STAR assessment data showed positive 
gains for the students at Lomie G. Heard Elementary School at all grade levels.” 

School progress reports state that the teachers at Lomie G. Heard Elementary School 
purchased and utilized Voyager through use of SB 185 funds.  Voyager is a research-
based reading intervention program.  It contains built-in assessments to monitor student 
progress.  It provides students with the basic reading skills needed to meet the Nevada 
State standards assessed on the CRT.  Extra intervention tools included with the 
Voyager program are used to assist struggling students.  Teachers also use STAR to 
monitor the basic reading abilities of all students.  STAR scores assist in identifying 
students that need extra help with reading comprehension skills.  Write from the 
Beginning also includes built-in assessments that monitor student progress.  The faculty 
of Lomie G. Heard Elementary School is currently working to effectively use the data 
from these assessments on a consistent school-wide basis.  Structured Teacher 
Planning Time (STPT) provided by SB 185 provides teachers with the time required to 
analyze CRT and IDMS data to identify nonproficient and at-risk students.  Once these 
students are identified, teachers then develop appropriate interventions, including 
instruction modification to better meet the needs of students in specific skill areas.  
Both the CRT and IDMS are based strictly on Nevada State standards. 

CRT data indicate that reading increased significantly from 48 percent to 69 percent 
proficient, writing decreased from 38 percent to 34 percent proficient, math increased 
from 57 percent to 70 percent proficient, and science increased significantly from 
52 percent to 65 percent proficient from 2006 to 2008. 

5.4.10 Jay W. Jeffers Elementary School, Clark County School District 

The innovations for using SB-185 funds at Jay W. Jeffers Elementary School place 
an emphasis on students who are “emerging” and “approaching” standards as well as 
supporting high-quality instruction for students “meeting” or “exceeding” standards.  
Field notes from interviews indicate that “Student achievement will improve through 
small-group instruction focusing on specific reading, writing, spelling and language 
skills.  The program goal is to implement a Tier-2 Intervention three times a week using 
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Stevenson Language skills, which targets “emerging” students through use of 
mnemonics to improve reading, spelling, and language skills.  In the Write from the 
Beginning program students will develop discussion, focused writing and 
comprehension abilities along with higher-level thinking skills.  Research demonstrates 
that informal education, such as participation in after school clubs, promotes attendance 
and academic achievement in students.  Funds will be used to purchase materials and 
pay instructors to conduct clubs for students in kindergarten through fifth grade 
promoting achievement in the area of written expression.” 

Interviews reveal that “as a result of providing Stevenson Language skills and Write 
from the Beginning programs for our after school tutoring, students improved overall in 
their pre- and post- scores as measured by DIBELS assessments.  Many of our 
students progressed from “emerging” to “approaching" and then “approaching” to 
“meeting” the standards.  As a result of the Write from the Beginning and after-school 
writing tutoring programs, 35 percent of our grade-five students achieved writing 
proficiency, compared with 20 percent last year.  Our goal was a 2 percentage point 
increase and we surpassed our goal, achieving a 15 percentage point gain.” 

School progress reports indicate that “based on strands that are not proficient on the 
Interim Assessments and the state CRT in reading and math, each grade devised 
common assessments, linked to the prioritized standards, to track student growth and 
remediate based on need.  Teachers used data to determine the specific High-Quality 
Sheltered Instruction (HQSI) strategies needed to meet the needs of English Language 
Learners.” 

CRT data indicate that reading increased from 11 percent to 26 percent proficient, 
writing increased significantly from 21 percent to 33 percent proficient, math increased 
significantly from 18 percent to 41 percent proficient, and science increased from 
15 percent to 26 percent proficient from 2006 to 2008. 

5.4.11 Katz Elementary School, Clark County School District 

Katz Elementary School used SB 185 grant funds for the following: sent ten teachers 
to Write from the Beginning training; commissioned two trainers to provide in-depth 
training to the entire staff on Write from the Beginning; hired one additional instructional 
assistant to provide targeted instruction to nonproficient students in grades kindergarten 
through five; purchased technology carts for each classroom to access interactive 
curricular resources, specifically in the areas of writing, reading, and math; provided 
compensation to teachers who tutored nonproficient students; and compensated 
teachers for time spent during noncontract hours as part of structured teacher planning 
time (STPT). 
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School progress reports indicate that, based on initial data, program results have been 
encouraging.  Grade five writing proficiency scores increased from 50 percent during 
the 2006–2007 school year to 56 percent this year.  Initial CRT data indicate the 
following results.  The percentage of proficient students in grade three for reading 
increased from 56 percent to 65 percent, with increases in all targeted subgroups.  The 
percentage of proficient students in grade three for math increased from 52 percent to 
68 percent.  The percentage of proficient students in grade five for reading increased 
from 51 percent to 66 percent, with increases in all targeted subgroups. 

Interviews with the building principal indicate that “as a result of the training and 
professional development related to Write from the Beginning, 56 percent of students 
in grade five achieved writing proficiency.  This is an increase from 50 percent over 
last year’s proficiency exam.  We also targeted improvement in the writing trait 
“Conventions.” Our goal was to improve from an average of 2.77 (on a 5-point scale) 
to 3.  Actual results show that we improved to an average score of 2.9, narrowly missing 
or goal.  Our African-American population was to increase from 34 percent to 40 percent 
proficient; actual results indicate this population achieved 50 percent proficient, 
exceeding our goal.  Our IEP population was to increase from 9 percent to 20 percent 
proficient; actual results show that our IEP population achieved 33 percent proficient, 
again exceeding our goal.  Our Free/Reduced Lunch population was to increase from 
36 percent to 44 percent proficient; actual results indicate that our Free/Reduced Lunch 
population achieved 52.9 percent proficient; again exceeding our goal.  Achievement 
data related to student proficiency in math and reading has not yet been made available 
to disaggregate.” 

According to progress reports, The Clark County School District utilizes trimester interim 
assessments designed to assess student mastery of the Nevada State standards.  
Interim assessments are given every twelve weeks.  The interim assessments are 
directly tied to Nevada State standards, and give teachers and staff an accurate data 
snapshot of student proficiency levels. 

CRT results indicate that reading increased significantly from 44 percent to 63 percent 
proficient, writing increased from 52 percent to 56 percent proficient, math increased 
significantly from 52 percent to 70 percent proficient, and science increased significantly 
42 percent to 60 percent proficient from 2006 to 2008. 

5.4.12 Martin Luther King Jr. Elementary School, Clark County 
School District 

Martin Luther King Jr. Elementary School used its SB 185 funds for four major 
purposes: after-school tutoring, classroom library sets, homework club, and a 
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kindergarten teacher.  According to CRT data, all four programs had a high impact 
on student achievement. 

Field notes indicate that, as with most of the programs, these ceased to function when 
the grants were reduced.  However, Martin Luther King Jr. Elementary School was able 
to continue select programs for a short period of time because it is designated as a 
Title 1 school. 

School progress reports indicate that as a result of after-school activities, 83 percent 
of the targeted students met, or exceeded, Nevada State standards in math on the 
2008 CRT testing and 79 percent met, or exceeded, Nevada State standards in reading.  
Interviews revealed “As a result of our supported literacy goals and professional 
development in reading, grade three reading CRT scores increased by 9 percent in 
2008, grade four CRT scores increased by 8 percent, and grade five CRT scores 
increased by 5 percent over the 2007 CRT testing.  Although a percentage of the 
students did not achieve proficiency, they made significant progress toward meeting the 
standards, going from the emergent/developing level to approaching the standards.” 

School progress reports show that the Interim Assessments were developed by the 
Clark County School District to align with Nevada State standards and CRT testing.  
The district created “testlettes,” a brief way to assess what was targeted, or specific 
goals for each student.  School-wide assessments were compiled based upon research 
of assessments that tested for phonics, comprehension, fluency, writing, and 
mathematics.   

CRT data show that from 2006 to 2008 reading increased from 33 percent to 48 percent 
proficient, writing increased from 25 percent to 29 percent proficient, math increased 
from 59 percent to 61 percent proficient, and science increased from 26 percent to 
33 percent proficient. 

5.4.13 Robert E. Lake Elementary School, Clark County School District 

Robert E. Lake Elementary School used SB 185 funds to purchase and implement 
Accelerated Reading, Accelerated Math, Academy of Reading, and Academy of Math 
programs.  The school also used funds to hire an instructional assistant to work with 
students in small groups.  Additional SB 185 funds were used for after-school grade 
level chair meetings and for an intensive tutoring program.  The remaining monies were 
used to support these programs and to provide stipends to help facilitate a mentoring 
program with two teachers and a parenting program, and to support the technology 
components of the programs. 
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Field notes indicate “Robert E. Lake Elementary School has shown significant and 
measurable progress as a result of SB 185 funding.  The school-wide technology 
components added through the grant have played a major role in the 8 percent math 
gains and the 19 percent reading gains, as demonstrated by targeted students via 
interim testing from trimester one to trimester two.  The Voyager Passport program 
implemented by the instructional assistant has demonstrated 20 percent gains in 
fluency.  After-school grade-level chair planning meetings, continued from SB 404 
funding, were still a major component of our school-wide planning efforts.  The Intensive 
Tutoring program implemented with SB 185 funds demonstrated 31 percent gains in 
math and 27 percent gains in reading based on pre- and post-test results.  The 
Academy of Reading program, continued from SB 404 funding, demonstrated a 32 
percent increase in proficiency levels based on CRT data last year, and we anticipate 
similar results this year.  Finally, the stipends have produced a significant impact at the 
school level, including assisting in the re-establishment of Robert E. Lake Elementary 
School’s Parent Teacher Association after seven years absence.” 

School progress reports indicate that achievement for students at Robert E. Lake 
Elementary School is measured by Tier 2 (school-wide) and Tier 3 (classroom teacher) 
data, which are correlated with Tier 1 (statewide) assessment data such as trimester 
assessments, interim exams, yearly Nevada CRT exams, and the yearly writing 
proficiency exam (administered to grade five students).  Tier 2 and Tier 3 data suggest 
that student achievement levels have increased at Robert E. Lake Elementary School.  
Field notes state, “This has been correlated with Tier 1 data such as Interim test data 
and the writing proficiency exam (an overall increase of 4.3 percent).  We are also 
anticipating a correlation with the Nevada CRT exams.” 

School progress reports show that in addition to state testing results, Robert E. Lake 
Elementary School utilizes DIBELS fluency assessments, along with STAR Reading, 
to monitor student achievement within the Voyager Passport and Academy of Reading 
programs.  These are program-specific assessments.  Pre- and post-test results in 
math, reading, and writing were utilized to determine student improvements in the 
Intensive Tutoring component of the SB 185 program and were specifically aligned with 
Nevada State standards by utilizing the Testbuilder component within the IDMS 
Website.  Finally, Interim data were utilized to determine student improvements through 
the school-wide implementation of the Accelerated Reading/Math and Academy of 
Reading/Math components of the SB 185 program.  These assessments are also 
aligned with Nevada State standards.  All local assessments provided timely access to 
data that, through regular grade-level planning (PLC and STPT), improved both 
instruction and student results. 
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CRT data indicate that reading increased significantly from 26 percent to 42 percent 
proficient, writing increased from 19 percent to 29 percent proficient, math increased 
significantly from 37 percent to 61 percent proficient, and science increased from 
19 percent to 29 percent proficient from 2006 to 2008. 

5.4.14 Roy W. Martin Middle School, Clark County School District 

According to interviews, “the SB 185 grant monies allowed Roy W. Martin Middle School 
to enhance and expand programs previously funded through state grant sources in 
order to continue gains in proficiency in reading, writing and math scores.  Monies were 
spent to provide students with extra assistance outside the classroom via after-school 
tutoring, CRT preparatory classes on Saturdays, and academic-based interdisciplinary 
field trips.  Non-English-speaking parents and students had the opportunity to participate 
jointly in language acquisition programs.  In order to improve instruction, teachers were 
afforded the opportunity for additional time for mentoring and collaboration and time 
for training in classroom assessment strategies outside of the contract day.  Select 
teachers participated in professional development training on the International 
Baccalaureate Middle Years Program framework.” 

School progress reports state that significant resources were utilized to reinforce high 
expectations of academic achievement for students and to build a stronger home-school 
bond.  Additionally, resources were used in a manner that promoted student confidence, 
trust, and motivation. 

Field notes state that “Notable student participation in after school tutoring and full 
participation of teachers and students in off-campus learning activities promoted 
increased ‘common knowledge’ that served as a springboard for increased student 
engagement and learning.  Five math teachers and two language arts teachers 
provided after-school tutoring services to students, beginning approximately the third 
week of the school year.  Tutoring sessions were held twice weekly and averaged 
eight to nine students per teacher.  CRT Preparatory Classes were held four 
consecutive Saturdays preceding the CRT tests.  Seven teachers facilitated the classes 
for four hours each Saturday and more than 125 students attended.  Two teachers 
facilitated language acquisition classes twice weekly, with a total of 19 parents 
participating.  Seven field trips were conducted with more than 850 students attending.  
Notably, more than 350 eighth graders attended the Bodies exhibition, the field trip, 
and participated in accompanying reading and writing exercises planned by the health 
teacher in conjunction with physical education and language arts teachers.  Teachers 
were regularly provided opportunities for working after-school, or during class time 
covered by substitutes, to facilitate planning.  Some examples of staff development 
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activities include science department curriculum collaboration and analytic scoring 
training for English and reading teachers.  Four staff members attended the Magnet 
Schools of America National Conference, and ten teachers will participate in similar 
trainings in June and July of 2008 to further their knowledge and application of the 
International Baccalaureate Middle Years Program.” 

School progress reports state that the school improvement plan targets all sub-groups 
with an emphasis on African American, Hispanic, Limited English Proficient (LEP), and 
IEP students.  The particular reading content strands considered to be priority needs 
included: (1) reading to comprehend, interpret, and evaluate informational text; (2) 
reading to comprehend, interpret, and evaluate literature; (3) increasing cognitive ability 
to demonstrate a critical stance; (4) forming an initial understanding and developing an 
interpretation; and (5) writing in a manner demonstrating proficient use of the writing 
traits.  Overall, the 1,145 students increased their English Language Arts performance 
by 14 percent and exceeded the 2008 goal, with 58 percent of the students 
demonstrating proficiency.  Hispanic students increased proficiency by 11 percent and 
African American students increased proficiency by 33 percent, reaching a level of 67 
percent proficient.  LEP (Limited English Proficient) students increased 9 percent while 
IEP students did not increase. 

Continuous participation of students throughout the school year and the increased 
CRT scores (as stated above) indicate that the student program components, along with 
improved instructional strategies used by teachers following collaboration and staff 
development, would support the program facets as effective in the English Language 
Arts area.  In math, even greater increases are noted in the levels of student proficiency.  
School-wide, there was a 19 percent increase to a level of 61 percent proficient.  
Hispanic students increased by 18 percent, African American students increased by 
46 percent, white students increased by 23 percent, LEP students increased by 
15 percent, and IEP students increased by 15 percent.  These figures would support the 
effectiveness of the concentrated tutoring, test preparation, and remediation classes. 

Clark County School District designs and mandates the use of common interim 
assessments.  Each item on the assessments is directly correlated to the standard 
being tested.  At Roy W. Martin Middle School, all students are regularly administered 
site-based common assessments in language arts, math, and science.  These 
assessments are correlated to the Nevada State standards and syllabi.  Teachers use 
the interim assessments and site-based common assessments to evaluate the success 
of instruction and the necessity of interventions and remediation.  Results for the Clark 
County School District interim assessments are accessed utilizing the IDMS system.  
Additionally, at Roy W. Martin Middle School, several technology-based programs that 
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are aligned to Nevada State standards are used to monitor student mastery.  Teachers 
use the Renaissance Place suite of programs in conjunction with My Access, Criterion, 
Skills Tutor, Academy of Reading, Academy of Math, and TeenBiz3000 to provide 
additional assessment and interventions for students.   

CRT data indicate that reading increased significantly from 33 percent to 56 percent 
proficient, writing decreased from 45 to 39 percent proficient, math increased 
significantly from 38 to 58 percent proficient, and science increased from 32 to 41 
percent proficient from 2006 to 2008. 

5.4.15 Paradise Elementary School, Clark County School District 

Grant funds were used at this school to expand the supplemental mathematics program, 
Investigations in Number, Data, and Space, through direct instruction and instructional 
support.  After-School Academy at Paradise (ASAP) is a continuing program designed 
to increase student motivation for academic excellence.  A bilingual (English and 
Spanish) school aide was hired to increase parental participation by translating and 
interpreting information, documents, forms, and correspondence.  Substitute teacher 
coverage was provided to enable all teachers to participate in professional development 
in writing instruction.  Grant funds also provided stipends for mentors to improve teacher 
retention by providing support to new teachers. 

Teachers’ reflections on their training and implementation of the supplemental math 
program revealed increased professional knowledge and expertise in the teaching of 
mathematics.  After-School Academy at Paradise post-assessment results indicated an 
increase in reading and math achievement for students in the “approaches” and “meets” 
categories of standardized tests.  The bilingual school aide position has been extremely 
effective in increasing parent communication.  Evaluations and surveys of professional 
development opportunities and mentoring program reveal positive results in building 
professional expertise.   

School progress reports indicate that based on the 2007 Nevada CRT, 45.5 percent 
of students were proficient in English Language Arts, and 53 percent were proficient 
in math. 

Field notes indicate that several innovations were used as part of the program 
implementation:  

• Innovation 1: Pilot supplemental mathematics program, Investigations in Number, 
Data, and Space.  Evaluations from teachers in the pilot program reveal the 
program was effective in increasing professional knowledge and expertise in the 
teaching of mathematics. 
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• Innovation 2: After-School Academy at Paradise.  Post-assessment results 
indicate an increase achievement in reading and math among students performing 
in the “approaches” and “meets” categories of standardized tests.  However, post-
assessment results did not indicate an increase in achievement in reading and 
math among students performing in the emerging categories of standardized tests. 

• Innovation 3: Laptop Initiative expanded through funds not provided by SB 185. 

• Innovation 4: Bilingual School Aide.  This support staff position has proven to 
be extremely effective in increasing parent communication and involvement in 
our school. 

• Innovation 5: Substitute release time for professional development in writing.  
Evaluations of professional development activities reveal the program was 
effective in increasing professional knowledge and expertise in the teaching of 
writing. 

• Innovation 6: Stipends for New Teacher Mentoring.  New teachers report having a 
mentor to guide them through their first years of teaching has been extremely 
beneficial and contributed to their overall effectiveness.” 

The building administrator stated in interviews that “We administer the Clark County 
Interim Assessments three times during the school year.  Interim Assessment data has 
an 83 percent correlation to the State CRT.  The scores are analyzed, and students are 
grouped on the basis of need for interventions.  Differentiated instruction is planned to 
address academic weaknesses identified through the assessments.  Site-specific 
assessments include DIBELS, Harcourt Trophies assessments, and common grade 
level assessments.” 

According to CRT data, all areas tested increased significantly except for writing.  
Reading increased from 13 percent to 33 percent proficient, writing decreased slightly 
from 28 percent to 25 percent proficient, math increased from 17 percent to 43 percent 
proficient, and science increased from 17 percent to 27 percent proficient from 2006 to 
2008. 

5.4.16 Vail Pittman Elementary School, Clark County School District 

Interviews indicate that Vail Pittman Elementary School employed grant funding to 
encourage active parental participation in developing the school culture and increase 
teacher collaboration, providing opportunities to share and model effective teaching 
practices. 
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Ninety-five percent of all parents surveyed indicated that having translation equipment 
available made Vail Pittman Elementary School programs more accessible.  
Implementation-wise, 95 percent of all teachers are currently using all components of 
the technology carts, leading to increased student engagement.  Eighty-seven percent 
of teachers stated that Structured Teacher Planning Time was utilized to discuss 
student data and to use that data for planning and refining instruction. 

School progress reports state that an analysis of the results for the 2008 Nevada CRT  
revealed that students in grade three showed a 12 percent increase in proficiency in 
both math and reading.  Students in grade four showed an 8 percent increase in 
proficiency in math.  Students in grade five showed a 27 percent increase in proficiency 
in math and a 16 percent increase in proficiency in reading. 

Field notes show that “according to our DIBELS Data, 75 percent of the students who 
began the year categorized as ‘struggling’ have moved into either the ‘emerging’ or ‘on-
track’ categories.  So, three priorities were identified: 

• Priority Need 1: Increasing parent involvement.  Providing translating 
equipment increased parent involvement at school events by 45 percent.  
Attendance this year improved by about 10 percent. 

• Priority Need 2: Professional Development.  Funds to compensate teachers to 
attend Structured Teacher Planning Time (STPT) and to provide substitutes so 
teachers could observe effective lessons proved to be successful.  This is evident 
by the increased student achievement as well as by the increased engagement 
and decreased behavior problems classrooms. 

• Priority Need 3: Tier II Interventions.  Utilizing Voyager and Lexia to target our 
at-risk students proved to be successful.  In addition, having mCLASS as a way to 
organize and view our DIBELS data helped teachers to focus instruction to meet 
the needs of their students.  This is evident by the migration of students out of the 
at-risk category. 

School progress reports state that other than required state assessments given in 
grades three through five, students at Vail Pittman Elementary School are assessed 
through the district Interim and trimester DIBELS benchmark assessments.  In addition, 
those students considered at-risk are monitored for progress weekly.  The Interim 
assessments parallel Nevada State standards, and DIBELS is also closely aligned to 
Nevada State standards.  Teachers use their monthly STPT to analyze student data and 
plan instruction based on the data.  For example, if teachers of a particular grade level 
notice that fluency scores are dropping, they will collaborate to plan effective fluency 
instruction. 
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CRT results indicate that reading increased from 65 percent to 70 percent proficient, 
writing decreased from 71 percent to 66 percent proficient, math increased significantly 
from 71 percent to 81 percent proficient, and science increased significantly from 
60 percent to 72 percent proficient from 2006 to 2008. 

5.4.17 Grant Sawyer Middle School, Clark County School District 

Grant Sawyer Middle School implemented the READ 180 program, which targeted 
struggling nonproficient readers.  Compass Math was utilized by all math teachers to 
help build and reinforce math skills aligned with Nevada State standards.  Grant 
Sawyer Middle School assigned four people to participate in the Working on the Work 
Conference.  After attending the conference, staff members led professional 
development training focused on improved student engagement within each classroom. 

Field notes indicate “The READ 180 program was implemented on November 1, 2007 
and targeted students completed the program with an average Lexile growth of 218.  
Compass Math showed an average improvement of 8 percent related to math skills.  
The teachers who participated in the Working on the Work conference provided in-
service training to 100 percent of the teaching staff on strategies related to student-
centered engagement.  The programs chosen have demonstrated a strong level of 
effectiveness based on data gathered from pre- and post-assessment data related to 
the programs and IDMS reports on students.” 

According to school progress reports, the local assessments utilized through this plan 
included interim assessments developed by Clark County School District through 
coordination with the Department of Education.  These interim assessments are aligned 
to Nevada State standards and have shown a correlation to CRT results.  Additionally, 
school-based and program-based assessments are developed and utilized by teachers 
through structured teacher planning time, using resources provided by the district and 
state to maintain alignment to standards. 

CRT data indicate that reading increased significantly from 47 percent to 63 percent 
proficient, while writing decreased significantly from 74 percent to 64 percent proficient.  
Math increased from 53 percent to 59 percent proficient, and science increased from 
55 percent to 60 percent proficient from 2006 to 2008. 

5.4.18 Twin Lakes Elementary School, Clark County School District 

Twin Lakes Elementary School used funds to implement a rigorous standards-based 
Before-School Tutorial.  Interviews revealed “A total of ninety ‘approaching standards’ 
students in grades three, four, and five attended the ten-week Before School Tutorial in 
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either math or reading as determined by the First Interim Assessment.  Each student 
completed the Criterion Referenced Instructional Materials pre- and post-test.  Grade 
five reading increased from 52 percent to 82 percent proficient, while grade five math 
increased from 53 percent to 80 percent proficient.  Grade four reading increased from 
70 percent to 78 percent proficient and grade four math increased from 69 percent to 78 
percent proficient.  Finally, grade three reading increased from 62 percent to 84 percent 
proficient and grade three math increased from 67 percent to 68 percent proficient.” 

School progress reports state that a continuous analysis of formative and interim 
assessments during STPT resulted in the following achievements: 67 percent of 
students in grades three through five demonstrated proficiency on the 2007 CRT in 
math; school-wide math scores showed an average gain of 37 percent; 50 percent of 
students in grade three through five demonstrated proficiency on the 2007 CRT in 
reading; and school-wide reading scores showed an average gain of 27 percent. 

Other field notes from interviews state that “as a result of the SB 404 funding, the 2007 
ten-week Before School Tutorial showed the following results: 44 percent of students in 
grade three passed the 2007 CRT in math; 88 percent of students in grade four passed 
the 2007 CRT in math; and 71 percent of students in grade five passed the 2007 
Nevada CRT in math.  In addition, 47 percent of students in grade three passed the 
2007 CRT in reading; 42 percent of students in grade four passed the 2007 CRT in 
reading; and 27 percent of students in grade five passed the 2007 CRT in reading.  CRT 
math and reading data is not yet available for the percentage of students in grades three 
through five in the “approaching standards,” category who attended the 2008 Before 
School Tutorial.” 

CRT data indicate that reading increased significantly from 32 percent to 53 percent 
proficient, writing increased significantly from 37 percent to 51 percent proficient, math 
increased significantly from 47 percent to 68 percent proficient, and science decreased 
slightly from 29 percent to 25 percent proficient from 2006 to 2008. 

5.4.19 C.W. Woodbury Middle School, Clark County School District 

C.W. Woodbury Middle School utilized SB 185 funds “to compensate teachers to 
forgo preparation periods and concentrate on: English Language Learners, Math, 
Teen Leadership, Learning Strategist, and Literacy Specialist programs.  The Teen 
Leadership elective has been highly effective in capturing at-risk students and imparting 
strategies and tools to contend with stressful situations.  Extra time has provided much-
needed remedial instruction for C.W. Woodbury Middle School’s second language 
learners.  The Literacy Specialist and Learning Strategist have created and 
implemented a school improvement plan.  These teachers analyze data and provide 
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valuable information to all department members.  Ultimately this does not take much-
needed time away from departments to analyze data and create instruments to profile 
areas of weakness.” 

Interviews revealed that “The program was enhanced with various resources allowing 
students to work smarter rather than harder.” Resources include: Algebraic Thinking; 
Word Skills to enrich vocabulary development; CRT Camp; Continuous CRT practice 
and writing practice; ELLIS computer program (ELL); VISION textbook program (ELL); 
and READ 180 (IEP). 

Interim assessments are created by the Clark County School District.  The district 
literacy department meets with the Curriculum Commission to review recommendations 
for scope and goals, benchmarks, language/wording, and levels of complexity (depth 
of knowledge).  Indicators (student work) are generated to provide evidence of student 
mastery.  These are aligned to the Nevada state standards.  Teachers receive their 
grade level, subject strands and Clark County School District Power Standards. 

CRT data indicate that reading increased significantly from 32 percent to 56 percent 
proficient, writing decreased from 45 percent to 41 percent proficient, math increased 
significantly from 33 percent to 50 percent proficient, and science increased from 
40 percent to 47 percent proficient from 2006 to 2008. 

5.5 Douglas County School District 

District data based on CRT scores from 2005 to 2008, regardless of programs 
purchased, show that reading increased from 67 percent to 73 percent proficient, writing 
decreased significantly from 71 percent to 62 percent proficient, math increased from 
65 percent to 74 percent proficient, and science increased from 69 percent to 72 
percent proficient.  Thus, an inverse relationship exists between reading and writing in 
the 2005 to 2008 comparisons of CRT data. 

District data based on HSPE scores taken from the state Website for all schools in 
this district from 2005 to 2008 indicate that reading increased significantly from 
92 percent to 97 percent proficient, writing decreased from 95 percent to 92 percent 
proficient, and math decreased slightly from 84 percent to 83 percent proficient. 

5.5.1 Pau-Wa-Lu Middle School, Douglas County School District 

Programs at Pau-Wa-Lu Middle School are designated as operational.  According to 
field notes, “The following activities were funded through SB 185 monies during the first 
months (July through September) of the 2007–2008 school year at Pau-Wa-Lu Middle 
School.  The Native American Teaching  Assistant was selected, and he worked 
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7.5 hours daily in intervention.  The assignment includes individual mentoring and 
tutoring of Native American students, assisting in instruction in classroom settings with 
licensed personnel, and conducting small focus groups based on student needs and 
interests.  Completion of the installation of the PLATO Learning Network is anticipated 
at the time of this interview.  Due to the wireless connection, Web-based programs can 
be accessed at any point in the school, as well as from home.  The only limitation is a 
maximum of 30 students at any given time.  The administration is in the process of 
selecting Friday School Teachers—eight teachers who will rotate on a biweekly basis.  
Plans are in process for site days to provide for professional development for PLATO 
training.  The Special Education Department continued to utilize the PLATO lab for 
specific interventions and support of targeted students with IEPs. 

According to school progress reports, “the Native American Teaching Assistant 
continued to work closely with his subpopulation, with good participation in the new 
Native American Student Organization.  Friday School continued as originally planned.  
The NWEA MAP was administered in May, 2008.  Although Native American students 
performed above district averages at 37.6 percent proficient, the number of students 
proficient in math at Pau-Wa-Lu was much lower than the state average of 44.4 percent 
proficient.” 

School progress reports explain that many students at Pau-Wa-Lu Middle School fail 
classes and become credit deficient because they do not complete homework, 
frequently because they lack the math and reading skills to complete the work 
independently at home.  The Friday school program gives students the opportunity to 
work with licensed teachers until 5:00 p.m. to get assistance on missing work.  Friday 
school was held 36 times, with four teachers to accommodate up to 80 students.  
Teachers were paid for two hours of post-contract work at a rate of $25.54 per hour. 

Field notes state that: “Data indicate a growth in proficiency in the Native American 
Population due to the impact of the Native American Teaching Assistant.  Friday School 
is a randomly moving target regarding student participation, as each week may be a 
different population.  No data were provided to support the efficacy of this program.  
Targeted populations for PLATO interventions/tutoring are students currently enrolled in 
visual math and reading as well as students in the following subpopulations: IEP, LEP, 
and Native American.  Attention is also being paid to Free and Reduced Lunch 
students.” 

School progress reports indicate that PLATO was utilized, though not to a great extent, 
with the Native American students and identified special education students.  Pau-Wa-
Lu Middle School, through the district assessment director’s efforts, established an 
alignment between the MAP assessment scores and those necessary to obtain 
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proficiency on the state’s CRT (to 98 accuracy).  The evaluator provided quarterly 
monitoring of progress in the SB 185 initiatives, as well as the full implementation of all 
elements of the SIP.  Further, the evaluator facilitated the development of the SIP for the 
2007–2008 school year.  All aspects of the S8 185 Grant funding were fully addressed 
in the 2007–2008 SIP for Pau-Wa-Lu Middle School. 

Data from CRT scores from 2005 to 2008 indicate that reading remained the same at 
73 percent proficient.  Writing decreased significantly from 84 percent to 70 percent 
proficient, math increased significantly from 63 percent to 70 percent proficient and 
science also increased from 71 percent to 76 percent proficient. 

5.5.2 Pinon Hills Elementary School, Douglas County School District 

Programs at Pinon Hills Elementary School are designated as continuing programs.  
This school purchased parent education, SMART Boards, and tutors (10 acceleration 
and remediation; 36 hours each), as well as district-funded MAP assessment software. 

According to field notes from site visits, the principal stated that “this school is in a 
high socio-economic category, so we train parents to help us in the classroom.  We 
found that they were so interested in helping, that it was useful for us to provide evening 
trainings to teach them how to help students at home and at school.  We began in a 
second-grade class to assist students at home (through coaching); we modeled 
techniques for them.  We began with at-risk students, then spread to the rest of the 
school.  For kindergarten through second grade, we focused on reading, then for upper 
grades we purchased the Parent’s Homework Dictionary.  Now the teachers are giving 
workshops using this book.  The success has been outstanding, and parents have given 
great feedback.  Each year we offer a workshop on using the library and we have a 
summer reading program.” 

For SMART Boards, field notes from site visits state that “the teachers love the hands-
on tool, and most of them have figured out how to help the kids to come up and interact 
with them.  Tutors use them as well. We have another training in January and we 
started a SMART Board users group.  Through SB 185, we have purchased five more 
SMART Boards, so we are halfway to our goal.  There are many interactive games 
involving computational skills, and so forth.  In terms of assessment, we looked at 
correlations between CRT and DRA (Developmental Reading Assessment).  The 
hardest decision for us is: Who gets them?  We chose teachers who were willing to give 
up their time, and they got plenty of notice.  We’ve also tried to make sure there is one 
at every grade level, so that there is an order to the process.” 
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In regard to the tutoring program, field notes from the site visit indicate that tutoring 
was used “generally for small group work.  Nine to 10 students were at risk, and one 
needed acceleration in math.  This is a critical piece, because this is the only money 
we get.  We are a high socio-economic status school, so we don't get Title I funds, and 
in the interests of creating equity, the fact that we are at a high socio-economic status 
shouldn’t mean we can’t get funding for our needs.  Last year, we relied heavily on 
DRA and MAP, and we saw great growth—every student except one or two achieved 
growth.” 

According to school progress reports, the budget for math and literacy tutors funded 
ten tutors for a total of thirty-six hours each to provide before-school and after-school 
tutoring.  The tutoring lasted until the end of February 2008.  MAP scores and CRT 
scores were used to determine the targeted list of students.  Specifically, the “cut” score 
of 300 on the CRT was examined and students ranking within 10 points (approaching 
proficiency) became the targeted population for remedial tutoring.  This tutoring was 
offered in math and literacy per the grant application.  Accelerated students were 
identified as those students ranking two or more years above grade level in 
performance as indicated by the MAP. 

School progress reports show that in reviewing the goal of support for students who 
were approaching standards, as well as providing enrichment for designated gifted 
students, growth was most apparent.  Students, as reported in charts, were identified for 
specific interventions.  Many of the targeted students were provided with interventions 
in reading or math, or in both.  The designation was accomplished via utilization of the 
Northwest Evaluation Association (NWEA) MAP, which allows for specific identification 
of strands for individualized remediation.  Of the records examined, only two students 
appeared to have a regression in scores noted.  The Douglas County School District 
performed an alignment study through the use of the state’s academic standards and 
the district’s competencies known as “critical content.”  Measurement of critical content 
proficiency is established through the use of the state CRTs and the district’s utilization 
of the NWEA MAP.  Specific goals and objectives have been written for the tutoring 
programs and individual students using both the state and district’s student achievement 
data. 

School progress reports also state that Pinon Hills Elementary School, through the 
district assessment director’s effort, established an alignment between the MAP 
assessment scores and those necessary to obtain  on the state’s CRT.  The “cut” 
scores, as established targets for grade levels, correlate to 98 percent for predicting 
success on the CRT and other assessments. 
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CRT data indicate that reading increased significantly from 77 percent to 85 percent 
proficient, writing increased significantly from 66 percent to 75 percent proficient, math 
increased from 81 percent to 85 percent proficient, and science increased significantly 
from 68 percent to 79 percent proficient from 2006 to 2008. 

5.5.3 Scarselli Elementary School, Douglas County School District 

Programs at Scarselli Elementary School are designated as continuing programs.  
This school purchased tutors for math and reading, as well as district-funded MAP 
assessment software. 

According to field notes from site visits, the principal said “we use DRA or MAP data to 
identify those students below grade level.  First, we identify the bubble kids (those 
approaching proficiency) and work with them on reading, and then work our way down 
the list from those who are closest to achieving proficiency to those who are farthest 
from that goal.  Last year we had 190 students. We work with those students using pre- 
and post-test data so students might have more than one tutoring experience.  We 
noticed more collaboration between the tutor and teacher, as both parties know what’s 
going on and work collaboratively on focused intensive instruction toward specific 
objectives.  This has worked best in primary grades with fluency in reading or 
comprehension, and all strategies and balanced literacy that can be applied.  As we go 
up in the grade levels, it becomes diffused, because you have more skills and the 
content becomes broader, so we had to adjust in order to be more effective.  Reading is 
the focus in grades one and two, along with fluency and comprehension.   At grade 
three we focus more on comprehension and math, and in the upper grades more on 
comprehension sub-skills and writing skills.  All those things have evolved, but no matter 
how hard we work, we get clobbered on the writing part of the CRT.” 

Field notes say “the tutors will tell you that they have the best job, because they work 
with small groups of students, and they see the progress of each individual. Students 
love it, because now they’re equal and they feel more confident and competent.  We’ve 
never had any parent not want their child to participate in any program at this school.  
Parents are eager for success for their children, and we support student success 
through this tutoring process.  Also, this work is fun for the students, because the tutors 
are personable, interactive, and encouraging.” 

School progress reports indicate that decisions for instruction are based on standards 
and data.  Teams work diligently to make sure all children are reaching their grade level.  
Tutors take the time each day to design very specific lesson plans, based on formative 
assessment data from the students and teachers—both cause and effect data.  DRA 
and MAP scores are relied upon for quantitative assessments. 
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CRT data indicate that reading increased significantly from 58 percent to 72 percent 
proficient, writing decreased slightly from 45 percent to 41 percent proficient, math 
increased significantly from 55 percent to 72 percent proficient, and science decreased 
from 58 percent to 52 percent proficient from 2006 to 2008. 

5.6 Elko County School District 

District data based on CRT scores taken from the state Website for all schools in 
this district indicate that from 2005 to 2008 reading increased significantly from 
52 percent to 60 percent proficient, writing decreased significantly from 60 percent to 
49 percent proficient, math increased significantly from 51 percent to 62 percent 
proficient, and science increased slightly from 62 percent to 63 percent proficient.  
Thus, an inverse relationship exists between reading and writing in both 2005 to 2008 
and 2006 to 2008 comparisons. 

District data based on HSPE scores taken from the state Website for all schools in 
this district from 2005 to 2008 indicate that reading increased from 91 percent to 
95 percent proficient, writing decreased from 93 percent to 87 percent proficient, and 
math decreased from 78 percent to 71 percent proficient. 

5.6.1 Carlin Combined Junior High/High School, Elko County 
School District 

All programs for Carlin Combined Junior High/High School are designated as 
continuing.  According to school progress reports, SB 404 provided funding for a full-
time instructional aide in the special education department.  SB 185 provided funding 
for this position for only 16 hours per week.  The instructional aide assisted the special 
education teacher with 12 students in a self-contained classroom. 

According to field notes, the aid ‘shadows’ students to regular education classrooms to 
help them stay on track in all of their studies.  For example, the school is small enough 
to be able to group special education students into the same session of science.  
The instructional aide can then shadow the students to that regular education science 
classroom and provide support for both the teacher and the students.  

The special education teacher made the following statement: “In the resource room, 
I teach fifth through eighth grade.  During some periods, I have thirteen to fourteen 
students at a time, and I’m teaching two to three different grade levels two different 
subjects.  When students enter the resource room with a test, I must stop what I’m 
doing with my other students to assist the test-taking students.  Having an aide enables 
students to continue with their assignments.  Many students in special education 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 108 



classes are unable to remain on task working independently for long periods.  Without 
an aide, student academic performance drops, and these students become even more 
frustrated.” 

Special education students made the following comments: “Our grades go from a low 
grade to a high grade.  She helps us when we have a question.  She tells us when there 
is a test so we can study for it.  I would probably be held back this year if it was not for 
her.  If she was not here to help, my grade would go down.  She is a big help to me and 
my other classmates.  She helps me with all of my work. Even if I am working fine, she 
asks me if I need help.  That is showing me that she is there.  She does not just give me 
the answer, she gives me hints of where it is, so I can learn the answer.” 

According to school progress reports, After-School Tutoring (a continued program) was 
arranged for an average of ten to twelve high school students with tutoring sessions 
offered after school every day.  Help is available for all subjects; however, math tutoring 
sessions were offered after school every day.  Students who failed a proficiency test 
were given individualized attention during tutoring sessions to ensure their future 
success. 

SB 404 provided funding for the purchase and installation of SMART Boards during the 
2006–2007 school year.  These SMART Boards were so well received by teachers that 
the administration felt compelled to allocate money within the budget to purchase more. 
According to field notes, “there are SMART Boards in approximately 80 percent of 
classrooms, and all teachers received training through the Elko County School District.  
In addition, one teacher attended a workshop and offers support and instruction to other 
teachers upon request.  Teachers made the following comments about SMART Boards: 
“As an art teacher, the SMART Board allows me to view and discuss artworks on a large 
scale, easily jumping from one to another via the Internet.  The SMART Board allows 
me to present Websites to classes as well as databases.  The presentation of online 
information is huge in this day and age.  The SMART Board allows class viewing of 
this technology.”  Retention rates at Carlin Combined Junior High/High School have 
remained virtually the same. Field notes from an administrator explain that CRT scores 
for seventh- and eighth-grade cohorts are disappointing.  However, there are some 
positive high school indicators: more students are staying in school, and more students 
are graduating.  Although first-time High School Proficiency Examination pass rates 
declined in 2008, this may be indicative of more students staying in school to take the 
proficiency tests than in previous years.  One may speculate that the efforts of the 
special education aide have kept more students in school, and these scores are 
reflected in the overall analysis. 
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CRT and HSPE scores for 2006 to 2008 indicate that reading scores increased 
significantly from 51 percent to 75 percent proficient, writing scores decreased 
significantly from 53 percent to 36 percent proficient, math scores increased from 
34 percent to 39 percent proficient, and science scores increased significantly from 
53 percent to 65 percent proficient. 

5.6.2 Spring Creek Middle School, Elko County School District 

All programs for Spring Creek Middle School are designated as continuing.  According 
to field notes, “a high level of teacher commitment was demonstrated when SB 185 
funds were in question this year.  Instead of waiting to see if funding would be received, 
administration and teachers volunteered their time and energies to implement the 
programs they knew were most important to student success. 

As mentioned above, due to some administrative confusion, SB 185 funding for Spring 
Creek Middle School was uncertain until February 2008.  Despite this uncertainty, 
teachers and administrators were convinced that Saturday School (a continued 
program) was an important factor in the academic success of Spring Creek Middle 
School students.  To meet this need, two teachers volunteered four hours of their time 
every Saturday from the beginning of the school year.  Fortunately, funding was 
received, and teachers were compensated for their time.  Field notes from interviews 
continue to explain that “students are referred to Saturday School if they are receiving 
a failing grade.  Between 35 and 75 students attend Saturday School each week.” 
According to school progress reports, Saturday School was listed as an action step for 
Goals 1 and 2 (increase proficiency of all students in math and reading) of the School 
Improvement Plan.  It is a great testament to teacher dedication that they were willing 
to take this risk.” 

According to field notes, “the Leadership Team is composed of twelve teachers and 
administrators.  As with Saturday School, members volunteered their time and energy 
in the absence of concrete SB 185 funding.  The Leadership Team meets every two 
weeks for approximately two hours each time.  The goals of the Leadership Team are 
to: assess data; identify strategies to increase student achievement; write the SIP and 
review progress toward meeting its goals; plan professional development; and monitor 
progress of Professional Learning Communities (PLCs).  This program (a continued 
program) consists of five PLC teams at Spring Creek Middle School corresponding to 
core subject areas. 

According to school progress reports, SB 404 provided for professional development 
(a continued program that is not funded anymore) for Spring Creek Middle School 
teachers in differentiated learning instruction.  Administration believes lessons learned 
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during this training continue to be implemented.  Even though SB 185 did not allow for 
additional professional development during the 2007–2008 school year, the school 
demonstrated its commitment to developing teacher abilities by participating in a student 
motivation workshop and book study. 

According to field notes, “SB 404 allowed the purchase and installation of seven 
SMART Boards (a continued program that is not funded anymore) at Spring Creek 
Middle School.  At this time, 35 percent of classrooms in the school are equipped with 
SMART Boards.  All teachers with SMART Boards are taking classes through Elko 
County School District.” 

Teachers made the following statements about the impact of SMART Boards: 

“My textbook company has interactive PowerPoint presentations, colored 
transparencies, animations with audio, and a photo bank to pull from.  Without my 
SMART Board, many of these extras to enhance my teaching and my students’ learning 
would be almost unusable.”  

“My students are also more engaged in my lessons.  Any time I turn on the SMART 
Board they ask if they get to use it.  They absolutely love using the SMART Board to 
show their understanding of concepts or to teach others.” 

“I find my SMART Board an invaluable tool for myself as a teacher and for my students’ 
learning.” 

“The SMART Board provides the “Wow” factor that helps students see and do math.  
Because there are so many valuable tools in the gallery, such as fraction pieces, 
protractors, tangrams, and pattern blocks, I am able to advance their thinking more 
dramatically and accurately.” 

According to school progress reports, AIMSweb is a new program.  Spring Creek Middle 
School has purchased the AIMSweb reading diagnostic program that allows teachers 
to test students in all aspects of reading (i.e., fluency, comprehension, etc.).  Students 
who struggle are placed in a remediation class (this takes the place of an elective) 
until they have increased their reading skills to an acceptable level.  Progress can be 
monitored as often as the teacher deems appropriate.  AIMSweb allows for a rapid 
assessment of student response to intervention and allows teachers greater flexibility in 
meeting student needs. 

According to field notes, “teachers at Spring Creek Middle School have shown an 
uncommon commitment to student achievement through teacher collaboration and 
Saturday School.  The consistently high and stable test scores reflect this continued 
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focus on student performance.  SB 185 funding was not realized until February 2008 
and will not have an impact on test scores until the next school year.” 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 59 percent to 66 percent proficient, writing decreased significantly from 61 percent 
to 35 percent proficient, math scores decreased slightly from 63 percent to 61 percent 
proficient, and science scores decreased from 73 percent to 70 percent proficient. 

5.6.3 West Wendover Junior High/Senior High School, Elko County 
School District 

All programs for West Wendover Junior High/Senior High School are designated as 
operational.  According to field notes, “the majority of the student population at West 
Wendover Junior High/Senior High School is Hispanic (65 percent), and a high 
percentage of students qualify for Free or Reduced Lunch (50 percent).  The principal is 
just completing his first year at the school.  He has recognized a willingness of staff 
members to work collaboratively to help students find success.  Being a small school 
has made implementing change easier than it would be in a larger school.  Staff 
members have dedicated themselves to becoming a Professional Learning Community 
school.  They have worked collaboratively to develop strategies to identify struggling 
students and provide timely remediation and assistance.  Many of those strategies will 
be implemented along with the block schedule, which is beginning in the 2008–2009 
school year.” 

According to school progress reports, SB 185 funding allowed the continuation of 
remediation and credit-recovery programs: Elko On-Line, Summer School, and Zeros 
Aren’t Permitted (ZAP) at West Wendover Junior High/Senior High School.  Twelve 
students took advantage of the EIko On-Line program during the 2007–2008 school 
year.  Eighteen students participated in Summer School during 2007.  Ten or twelve are 
expected to participate this coming summer. 

According to field notes, “the school continues to implement its Zeros Aren’t Permitted 
program, wherein students are sent to detention until they have turned in any missing 
assignments.  The ZAP program gives teachers the opportunity to provide remediation 
and/or extra time to work on assignments immediately.  Students who don’t hand in an 
assignment or receive a zero are required to report to ZAP for 30 minutes after school 
that day.  Students who score poorly on an assignment or just need more time are 
allowed to stay after school during ZAP to receive additional time or assistance from the 
teachers.  As a result, very few students fail their core courses.  This has resulted in 
fewer students failing seventh and eighth grade.” 
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According to school progress reports, Professional Learning Communities (an 
operational program) have been established at the school.  Teachers meet in both 
grade-level and department-specific PLCs.  Through SB 185 funding, four people were 
able to attend a PLC summit this year, and nine traveled to a PLC conference in Las 
Vegas.  In addition, the school offered a two-day training from Solution Tree, giving 
teachers a pyramid of intervention tools for identifying problems and implementing 
solutions. 

According to field notes, “the greatest success of the PLC this year has been an 
increased background of knowledge.  Staff members understand what it means to be a 
PLC school.  The staff has begun the process of identifying essential outcomes for each 
course taught at West Wendover Junior High/Senior High School.  Common or Interim 
Assessments will be developed based on the essential outcomes, and student progress 
will be measured by their achievement on the assessments.  The staff has formulated a 
plan to address students who are struggling.” 

According to school progress reports, the Pod Structure for Junior High (a continued 
program under SB 404 and operational under SB 185) allowed the school to fund one 
additional teaching position.  Adding this position allowed the foundation of a Pod 
Structure in the seventh and eighth grades, which allows students to receive 85 minutes 
of language arts instruction and 85 minutes of math instruction each day.  The Pod 
Structure also allows built-in flexible time for PLC meetings and additional instruction for 
struggling students. 

According to field notes, “the principal believes that gains in CRT scores and reduction 
in the number of students retained from advancing to the next grade level among 
seventh and eighth graders is attributable to this new Pod structure.  Having students in 
Pods enables teachers to provide interventions for struggling students immediately as 
well as providing each student with a teacher advocate.  The number of student 
discipline referrals has also dropped.  The students seem to have a stronger sense of 
belonging to a group, a sense of team spirit and community, along with better 
cooperation and respect for the group as a whole. 

Field notes continue to explain that the Wolverine Discover Program (an operational 
program) was initially designed (through SB 404) to increase instruction through the use 
of an educational aide and added instructional time to each school day.  However, the 
school did not receive an application from a qualified educational aide until March 2008.  
In addition, students, teachers, and parents were opposed to lengthening the school 
day, which is already one of the longest in the district.  Administration was forced to  
re-evaluate the needs of the school and create alternative solutions.  Instead of 
lengthening the school day, the day will be re-structured to include a 30-minute “guided 
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instruction” period.  One of the goals of the program is to separate the “cannot from the 
will not”.  One building teacher mentioned that “the principal of West Wendover Junior 
High/Senior High School should be commended for reorganizing a failed program.  
He has refocused efforts to enhance instructional time.” 

CRT and HSPE scores for 2005 to 2008 indicate that reading scores increased 
significantly from 63 percent to 86 percent proficient, writing scores decreased from 
90 percent to 82 percent proficient, math scores increased significantly from 54 percent 
to 69 percent proficient, and science scores increased from 35 percent to 39 percent 
proficient.  Increased instructional time in language arts, which is the major benefit of 
the Pod Structure, is partly reflected in eighth-grade writing proficiency scores and gains 
made in seventh-grade reading scores.  First time passage rates on the High School 
Proficiency Exam in reading and writing are noteworthy. 

5.7 Esmeralda County School District 

District data based on CRT scores for all schools from 2005 to 2008 indicate that 
reading decreased from 54 percent to 47 percent proficient, writing decreased from 
34 percent to 26 percent proficient, math increased from 54 percent to 56 percent 
proficient, and science increased from 45 percent to 47 percent proficient.  District 
HSPE data are not reported for this district. 

5.7.1 Dyer Elementary School, Esmeralda County School District 

Programs at Dyer Elementary School are designated as continuing.  According to 
interviews, this school applied SB 185 funds to purchase staff training and Harcourt 
Math Textbooks.  School progress reports note that the district is geographically isolated 
with serious economic and social limitations.  Three schools make up the district 
student population.  Dyer Elementary School, in Fish Lake Valley, serves a farming 
community that is remote and isolated from the rest of the county.  Due to its 
commercial farming industrial base, it has a large ELL contingent, approximately 21 
percent of the student population.  This contributes to many educational challenges, 
especially in the area of academic language acquisition and mastery, reading 
comprehension, and writing in content areas. 

According to school progress reports, Spring ITBS data showed 43 percent of the total 
student population meeting benchmark in English Language Arts, with 37 percent of the 
students gaining one or more years academically.  Gains were strongest in kindergarten 
through grade two, with 57 percent meeting benchmark.  ITBS data for reading showed 
a similar trend, with 43 percent of students in kindergarten through grade eight meeting 
or exceeding the 50th percentile.  CRT data showed results for grades three through 
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eight, with 47 percent meeting benchmark.  Math data demonstrated continuing 
progress with 53 percent of the total student population meeting benchmark in the CRT.  
Additionally, ITBS data showed 53 percent meeting or exceeding the benchmark in 
math, which reflects 56 percent of all students gaining one or more years academically. 

Interviews reveal that “a committee met the previous year and recommended 
implementation of Harcourt math textbooks.  Math scores went from the lowest to the 
highest in one year after implementation.  Harcourt applies a research-based math 
delivery system, and aligns directly with Nevada State standards.  The approach is 
‘hands on,’ and it is data-driven, so teachers use data to improve teaching strategies.  
These strategies have shown a dramatic increase in student scores over the past year.  
Students are able to visualize math and understand concepts better with this approach 
as compared to straight memorization.  It has proven highly effective with the vast 
majority of students.” 

After a number of years of struggle, the district met AYP goals in 2005–2006 and 
showed stronger gains in 2006–2007.  The district received special recognition when 
the Nevada Department of Education identified the Esmeralda County School District 
as a “High-Achieving School District.”  In Spring 2008, CRT data showed continuing 
progress when 53 percent of the total student population in grades three through eight 
met or exceeded the benchmark in math, 58 percent in reading and English Language 
Arts, and 47 percent in science.  ITBS data for math showed that 53 percent of students 
in grades three through eight met or exceeded 50 percent proficiency.  Data indicated 
somewhat slower progress in the areas of math problem-solving, writing in content 
areas, and reading comprehension. 

5.8 Eureka County School District 

District data based on CRT scores taken from the state Website for all schools in 
this district, regardless of programs purchased, show that from 2005 to 2008 reading 
increased significantly from 66 percent to 76 percent proficient, writing increased from 
59 percent to 64 percent proficient, math increased significantly from 79 percent to 
89 percent proficient, and science increased from 81 percent to 82 percent proficient. 

District data based on HSPE scores taken from the state Website for all schools in 
this district from 2006 to 2008 show that reading remained constant with 95 percent 
proficient, writing decreased from 100 percent to 94 percent proficient, and math 
increased significantly from 85 percent to 94 percent proficient. 
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5.8.1 Crescent Valley Elementary School, Eureka County School District 

Programs at Crescent Valley Elementary School are designated as continuing.  
According to field notes, SB 185 funds were used to commission a library aide, and 
purchase library books as well as books for individual students.  According to school 
progress reports, all three teachers assisted their students in the selection of books and 
conferred to select new books for the library.  One part-time aide was employed in the 
school library over the summer.  The implementation of the plan was supervised by 
school and district administration to ensure the school was meeting the objectives of 
the plan.  All students were targeted.  Data from AYP Designation Reports indicate 
through progress reports that in English Language Arts, 87 percent were proficient, and 
in math, 87 percent were proficient.  Local assessments, aligned with the state’s priority 
standards, were developed and used by Crescent Valley Elementary School teachers 
during 2007–2008 direct instruction.  

Per interviews, the superintendent and assistant principal indicated that the library aide 
“is assessed on interaction with the students and discussions with teachers.  The aide is 
required to track parental involvement at school, as well as student participation.  Our 
students are required to read 1,000 pages per quarter, so reading is a primary focus.  
We monitor via interim testing throughout the year to see how students are progressing 
based on standards.  The first year, the aide conferred with students and read with 
them; she shared personal experiences with the students that they might not have 
gotten elsewhere.  It opens the world to them through the aide’s experience.” 

Field notes continued to explain books purchased: “Teachers made a list of books they 
wanted to purchase for the library, primarily associated with the curriculum, including 
high-interest books at student reading levels.  Teachers also requested Accelerated 
Reader materials.  These books are based on grade levels and ability levels to foster 
reading success.  Reading increases the literacy levels of children and families.  For 
our students, the closest place for them to get books physically is about 300 miles 
from here.  Teachers incorporated math and fiscal responsibility in this literacy project.  
Students were provided a credit to order books, but they had to track their expenses 
through a spreadsheet and index cards.  These were not just book purchases, but 
important life lessons for our students.  These funds provided a critical element of the 
educational experience, and these funds need to continue for our students to be 
successful.” 

CRT and HSPE scores for 2006 to 2008 indicate that reading decreased slightly from 
to 68 percent to 67 percent proficient, writing remained constant at 50 percent proficient, 
and math increased from 74 percent to 75 percent proficient. Crescent Valley 
Elementary School students met AYP goals in 2008. 
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5.9 Humboldt County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2005 to 2008 reading increased significantly from 50 percent to 61 
percent proficient, writing decreased significantly from 59 percent to 47 percent 
proficient, math increased significantly from 56 percent to 68 percent proficient, and 
science decreased from 70 percent to 67 percent proficient. 

District data based on HSPE scores for all schools from 2005 to 2008 indicate that 
reading increased significantly from 86 percent to 93 percent proficient, writing 
increased from 89 percent to 91 percent proficient, and math increased significantly 
from 71 percent to 78 percent proficient. 

5.9.1 French Ford Middle School, Humboldt County School District 

Programs at French Ford Middle School are designated as operational.  According 
to field notes, this school used SB 185 funds to hire a library aide and purchase 
Accelerated Reader material as well as books for the library.  The principal stated, 
“We increased time for books and literacy while also increasing computer and 
keyboarding time.  This effort has resulted in expanded library hours and more books 
checked out.  One aide operates the computer lab and another operates the library; 
allocating staff in this manner allows increased library and computer time.” 

According to school progress reports, through SB 404 funding, French Ford Middle 
School was able to extend the library aide’s hours so that students and teachers now 
have all-day access to the library, including lunch recess.  SB 185 continued this 
funding.  Having more access to the library allows teachers to require more research-
based projects, and there is additional space for class presentations. Teachers 
comment that students have become more research-oriented in their approach to 
assignments. 

School progress reports explain that without the ability to freely access the library, 
students would not be able to fully participate in the Accelerated Reader program 
(purchased through SB 404 funding).  The purchase of high-interest, nonfiction books 
through Accelerated Reader has assisted in targeting specific performance standards, 
blending both fiction and nonfiction reading comprehension strategies.  This has 
particularly affected reading and social studies instruction.  The Accelerated Reader 
book purchase also included access rights to test materials that students and teachers  
used for reading incentives.  Students worked toward goal achievement via Accelerated 
Reader, particularly in the area of nonfiction support reading. 
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When asked about Accelerated Reader, the principal stated that the program is “not 
mandatory but available to all teachers who choose to use it.  The program is loaded 
onto thirty-three computers in the computer lab and within each classroom.  There are 
four more Accelerated Reader computers available in the library.” 

A teacher made the following comments about the impact of Accelerated Reader and 
extended library hours:  “The expansion of Accelerated Reader materials (particularly 
nonfiction books) and Accelerated Reader test materials increased teacher assessment 
of prioritized reading standards.  Accelerated Reader allowed for more accurate 
reading-level placement within classes, allowing teachers to differentiate instruction.  
Data from testing guided reading intervention. Classroom novel and nonfiction sets 
allowed students to read as a class or in a small group literature circle and use the 
Accelerated Reader quizzes for comprehension assessment.  Students were better able 
to select books within their reading range when the books were labeled with Accelerated 
Reader levels. This, in turn, led to more effective reading skills improvement and 
assessment of prioritized reading strategies. 

Incentive awards and books were used to increase student motivation and 
achievement in reading.  Many teachers reported an increase in independent 
reading with incentive programs. 

Nonfiction reading materials also enriched content instruction across the 
curriculum.  By increasing the reading materials in classes such as science and 
social studies, students were able to improve their reading skills as well as gain 
content knowledge through differentiated materials and instruction.  

Extended hours of library operation through funding of aide hours made library 
materials and intervention time more available to teachers and students. 
Students read more nonfiction when they were working toward a goal of 
Accelerated Reader achievement.  Teachers saw nonfiction reading as an 
independent student activity increase in some classes. 

HSPE scores from 2005 to 2008 indicate that reading increased from 48 percent to 
57 percent proficient, math increased from 66 percent to 69 percent proficient, and 
science decreased slightly from 73 percent in 2005 to 70 percent proficient. 

5.9.2 Lowry High School, Humboldt County School District 

Programs at Lowry High School are designated as operational.  This year, Lowry High 
School implemented: Professional Learning Community collaboration time embedded 
into the school day; prioritized state standards in content areas; professional 
development related to integrating standards and common formative assessments into 
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instruction; an advisory program embedded in the school day to provide every student 
with a caring adult who follows that student through graduation; and Round-up, a 30-
minute before-school tutoring program. 

According to school progress reports, Lowry High School applied SB 185 funds to 
enhance their TI-Navigator system.  The TI-Navigator system is based upon the 
integration of instruction, assessment, and content strategies in the classroom. The  
TI-Navigator system wirelessly networks each student’s graphing calculator to the 
classroom computer.  Students place a hub on their table, and four students link to each 
hub.  The teacher provides a quiz, interactive assignment, or other activity to the 
students.  The students respond through their calculators.  The activity may be shown 
on the screen and may be as simple as a quiz or as involved as solving the equation 
of a line in competition with other students.  The teacher can track progress of individual 
students, or the whole class, in real time.  The teacher can view student coursework, 
check problem-solving techniques, and guide performance.  The teacher can view 
instant feedback to create a dynamic learning environment proven by research to 
increase student success. 

Lowry High School implemented collaborative training between special education 
and regular classroom teachers.  In doing so, regular classroom teachers provided 
additional instruction in teaching IEP students.  To prepare for the program, four 
teachers (one math, one language arts, and two special education teachers) attended 
Inclusion training.  The math teacher and one special education teacher implemented 
the training by tutoring classes for the HSPE in math.  The language arts and other 
special education teacher implemented the training in the English IV class. 

Field notes quote a teacher: “The training had a positive impact on the way we (math 
teacher and special education teacher) taught the math proficiency practice sessions 
this year.  I also shared the strategies from the training with colleagues.” 

According to school progress reports, other funds were used for a mathematics 
proficiency class (for lEP and low socio-economic status students, and previous test 
takers).  Students were offered the opportunity to take an intensive, two-week 
preparatory class designed to help them pass the math proficiency exam.  The math 
teacher was joined by the special education teacher in some of the sessions.  The two 
teachers used strategies learned from the Inclusion training in teaching the class. 

According to school progress reports, another purchased program includes 
professional development in Differentiated Instruction.  Four teachers went through 
Differentiated Instruction training.  Two of these teachers differentiated vocabulary work 
on three levels of difficulty to aid students in learning at their level.  After the 
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professional development, one teacher said “none of the students knew which level they 
were on because the students in this class are not grouped and seated according to 
ability.  All students are working on vocabulary at the same time, but at their individual 
level.  Students do not get frustrated because of the differentiated instruction.” 

According to field notes, two of the teachers used differentiation strategies in math 
classes to aid students in learning at their level.  The biggest success of this training is 
that these four teachers now have strategies that they can use in their own classrooms 
to help students learn at different levels.  These four teachers will share the strategies 
with other teachers in their departments. 

According to school progress reports, all students enrolled at Lowry High School were 
also assigned an advisory teacher.  The students were grouped by grade level: 
freshmen, sophomores, juniors, and seniors.  Every teacher employed at Lowry High 
School was assigned an advisory class and the average class size was 20 students.  
Advisory classes met every Thursday for 45 minutes.  Periodically, students and 
teachers were asked for a written evaluation of the advisory class.  The majority of the 
students and teachers indicated the advisory class was worthwhile.  The number of 
juniors and seniors failing classes decreased and this program played a major role in 
this decrease. 

According to field notes, “The advisory program implemented through SB 185 was done 
partly in response to the high rate of freshman failures.  One would expect the true 
ramifications of the advisory program to be evident in the graduation rates and credit 
deficiency rates for the 2007–2008 school year and beyond.  Data for the 2007–2008 
school year are not available at this time.” 

According to school progress reports, first time passing rates on the High School 
Proficiency Exams remained stable over the past three years, with a slight dip in math 
and a slight increase in reading.  Because proficiency exams are taken for the first time 
during the sophomore year, the results of some of the high school’s strategies will be 
more apparent after next year’s administration.  Steady gains among subpopulations 
in the reading portion of the proficiency exams are noteworthy.  The school’s strategy 
of adding a voluntary class to increase passage rates among second- or third-time 
math proficiency takers provided mixed results.  It is apparent from achievement data 
and teacher observations that regular attendance at the class was strongly related 
to passing rates.  As the school looks to next year, they are developing strategies to 
tighten attendance regulations, which will, again, be reflected in next year’s proficiency 
levels. 
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HSPE scores for 2005 to 2008 indicate that reading increased significantly from 
85 percent to 93 percent proficient, writing increased from 89 percent to 92 percent 
proficient, and math increased from 72 percent to 79 percent proficient. 

5.9.3 Winnemucca Grammar School, Humboldt County School District 

Programs at Winnemucca Grammar School are designated as continuing and 
operational.  According to school progress reports, Winnemucca Grammar School 
is located in the heart of downtown Winnemucca.  The school has a long history of 
teaching elementary students, and the building itself is more than 100 years old.  
Although Winnemucca Grammar School has a relatively small student body, the 
school has relatively high transient, ESL, and low-income populations.  Winnemucca 
Grammar School used SB 185 funding to implement strategies intended to increase 
math proficiency. 

According to field notes, the principal at Winnemucca Grammar School was amazed 
at the energy and innovation the math specialist was able to bring to math education at 
the school. 

Some of the principal’s specific comments follow: “All of our teachers, even veteran 
teachers, are enthusiastic about the math specialist and the information she is able to 
impart.  The math specialist introduced math maps, which allow teachers to teach the 
same math subject area at the same time.  Math maps keep materials in a folder from 
year to year, so teachers can always locate the best worksheets and can easily 
remember which manipulatives to use.  The math specialist not only encourages 
teachers to use data to drive instruction, but also models that behavior by using survey 
data from parents, students, and teachers to drive professional development 
presentations.  The specialist provides information in direct response to requests and/or 
needs.” 

According to school progress reports, 83 percent of parents surveyed said the math 
specialist has had a positive effect on math instruction.  Ninety-four percent of students 
surveyed stated that they would like the math specialist to come into their room more 
often, and 89 percent believe the math specialist has helped them gain a better 
understanding of math.  Under the direction of the math specialist, a group of grade one 
students wrote and administered a survey to teachers and their fellow classmates to 
determine which species of bear people liked best.  The results were analyzed and 
graphed.  The students won a regional math award for their work. 

Classroom math test scores show improvement along several dimensions.  Additionally, 
anecdotal evidence, including surveys of parents and students, supports the benefits of 
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the math specialist’s efforts.  Third-grade math CRT scores have shown a slight decline 
for this year, but remain at a high level.  Fourth-grade math CRT scores demonstrate 
consistently high proficiency scores and a continuing positive trend year-to-year. 

CRT scores for 2006 to 2008 indicate that reading increased significantly from 
39 percent to 68 percent proficient and math increased significantly from 45 percent 
to 77 percent proficient. 

5.10 Lander County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2005 to 2008 reading increased from 63 percent to 68 percent proficient, 
writing decreased significantly from 58 percent to 45 percent proficient, math increased 
from 59 percent to 66 percent proficient, and science increased from 67 percent to 
69 percent proficient. 

District data based on HSPE scores for all schools from 2005 to 2008 indicate that 
reading increased from 88 percent to 93 percent proficient, writing decreased from 96 
percent to 92 percent proficient, and math decreased from 78 percent to 69 percent 
proficient. 

5.10.1 Battle Mountain Elementary Schools—Eliza Pierce Elementary 
School and Mary S. Black Elementary School, Lander County 
School District 

The Battle Mountain Elementary Schools consist of the Mary S. Black Elementary 
School and the Eliza Pierce Elementary School.  Eliza Pierce Elementary School 
comprises kindergarten and first grades and Mary S. Black Elementary School houses 
second and third grades. 

Programs at Battle Mountain Elementary Schools are designated as operational.  
According to field notes, the schools acquired Accelerated Reader and DIBELS, and 
hired an instructional coach.  The grant targeted all students in the two schools.  The 
only students tested on state assessments were in third grade.  Interviews revealed: 
“Approximately 60 percent of the staff believes the training changed how they teach.  
There was little effect seen in kindergarten.  Staff appreciated having enough computers 
to test an entire class at one time.” 

According to school progress reports, STAR Reading, MAP, DIBELS, CRT, and 
Common Formative Assessments are used to track student progress. 
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Accelerated Reader was purchased in the 2007–2008 school year.  Accelerated 
Reader provides teachers with an effective way to monitor all forms of guided reading 
practice, along with detailed, objective data to target instruction and ensure success for 
every student.  This program has been effective with 90 percent of the students reading 
at or below grade level.  Interviews revealed that DIBELS assessment was purchased 
in the 2006–2007 school year and is used mostly at the pre-kindergarten through third-
grade levels in order to diagnose and remediate in the area of reading.  DIBELS data 
are utilized three times per year, and progress monitoring data is gathered every two 
weeks for at-risk students in order to provide targeted instruction in reading.  DIBELS 
helps monitor progression toward Nevada State standards.  It also helps teachers make 
adjustments in instruction.  DIBELS is an important tool in monitoring progress towards 
the achievement of SIP goals, as well.  We evaluate data continuously for individual 
students, as well as the program as a whole, during Professional Learning 
Communities.  This program should be continued in order to ensure the continued 
progress of students in the area of reading.” 

Both schools achieved the “Adequate” designation on the preliminary AYP information 
released by the Nevada Department of Education.  The School Summary Report of 
Achievement Distribution shows that 58 percent of the third-grade students at Mary S. 
Black Elementary were at the “meets” or “exceeds” level for reading and 68 percent at 
the “meets” or “exceeds” designation for math on these CRTs. 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased from 56 percent 
to 58 percent proficient, writing data were not reported, and math increased significantly 
from 49 percent to 68 percent proficient. 

5.11 Lincoln County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2005 to 2008 reading increased from 89 percent to 94 percent proficient, 
writing decreased from 63 percent to 59 percent proficient, math increased from 
59 percent to 64 percent proficient, and science increased slightly from 71 percent to 
72 percent proficient. 

District data based on HSPE scores for all schools from 2005 to 2008 indicate that 
reading increased significantly from 87 percent to 94 percent proficient, writing 
decreased from 91 percent to 86 percent proficient, and math remains the same at 
71 percent proficient. 
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5.11.1 Caliente Elementary School, Lincoln County School District 

Programs at Caliente Elementary School are designated as continuing and operational.  
According to school progress reports, Lincoln County School District received an 
SB 185 grant that designated funds for instructional supplies.  The focus of the grant 
was to improve achievement of students in math and language arts.  Some of the 
materials are being used during the current year and the remaining materials will be 
implemented during the new school year.  The SB 185 grant enabled Caliente 
Elementary School to purchase several different sets of instructional materials, including 
Saxon textbooks and instructional kits, AccuCut Big Book Literacy Makers, and 
language arts materials.  Caliente Elementary School is a Title I school that is 
experiencing an increase in the number of students with declining financial resources at 
home.  The school indicated that social issues are increasing among its families.  The 
school recognized that many of the students’ home environments did not or could not 
provide appropriate assistance with homework.  The school has a high need for 
materials that will allow the teaching-learning function to be more effective at the school. 

In interviews, the principal and one staff member from Caliente Elementary School 
shared thoughts on the positive impacts of the grant on the school, and the eventual 
impact it would have on student achievement.  They said “the instructional materials are 
mostly in use and, anecdotally, are very effective.”  In addition, district-level 
administrators were enthusiastic about the impact on achievement resulting from the 
SB 185 grant.  The school used the grant funds and district resources to maximize the 
quality of teaching and learning.  The school and district personnel were universally 
enthusiastic regarding the impact funding would have on students’ academic 
achievement.  They recognized that “ideally, there would be empirical data to support 
this enthusiasm; for example, pre- and post-assessment of students and a level 
of action research.  However, the progress is evaluated based on qualitative data.  
We believe that the grant has had and will have a positive impact.” 

A district SB 185 grant afforded Caliente Elementary School the ability to institute the 
Northwest Evaluation Association’s MAP assessments, which are aligned with Nevada 
State standards.  These computerized adaptive assessments provide accurate and 
useful information about academic achievement and readiness for the state-mandated 
CRTs. 

HSPE scores for 2006 to 2008 indicate that reading increased significantly from 
53 percent to 62 percent proficient, writing decreased significantly from 71 percent to 
56 percent proficient, math increased significantly from 58 percent to 74 percent 
proficient, and science increased significantly from 53 percent to 63 percent proficient. 
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5.11.2 Meadow Valley Middle School, Lincoln County School District 

Programs at Meadow Valley Middle School are designated as continuing.  According to 
school progress reports, Lincoln County School District SB 185 grant funds were 
designated for improvement in teaching and learning at Meadow Valley Middle School.  
The grant enabled the school to provide improvements related to reading and writing, 
and materials for high-interest programs including library books, newspaper supplies, 
and math calculators.  The grant funds were also used to enhance existing programs.  
The school provided feedback indicating the programs had improved student 
achievement and achievement motivation as measured by classroom-related outcome 
variables, usage of books, and feedback from teachers.  School-level data indicate that 
students are progressing. 

The school purchased SMART Boards, projectors, and support software for classrooms, 
Math Navigator software and related equipment to support math instruction.  Interviews 
revealed the equipment was placed in classrooms and is in use.  The school, teachers, 
and students provide positive feedback on the use of the new equipment. 

According to school progress reports, the funds from the SB 185 grant also enabled 
the school to expand the number and content of library books available for students.  
Students played an active role in book selection and the school reports that the books 
were well received and actively used by students.  The school purchased instructional 
support software, which included Reading Quizzes for Accelerated Reader and 
Scholastic Reading.  In addition, the school purchased math calculators to support 
instruction. 

According to field notes, “The school journalism class publishes a twice-per-week 
school newspaper.  The students in the class have worked to integrate the newspaper 
into school life; for example, the students conduct school-wide surveys, interview staff 
and community members, and then write stories.  A small amount of SB 185 grant 
funds supported this project.  The newspaper provides a high motivation and real-to-life 
activity, which requires continuous writing.  The current standard of twice-per-week 
publication is a very high standard for a middle school.  The newspapers are well done 
and well received by the staff and students.” 

According to school progress reports, Meadow Valley Middle School has implemented 
the MAP assessment process, which provides the school with feedback three times per 
year.  The school indicated that the periodic feedback from the MAPs will be used to 
plan instruction, to identify students in need of additional support, and to highlight 
successes.  In addition, the Accelerated Reader assessments were ongoing and the 
data were used for instruction, planning, and monitoring of students’ progress. 
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Progress reports continue to relate that the early indicators suggest that the SB 185 
grant has had a positive impact on the achievement and academic motivation at 
Meadow Valley Middle School.  The school provided specific examples of positive 
impact as a direct result of the grant.  The staff judged the programs provided by the 
grant to be successful.  The school conducted best practice research before applying 
for the grant.  In part, small schools must rely on research-based materials and 
programs to improve student achievement, which have been developed by others. 

CRT scores for 2005 to 2008 show very high gains in student achievement.  Data 
indicate that reading increased significantly from 62 percent to 69 percent proficient, 
writing increased significantly from 47 percent to 67 percent proficient, math increased 
significantly from 49 percent to 60 percent proficient, and science increased significantly 
from 67 percent to 82 percent proficient. 

5.11.3 Pahranagat Valley High School, Lincoln County School District 

Programs at Pahranagat Valley High School are designated as operational.  According 
to school progress reports, Lincoln County School District received an SB 185 grant 
designating funds for prevention programs at Pahranagat Valley High School.  The 
focus of the grant was to improve achievement of those students within core curricula.  
Specifically, the school was seeking to improve achievement for students who were not 
making appropriate academic progress and to provide enrichment opportunities for 
those who were.  The grant enabled the district to purchase three computers, to provide 
materials for the intersession program, and to provide remediation for students.  The 
grant has enabled the school to enhance teaching and learning.  The programs have 
been implemented in the school and initial data indicate some programs are effective.  
The school achieved AYP for the 2005–2006 school year and was designated as an 
exemplary school. 

According to field notes, “history books were purchased to enhance the history focus 
during the school’s intersession.  The intersession model is designed to provide 
additional support for students needing remediation; it provides a chance to ‘make up’ 
classes, which students previously failed or are failing.  At the same time, students who 
are making adequate academic progress are afforded the opportunity for enrichment 
classes such as history and drama.  The intersession model was based on the work of 
Robert Marzano’s Classroom Instruction That Works.  These researchers have 
identified nine major components which are common in effective classrooms.  The 
intersession program operates both during and outside of school hours and days.  
Some classes were offered outside normal school hours and several classes were in 
block format for more effective use of time.  Staff members viewed the intersession 
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program as very successful.  The program has provided extensive support for some of 
the neediest students.” 

According to field notes, “The staff was positive about the impacts of the equipment and 
materials.  The following are selected comments: “Reading levels have improved by as 
much as four grade levels in six months per Accelerated Reader testing.  In addition, 
NWEA MAP assessment shows that out of 39 students tested, one student met the 
standard improvement goal and 29 students exceeded the standard in reading (some by 
as much as 8 points).  Since we received the math software and EoLit (Elements of 
Literature) more than halfway through the year, it is difficult to say whether scores 
were affected; although, NWEA testing will be used to gather data for this year, and into 
next year.  Future evidence will be available through HSPE test results and individual 
assessments available in the programs after they have been utilized for the entire 
school year.” 

According to school progress reports, in addition to the qualitative data, the school 
will use state assessment data to provide quantitative data.  The upcoming HSPE 
scores will be used to provide additional feedback on the effectiveness of this and 
other programs. 

A district SB 185 grant afforded Pahranagat Valley High School the ability to institute the 
Northwest Evaluation Association’s MAP assessments, which are aligned with Nevada 
State standards.  These computerized adaptive assessments provide accurate and 
useful information about academic achievement and readiness for the state-mandated 
CRTs. 

HSPE scores for 2005 to 2008 indicate that reading increased from 54 percent to 
58 percent proficient, writing decreased from 90 percent to 79 percent proficient, and 
math increased from 58 percent to 63 percent proficient. 

5.12 Lyon County School District 

District data based on CRT scores for all schools in this district show that from 2005 to 
2008 reading increased significantly from 55 percent to 62 percent proficient, writing 
decreased from 56 percent to 52 percent proficient, math increased significantly from 
53 percent to 63 percent proficient, and science decreased from 65 percent to 62 
percent proficient. 

District data based on HSPE scores for all schools from 2005 to 2008 indicate that 
reading increased significantly from 87 percent to 94 percent proficient, writing 
decreased from 91 percent to 86 percent proficient, and math remained the same at 
71 percent proficient. 
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5.12.1 Dayton Intermediate School, Lyon County School District 

All programs for Dayton Intermediate School are designated as operational.  According 
to school progress reports, Dayton Intermediate School targeted all students in all 
subgroups for improvement on district and state standardized tests. 

According to field notes, “math, language arts, and reading teachers worked with each 
student to create a Personalized Education Plan using the Fall 2007 MAP scores to 
identify strengths and challenges, and to set personal goals to help students strive to 
improve scores and enhance learning.  All content areas focused on aligning their 
curriculum and standards horizontally and vertically during ‘Late Start’ collaboration 
time.”  In analyzing the data, Dayton Intermediate School found that while still not 
achieving its goals, growth is occurring throughout the subject areas.  For example, 
when analyzing the district-wide MAP scores, the school met or exceeded the expected 
growth marks in seven of nine areas.  The school did not achieve the expected growth 
in two areas—grades six and eight reading.  In both cases, Dayton Intermediate School 
failed to make the target score by two points.  Teachers also analyzed CRT, writing 
assessment, and ITBS test results. 

According to school progress reports, the results of the CRT tests showed that Dayton 
Intermediate School was proficient in math, writing, reading, and total English Language 
Arts.  However, for the 2007–2008 school year, the school failed to achieve AYP with 
two subgroup populations.  The Hispanic subgroup achieved 48 percent proficiency 
level in math, failing to meet the 55 percent target score.  The IEP subgroup also failed 
to meet the target proficiency in math, scoring 34 percent. All other subgroups met or 
exceeded the 55 percent proficiency requirement. The school saw 63 percent of 
students meet or exceed the achievement level standards for the writing proficiency 
exam.  When compared to district and state percentages, the school scored 
approximately 7 percent higher than both respectively. 

Dayton Intermediate School utilized the district-wide MAP scores in order to identify the 
curriculum strands that students had the most difficulty with.  This data was then used 
to develop Personal Education Plans as well as identifying students for remediation.  
Students in need of remediation for math, reading and language arts would attend 30-
minute remediation sessions three days a week during the advisory class period. 

CRT scores for 2005 to 2008 indicate that reading decreased from 69 percent to 
62 percent proficient, writing decreased significantly from 75 percent to 63 percent 
proficient, math increased significantly from 50 percent to 59 percent proficient, and 
science decreased slightly from 59 percent to 56 percent proficient. 
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5.12.2 Silver Springs Elementary School, Lyon County School District 

Programs at Silver Springs Elementary School are designated as continuing.  Field 
notes relate that “given the success of the math innovations made possible by the SB 
404 grant monies, it was imperative for Silver Springs Elementary School to continue to 
address student achievement needs in math with SB 185 funds.  Students experienced 
a 26 percent increase in proficiency levels on the math CRT from 40 percent in 2006 
to 66 percent in 2007.  The school was awarded SB 185 funds to sustain current and 
create new programs, such as: hire a math instructional coach to assist teachers in 
strengthening their math instruction and provide “Second Shot” math instruction to 
students who assess below benchmark in monthly common assessments; provide 
professional development in math instruction; increase math instructional time by 30 
minutes for all students to include a 90-minute teaching block, and provide additional 
assistance to targeted students with the addition of a 30-minute math lab and a  
30-minute math Descartes instructional period; and purchase math manipulatives, 
technology equipment for assessment, and instruction and literacy books. 

According to school progress reports, the school has two grant-funded targeted 
assistance programs: Math lab and “Second Shot” math, both implemented in March 
2006.  Math lab represents a ten-week intervention of targeted assistance based upon 
MAP data, referred to as Targeted Accelerated Growth Loop.  Students in grades two 
through four were selected for Math lab instruction if they were two points below 
proficient on MAP assessments.  “Second Shot” math instruction is given to students 
(kindergarten through grade four) who score below benchmark (70 percent) on monthly 
common assessments aligned to Nevada State standards.  Identified students receive 
additional small group instruction with the grant-funded math instructional 
coach/teacher.  From September through May, 217 unduplicated students received 
“Second Shot” (some students may have received the intervention more than once).  
Of those students, 78 percent passed the monthly assessments at the benchmark level. 

According to field notes from site visits, an administrator said “The math coach provides 
professional development on the use of manipulatives in providing a balanced math 
program.  The program is effective with all students and has begun to impact other 
content areas.  Internal evaluation and review is performed by the principal and the 
math coach every year.  Teachscape was contracted to provide evaluation of SB 404.  
An Internal Accountability Report is completed by the principal and the math coach.  
At the start of receiving SB 185 funding, 41 percent of students scored proficient in 
math.  Last year, that figure increased to 76 percent.  The percent proficient in 
mathematics has increased dramatically under the SB 185 funding.  Assessments 
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used to track student achievement include Common Formative Assessments (CFAs) 
and MAP assessments.” 

According to school progress reports, the effectiveness of math innovations is measured 
based on MAP testing data, CRT testing data, “Second Shot” benchmark data, teacher 
observation coaching notes, a Teach for Success observation, and administrative walk-
throughs.  The Spring MAP assessments indicate that grade two as a whole improved 
16.5 RIT (Rasch Unit) points (–18 to –1.5), grade three as a whole improved 13.9 RIT 
points (–11.4 to +2.5), and grade four as a whole improved 8.4 RIT points (–8.9 to  
–0.5).  Each grade exceeded yearly MAP targeted growth “cut” scores.  Annual growth 
for the second grade is 12 RIT points, annual growth for the third grade is 11 RIT points, 
and annual growth for the fourth grade is 8 RIT points. 

CRT scores for 2006 to 2008 indicate that reading increased from 51 percent to 
56 percent proficient, writing data were not reported, math increased significantly from 
41 percent to 71 percent proficient, and science data were not reported. 

5.12.3 Silver Stage Middle School, Lyon County School District 

Programs at Silver Stage Middle School are designated as operational.  According to 
field notes, “Although the coaching position this year is only half-time, the instructional 
coach continues to provide training on best practices for the Silver Stage Middle School 
staff and to coach teachers both formally and informally.  The effectiveness of using 
best teaching practices can be seen through the Spring 2008 MAP data.  An average 
or above average growth was made in every subject area for every grade with the 
exception of fifth-grade math and seventh-grade reading, both of which were within 
two points of average growth.  Western Nevada Regional Training Program Teach for 
Success results also show the effectiveness of using best practices as demonstrated 
by the December 2007 walk-through, which indicated that key vocabulary, student 
engagement, and instructional strategies all improved when compared to the previous 
year’s walk-through. 

According to school progress reports, for the first time in Silver Stage Middle School 
history, every grade eight student was promoted to high school on time, including every 
student in the School Within a School (SWS) class.  As a class, the data show that SWS 
growth was achieved in all three subject areas on the Spring 2008 MAP when compared 
to Fall 2007data and Spring 2007 data.  A large number of students achieved the writing 
proficiency requirements, and most experienced growth when compared to fourth-grade 
scores. 
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According to field notes: “Although READ 180 is new this year, the results can already 
be seen.  Spring 2008 MAP results in reading indicate that school-wide Silver Stage 
Middle School gained 5.6 RIT points overall, 1.6 points above the average growth 
needed of 4 points.  Grade level growth on the Spring 2008 MAP test shows that in 
reading, all but one of the READ 180 classes achieved more than the average growth 
needed for each grade.  Individual student growth, as shown through READ 180 Lexile 
testing, shows that the majority of students increased their average Lexile score when 
compared to the Fall 2007 READ 180 Lexile testing.” 

School progress reports explain that Silver Stage Middle School students take the MAP 
test three times a year—in fall, winter and spring.  After each round of testing, teachers, 
administrators, and the instructional coach disaggregate and analyze the data, then use 
the Descartes manual to plan and adjust instruction for each student.  The MAP and 
Descartes are directly correlated to Nevada State standards, and therefore all staff is 
involved in aligning assessments to state standards.   

In addition to MAPs and Descartes, the READ 180 teachers and the School Within a 
School teacher have additional sources of student achievement results through the 
programs used in their classrooms.  All students in the READ 180 program participate 
in ongoing assessments throughout the year, and student Lexile scores are gathered 
at the beginning of the year (to provide baseline data) and at the end of each quarter.  
The SWS program uses PLATO for part of the curriculum, and the student reports and 
assessment data are used to guide instruction and adjust for individual students.  

CRT scores for 2005 to 2008 indicate that reading increased significantly from 
49 percent to 56 percent proficient, writing decreased from 51 percent to 43 percent 
proficient, math scores increased from 47 percent to 50 percent proficient, and science 
scores decreased from 62 percent to 54 percent proficient. 

5.12.4 Silver Stage High School, Lyon County School District 

Programs at Silver Stage High School are designated as operational.  According to 
school progress reports, students identified for remediation and intervention include the 
entire student population, with a concentrated focus on improving writing skills through 
Step Up to Writing.  The goal is to improve student performance by 1 percent (SIP 
Goal number 2) on the HSPE Writing Exam.  Last year, only 1.1 percent of the student 
population exceeded the standard, compared to two and three years ago with 6.3 
percent and 8.2 percent respectively.  Grant monies were used to augment book 
collections in the library to improve reading.  Silver Stage High School subpopulations 
are too small to target, except for the FRL population, which is nearly half of the school 
(42 percent).  FRL and IEP scores in HSPE math and writing have decreased, and in 
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order to continue school-wide test performance, all students are identified in the grant 
as needing remediation and intervention.  The entire student population is also targeted 
for improved HSPE test performance in math (SIP Goal number 1: Increase the math 
HSPE passing rate by 2 percent), and reading, and science based on MAP scores for 
the fall, winter, and spring.  As part of SIP Goal number 3, special education students 
are targeted to improve math, reading, and writing proficiency levels by 10 percent.  The 
funding for the library is being used to expand the number of audio books for use in 
English and Special Education classes and to add resources to the library as part of the 
SIP plan and to meet accreditation requirements.” 

According to field notes, “the instructional coach is using Step Up to Writing in the Lyon 
County School District lesson plan and instructional model (sponge, objectives, key 
vocabulary, student engagement, activity, and closure) to model lessons, co-teach, and 
observe/mentor staff.  For several teachers, the instructional coach created the entire 
lesson plan, with teacher input.  This process also serves to improve student 
engagement.  The instructional coach is tutoring students (both general and special 
education students) in the same manner to improve HSPE writing proficiency levels.  
The instructional coach observes teachers using Step Up to Writing, tutors students in 
writing, and monitors test data. The instructional coach has trained all teachers in Step 
Up to Writing two-column notes and accordion paragraphs, and has demonstrated Step 
Up to Writing strategies in several classrooms.  The instructional coach also tutored 
juniors who had not yet passed the HSPE in writing.” 

According to school progress reports, the school uses data from HSPE, MAP, and 
ITEDs (Iowa Tests of Educational Development) to develop and/or improve instruction 
and student achievement.  The administration applies classroom walk-throughs to 
check for lesson-plan design and implementation.  The instructional coach also applies 
walk-through protocols to check for Step Up to Writing usage.  Staff collaboration 
meetings are used to work on goals, including Step Up to Writing, and to analyze MAP 
data for use in lesson planning.  According to field notes: “Staff is working toward a goal 
of common summative assessments and the use of more formative assessments.  
Wednesday collaboration and common prep periods will be used to create common 
assessments based on MAP scores and Descartes strands.”   

HSPE scores for 2005 to 2008 indicate that reading increased significantly from 
70 percent to 91 percent proficient, writing decreased from 86 percent to 81 percent 
proficient, and math increased significantly from 52 percent to 73 percent proficient.   
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5.12.5 Yerington High School, Lyon County School District 

Programs at Yerington High School are designated as operational.  According to field 
notes, “the induction of the instructional coaching implementation for Lyon County 
School District began with the SB 404 award.  This funding included District instructional 
coaches and site instructional coaches.  The implementation continued through the 
funding of SB 185, which was awarded for the 2007–2008 year and the 2008–2009 
school year.  Yerington High School’s first SIP goal is to implement professional 
development, therefore, the coaching model facilitates and supports this process and 
goal and ultimately supports all students.  Yerington High School supports research that 
indicates refined instructional practices impact student achievement.  Instructional 
coaching has been implemented in order to increase the use of instructional strategies 
in classrooms, which will ultimately improve student achievement.” 

According to school progress reports, the instructional coaches provide sustainable and 
consistent professional development in classroom coaching, student engagement, 
instructional strategies, levels of cognition, lesson design, and MAP usage.  According 
to field notes, “over the next year and a half, we plan to increase our use of MAP data to 
drive instruction in the areas of English Language Arts and mathematics.  The coaches 
will specifically train teachers on how to use this data and will help facilitate regular 
planning meetings within the English and math departments.  In addition to regularly 
meeting with these departments, the coaches also train all teachers in student goal-
setting based on MAP scores.  By targeting instruction to meet the specific needs of 
students, Yerington High School was able to increase overall student achievement and 
ultimately attain our school improvement goal.  The coaching efforts are designed to 
target and increase achievement for all students.”  

According to school progress reports, assessments are developed as teachers conclude 
chapters or units.  At this time, there are no common assessments used at Yerington 
High School, although all assessments are based on core curriculum, which is 
generated from Nevada State standards.  More specifically, the math and English 
remediation programs are based upon previous HSPE and MAP scores.  In these 
particular classes, instruction is then tailored to individual student need.  According to 
field notes “MAP, CRT, writing proficiency test, Common Formative Assessments, 
summative assessments, coaching observations, and walk-throughs are used to assess 
students at the local level.” 

HSPE scores for 2005 to 2008 indicate that reading increased significantly from 80 
percent to 93 percent proficient, writing increased from 82 percent to 86 percent 
proficient, and math increased significantly from 65 percent to 79 percent proficient. 
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5.13 Nye County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2005 to 2008 reading increased from 54 percent to 61 percent proficient, 
writing decreased significantly from 57 percent to 47 percent proficient, math increased 
from 50 percent to 58 percent proficient, and science increased from 61 percent to 64 
percent proficient. 

District data based on HSPE scores taken for all schools from 2005 to 2008 indicate 
that reading increased significantly from 82 percent to 94 percent proficient, writing 
decreased slightly from 90 percent to 89 percent proficient, and math decreased from 
66 percent to 65 percent proficient. 

5.13.1 Pahrump High School, Nye County School District 

Programs at Pahrump High School are designated as operational.  According to school 
progress reports, this school hired after-school tutors and bus drivers, and provided 
stipends for teachers. 

According to field notes: “The after-school tutoring program was implemented in the 
fall of 2007 under the direction of a previous principal to assist struggling students.  
The current principal reports a lack of monitoring and accountability in the program.  
Originally, the after-school program was designed to help more students achieve AYP.” 
According to school progress reports, the program followed the goals in the SIP to 
improve achievement to help students pass the High School Proficiency Examination.  
The program was most effective for students who regularly participated.  The After-
School Tutoring Program is an asset to students who are yet not successful in their 
regular classrooms and need additional individualized assistance.  Local assessments 
used to monitor this program include High School Proficiency Exam and class grades 
according to field notes. 

HSPE scores for 2005 to 2008 indicate that reading increased significantly from 
82 percent to 92 percent proficient, writing decreased from 89 percent to 85 percent 
proficient, and math decreased from 67 percent to 64 percent proficient. 

5.13.2 Tonopah Elementary School, Nye County School District 

Programs at Tonopah Elementary School are designated as continuing.  According 
to school progress reports, the school purchased Orchard for Your State, computers for 
READ 180 and Carbo Reading Styles Program.  Progress reports state that the 
programs were only in place for the last quarter, so data would not be valid to measure 
progress. 
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Interviews revealed that “the Orchard program was implemented in August 2007.  
All teachers in all grades use the program.  The program is used to remediate students 
and provide enhancement for other students.  Orchard is a hands-on program that 
specifically targets individual student areas of weaknesses. This allows teachers to 
focus on these targeted problem areas.  Orchard is aligned to Nevada State standards, 
and it provides pre- and post-test data.  Orchard generates reports of frequency and 
duration of use.” 

According to field notes, “computers were purchased as a vehicle for all content areas 
in teaching skills and content.  They are used to facilitate the Orchard and Carbo 
programs.  Carbo, designed to improve reading fluency and comprehension through 
targeting of individual students’ needs, was implemented in the fall of 2007 and is used 
by all teachers for all students.  The program promotes student engagement but it is 
most effectively used with lower-level students.”  Assessments used to track student 
achievement for this program include Orchard software program; STAR Math and 
Reading; reading assessment with reading and math series; and CRT scores. 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 41 percent to 59 percent proficient, writing decreased significantly from 31 percent 
to 16 percent proficient, math increased significantly from 40 percent to 63 percent 
proficient, and science increased significantly from 32 percent to 58 percent proficient. 

5.13.3 Tonopah High School, Nye County School District 

Programs at Tonopah High School are designated as continuing.  According to field 
notes, this school purchased READ 180 to increase the percentage of students who 
pass the proficiency tests and to increase interest in the subject matter so students are 
reading at grade level.  Tonopah High School also purchased TI-Calculators and 
science materials. 

According to school progress reports, “because of the nature of the program, READ 180 
increased reading levels by as much as two or more grade levels.  According to field 
notes, “through data, READ 180 identifies students’ specific weak areas so teachers 
can differentiate instruction and focus on specific skills.  This computerized program 
promotes content mastery and integrates technology into the classroom.  The program 
aligns with Nevada State standards.  

Field note quotes: “Our science teacher was very impressed with the TI-Calculator after 
attending a convention demonstrating its use.  TI was implemented in October 2007 
after the calculators were purchased.  The hands-on, visualized approach leads to more 
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student engagement in the classroom while learning the concepts delineated in the SIP.  
The SIP goal is to increase the number of students achieving AYP.” 

Assessments used to track student progress include student performance assessments, 
grades, observation, and the HSPE. 

HSPE scores for 2006 to 2008 indicate that reading increased from 93 percent to 
94 percent proficient, writing decreased from 90 percent to 89 percent proficient, and 
math increased significantly from 44 percent to 69 percent proficient. 

5.14 Pershing County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2005 to 2008 reading decreased from 54 percent to 47 percent 
proficient, writing decreased significantly from 60 percent to 48 percent proficient, math 
increased from 49 percent to 52 percent proficient, and science decreased slightly from 
67 percent to 65 percent proficient. 

District data based on HSPE scores for all schools from 2005 to 2008 show several 
dramatic gains. Those data indicate that reading increased significantly from 52 percent 
to 92 percent proficient, writing increased from 85 percent to 86 percent proficient, and 
math increased significantly from 35 percent to 79 percent proficient. 

5.14.1 Lovelock Elementary School, Pershing County School District 

Programs at Lovelock Elementary School are designated as continuing.  According 
to field notes, the school used its SB 185 funds to hire a math coach for on-site 
professional development and math intervention.  The building principal stated: “We’ve 
had reading coached for the past five years, and we intend to build the math program in 
the same way.  We mirrored the reading best practices.  School days when students 
started late or left early were used as time for teachers to collaborate regarding 
instructional needs as well as student needs.  This time was also used for professional 
development.  As the new principal made connections with teachers, staff started 
looking to her for help and advice.”  In order to assess effectiveness and track student 
achievement, field notes indicate that “at the end of professional development sessions, 
we used anonymous survey evaluations.  We discussed how we would reach all 
teachers.  We looked at testing data—where we are, where we need to be—a lot like 
data-driven decision making.  I would love to keep a math coach on staff to focus on 
math and math curriculum.” 
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According to school progress reports, Lovelock Elementary School uses CRT scores 
and formative classroom assessments, as well as survey data to inform classroom 
instruction. 

CRT and HSPE scores for 2006 to 2008 indicate that reading decreased significantly 
from 52 percent to 42 percent proficient, writing increased from 40 percent to 43 percent 
proficient, math increased significantly from 38 percent to 53 percent proficient, and 
science increased significantly from 33 percent to 58 percent proficient. 

5.14.2 Pershing County Middle School, Pershing County School District 

Programs at Pershing County Middle School are designated as continuing.  According 
to field notes, the school established a secondary literacy program through the hiring 
of a part-time literacy specialist teacher. The program targeted at-risk students in grade 
eight.  Two full-time instructional aide specialists provide assistance at the school within 
the language arts and tutorial classes.  The after-school remedial program consists of a 
certified part-time teacher and two part-time instructional aides who serve a total of 
thirty-five students through remedial instruction, tutoring, and teaching study skills. 

According to school progress reports, subpopulations targeted in the grant included  
at-risk (IEP, LEP, and FRL) students at the middle school and high school.  On eighth-
grade writing assessments, 16.9 percent of IEP students met or exceeded adequate 
performance in 2007–2008 testing. On eighth-grade writing assessments, there were 
no LEP students meeting or exceeding adequate performance in 2007–2008 testing.  
On eighth-grade writing assessments, 38.9 percent of FRL students met or exceeded 
adequate performance on 2007–2008 testing.  Results of CRT testing reflect no 
reportable results for IEP and LEP populations, because the number of students tested 
was too low to yield score results.  FRL populations in grades seven and eight that met 
or exceeded adequate performance on 2007–2008 CRT reading assessments 
increased by 49 percent, up from 33.5 percent on 2006–2007 testing.  

Evidence exists that progress has been made at the school level in all areas. Students 
attending literacy designated classes, as well as after-school programs targeted for  
at-risk populations (IEP, LEP, FRL) were also monitored based on ineligibility and 
attendance.  While district-wide attendance rates for the 2007–2008 year are 93.3 
percent, attendance rates for the subgroups of IEP (91.9 percent) and FRL (92.5 
percent) are slightly lower than the general population.  According to field notes, an 
administrator stated that “We can predict that overall achievement on middle school 
CRT testing would have been lower and ineligibility lists would have been higher without 
the intervention of literacy programs, instructional aide assistance, and after-school 
programs.” 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 137 



According to field notes, “for the 2006–2007 school year, Pershing County Middle 
School was designated to be on the AYP ‘watch’ list.  With the AYP annual measurable 
objectives schedule of increase in English Language Arts from 39.6 percent to 51.7 
percent (2007 to 2008) and math from 43.3 percent to 54.6 percent (2007 to 2008), we 
can expect a change in designation, although a final determination of AYP status for the 
school has not yet been released.  With the pre-determined increases in order to meet 
the target goals, one can predict that at-risk populations of students will meet adequate 
progress as predetermined per the federal guidelines of NCLB.” 

In describing the district-funded Secondary Consortium grant, field notes state that “In 
year 1, we were funded for a literacy specialist, but the funds arrived after the start of 
the school year.  These funds were then used to pay for two aides’ salaries and multiple 
materials.  A literacy specialist trained the staff in PLCs, focusing on vocabulary 
acquisition and content area reading (because of the high number of LEP and IEP 
students), and spent two-thirds of the time at the alternative education learning center 
and one-third of the time at the middle school.  Because the middle school was on the 
first year ‘watch list,’ special reading classes were provided for students in grades six 
through eight.” 

According to school progress reports, the MAP and STAR reading assessments are 
conducted in the fall and spring, along with vocabulary assessments.  These vocabulary 
assessments were developed by the teachers and are specifically targeted to the 
classes taught in all core curricular areas using Nevada State standards criteria as a 
guide, as well as vocabulary used in the ITBS for AYP.  For 2007–2008, the pre- and 
post-assessment test data collected resulted in very positive outcomes with an average 
increase in student performance measured in all areas. Secondary math shows an 
increase in vocabulary understanding of 22 percent, English classes show an increase 
of 17.5 percent, science classes show an increase of 16.7 percent, and social studies 
classes show an increase of 27.9 percent. MAP testing occurs in the fall and spring for 
secondary grades through grade ten, with a direct correlation to the Nevada State 
standards. 

CRT scores for 2006 to 2008 indicate that reading decreased from 54 percent to 
51 percent proficient, writing decreased significantly from 48 percent to 35 percent 
proficient, math decreased from 55 percent to 51 percent proficient, and science 
increased significantly from 52 percent to 70 percent proficient.  

5.14.3 Pershing County High School, Pershing County School District 

Programs at Pershing County High School are designated as continuing and 
operational.  The programs targeted at-risk populations of students in high school 
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academic English I and II classes, high school English proficiency class, high school 
resource reading class, high school proficiency reading, as well as other curricular 
areas (science, math, and social studies) where reading and literacy are key 
components of student success.  Two full-time instructional aides provide assistance 
in high school English and math proficiency classes, high school academic English I 
and II classes, high school science classes, and high school alternative education 
center classes.  An after-school remedial program directed by certified part-time 
teachers and two part-time instructional aides served a total of twenty-four high school 
students through remedial instruction, tutoring, and teaching study skills. 

According to school progress reports, subpopulations targeted in the grant included  
at-risk (IEP, LEP, and FRL) students at the high school.  HSPE results indicate that 
overall, high school students met or exceeded adequate performance on 2007–2008 
testing in reading with 92 percent proficient as compared to 93 percent proficient; in the 
2006–2007 school year.  Math was 79 percent proficient as compared to 69 percent 
proficient; and writing was 86 percent proficient as compared to 93 percent proficient in 
2006–2007. 

According to field notes, Pershing County High School used its SB 185 funds for 
salaries for two FTE aides.  “These aides help students who are struggling.  Although 
Pershing County High School is high performing, it is in danger of not being so.”  In 
terms of books purchased, field notes also relate that “students were in need of updated 
books.  If students are to be current in curricula and pass high-stakes tests, these books 
are needed to foster their learning.” 

An analysis of school progress reports shows Pershing County High School math 
scores have improved while reading and writing at the high school level have at least 
maintained prior levels of performance.  Students attending literacy designated classes, 
as well as after-school programs targeted for at-risk populations (IEP, LEP, FRL) were 
also monitored as to ineligibility and attendance.  While district-wide attendance rates 
for the 2007–2008 school year were 92.6 percent, the subgroups of IEP (91.9 percent) 
and FRL (91.4 percent) are slightly lower than the general population.  Mid-year 
semester ineligibility rates at the high school level indicate that 13.5 percent of students 
failed at least one class, and at least 60 percent of these were at-risk students identified 
in the grant.  According to field notes, “We can predict that overall achievement on the 
HSPE would have been lower and ineligibility lists would have been higher without 
intervention of literacy programs, instructional aide assistance, and after-school 
intervention programs.” 

The MAP and STAR reading assessments are conducted in the fall and in the spring of 
each school year, along with high school vocabulary assessments.  These vocabulary 
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assessments were developed by teachers to be specific to classes taught in all core 
curricular areas using Nevada State standards criteria as a guide and to be specific to 
vocabulary used in the HSPE and ITBS for AYP.  For 2007–2008, pre- and post- test 
data collected reflected very positive outcomes, with an average increase in student 
performance measured in all areas.  Secondary math classes showed an increase in 
vocabulary understanding of 22 percent, English classes showed an increase of 
17.5 percent, science classes showed an increase of 16.7 percent, and Social Studies 
classes showed an increase of 27.9 percent.  MAP testing occurs in the fall and spring 
for secondary grades through grade ten, with a direct correlation to the Nevada State 
standards.  Results of the MAP score correlations are unavailable as of this writing. 

HSPE scores for 2006 to 2008 indicate that reading increased from 85 percent to 
92 percent proficient, writing decreased significantly from 96 percent to 79 percent 
proficient, and math increased from 66 percent to 67 percent proficient. 

5.15 Storey County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2005 to 2008 reading decreased from 69 percent to 67 percent 
proficient, writing decreased significantly from 54 percent to 48 percent proficient, math 
increased significantly from 59 percent to 67 percent proficient, and science decreased 
from 77 percent to 75 percent proficient.  For CRT scores, science scores are highest in 
this district. 

District data based on HSPE scores for all schools in this district from 2005 to 2008 
indicate that reading remained constant at 100 percent proficient, writing increased 
significantly from 82 percent to 94 percent proficient, and math increased from 
91 percent to 93 percent proficient. 

5.15.1 Virginia City Middle School, Storey County School District 

Programs at Virginia City Middle School are designated as continuing. According to field 
notes, the school used funds for the purchase of an after-school tutoring program, a 
school bus driver salary, and stipends for staff.  Field notes from site visits indicate that 
“the after-school tutoring program began in November 2005 through the use of SB 404 
funds for innovation and prevention of remediation programs in all core content areas.  
The two-hour tutoring sessions occurred twice per week.  Transportation was provided, 
because students come from a very long distance in some cases.  Students are referred 
to the program by parents and/or homeroom teachers based on grades and/or CRT 
scores.  Teachers are paid an hourly stipend to work in the program. 
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According to school progress reports, students are selected for the program if they 
are below standard on CRT or if they have received a grade of “D” or “F” in a class.  
Progress reports indicate that there has been a 38 percent reduction in the number of 
D’s and F’s in academic classes as a result of this intervention, and that 25 percent 
more students could participate in extra-curricular activities because of transportation 
provided after school.  The report also states that the school maintained its “high-
achieving” status even while increasing standards. 

According to field notes, the tutoring provided “individual instruction with varied practice 
in the tutorial.  Differentiated instruction practices and additional time outside of the 
classroom were also used to increase understanding of core academic content areas. 
A need for the program was identified by staff, and by student and parent surveys.  The 
strengths of the program are individual instruction, student accountability, and increased 
student achievement according to CRT scores and report card grades.  Transportation 
plays a vital role in the program’s success, because it supports student attendance.  
Virginia City Middle School is a high-achieving school, but it needs to maintain the AYP 
requirements by providing help to students with low grade point averages or CRT 
scores.  The program is equally effective with all students because of homeroom 
teacher and/or parent referrals.  This has been a wonderful program for Storey County 
School District students for three years, and even though the program is reviewed for 
potential improvement, its success has merited no change. 

Local assessments include MAP scores, CRT scores, and grade point averages.  
Observations, including the number of students on task, and handwritten feedback 
from staff on student engagement, are also part of the assessment system.  Student 
attendance is also taken into account for these data.  In order to evaluate the 
effectiveness of the programs, pre- and post-surveys are given to staff, students, and 
parents.  Also, pre- and post-testing with MAPs is conducted, and grades and test 
scores of students are analyzed and shared among staff.  Field notes explain that “the 
staff determines if the approach needs to be altered in any way.  The staff meets as a 
group twice a month and the programs are discussed at this time on a regular basis.” 

Field notes finally convey that “without SB 185 funding, the program cannot survive.  
Students cannot be required to attend the program according to school district policy.  
Without this program, students would not be provided the opportunity for the after-
school remedial programs that are needed in addition to regular school hours.  The 
geographical location of the students would likely reduce participation if the program 
loses the vital transportation component provided by SB 185 funding.  Without this 
funding, the high-achieving status of the Virginia City Middle School could not be 
maintained.” 
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CRT scores for 2006 to 2008 indicate that reading increased from 74 percent to 
76 percent proficient, writing decreased significantly from 46 percent to 39 percent 
proficient, math increased significantly from 34 percent to 64 percent proficient, 
and science increased significantly from 65 percent to 75 percent proficient.  

5.16 Washoe County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2006 to 2008 reading increased from 55 percent to 60 percent proficient, 
writing decreased from 60 percent to 51 percent proficient, math increased from 59 
percent to 63 percent proficient, and science increased from 59 percent to 60 percent 
proficient.  However, from 2005 to 2008 reading significantly increased from 53 percent 
to 60 percent proficient, writing decreased significantly from 60 percent to 51 percent 
proficient, math increased significantly from 57 percent to 63 percent proficient, and 
science decreased from 61 percent to 60 percent proficient.   

District data based on HSPE scores for all schools in this district from 2005 to 2008 
indicate that reading increased significantly from 84 percent to 92 percent proficient, 
writing decreased from 91 percent to 82 percent proficient, and math increased 
significantly from 71 percent to 91 percent proficient.  

5.16.1 Damonte Ranch High School, Washoe County School District 

Programs at Damonte Ranch High School are designated as operational.  According to 
field notes, the school invested in instructional coaches and math tutors.  All high school 
students have a daily period in their schedule to attend a math Instructional Center or 
an English Instructional Center, where students have an opportunity to get one-on-one 
and small-group instruction. 

According to school progress reports, the target population for these interventions was 
derived from grade seven CRT, grade eight CRT, and grade eleven HSPE scores.  
Instructional coaches supported teachers by collaborating on the interventions to 
implement with students in the Instructional Centers.  One of the barriers faced include 
finding highly qualified special education teachers.  Damonte Ranch High School had 
just completed the Northwest Accreditation self-study process.  Damonte Ranch High 
School established a data committee to collect and analyze a wide range of data on 
performance of all students in the school. 

According to field notes, “The professional development model of instructional coaching 
is in response to the failure of traditional professional development and the failure of 
one-shot programs to address practical concerns in sustaining long-term growth and 
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improvement in student achievement.  Teachers can only become more sophisticated in 
their leadership skills and abilities when leaders rethink and redefine their professional 
identity as a teacher leader in a Professional Learning Community.” 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 83 percent to 96 percent proficient, writing decreased from 95 percent to 
90 percent proficient, and math increased from 73 percent to 75 percent proficient.  

5.16.2 Duncan Elementary School, Washoe County School District 

Programs at Duncan Elementary School are designated as continuing.  Duncan 
Elementary School in Washoe County School District commissioned nine tutors to 
fill six positions for a continuing program that began in August 2007.  According to 
interviews about this program, tutors worked with students on literacy skills, including 
fluency, vocabulary, writing, speaking and listening.  Teachers recommended students 
for the program by referral.  Duncan Elementary School provided tutoring both during 
and after school hours. 

According to field notes, the principal reported that “students are coming to school much 
happier, and the tutors have noticed a difference in each student’s ability.  There’s no 
one in the program who doesn’t want to be here, and students are more confident and 
competent in their work.”  Interview observations also noted “a huge shift in the 
students’ work ethic, with students displaying more interest in, and awareness of, what 
they're doing.”  In addition, classroom teachers noticed a significant difference in 
student achievement.  Tutors continually mentioned “startling progress” for the students 
and expressed amazement that “when we catch struggling students, they make 
necessary and accelerated progress [towards mastery of skills and processes required 
for success in literacy] in very meaningful ways.” 

Other comments that summarize the program’s success: 

• “We've figured out that there is a defined, developmental window of time during 
which students experience emergent literacy skills.  If we catch the students 
during that time, we can effectively mediate their learning, with the outcome of 
successful readers, writers, and thinkers.” 

• “Once students complete the program, they rarely come back, allowing for other 
students in need to rotate in.” 

• “This has been the most successful student intervention program I’ve witnessed 
as an administrator.” 
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According to school progress reports, Duncan Elementary School applied additional 
leadership and teaching strategies.  Principals consistently monitored classrooms.  
Teachers and tutors planned, refined, and adjusted their lessons based on the results 
of daily formative assessments. 

State CRT data for this school from 2006 to 2008 reveals reading increased by 
5 percentage points from 33 percent to 38 percent proficiency.  Additionally, the school 
saw a marked decrease in the number of students in the emergent category: from 
16 percent to 9 percent.  Students who reached proficiency in writing increased from 
18 percent to 38 percent.  Science proficiency levels increased from 24 percent to 
34 percent, and math proficiency levels remained relatively unchanged, decreasing from 
53 percent to 52 percent. 

5.16.3 Elmcrest Elementary School, Washoe County School District 

Programs at Elmcrest Elementary School are designated as continuing.  According to 
field notes, the school invested in a literacy coach.  According to school progress 
reports, instructional coaching supported the implementation of research-based 
teaching practices with a proven effect on student achievement through the provision of 
continuous, individualized, job-embedded professional development.  Research 
conducted at the University of Kansas over the past ten years has shown a 75 percent 
increase in implementation of effective teaching strategies in the context of a coaching 
model over traditional workshop-style professional development.  Instructional coaching 
is grounded in research and clinical knowledge on leadership. 

 According to school progress reports, instructional coaches kept an interaction record 
daily, documenting which teachers they interacted with, and the topic. Monthly and 
annual charts were produced showing the percentage of time spent on activities that 
had a direct impact on teaching.  

According to field notes, “with both instructional coaches, the first six months have been 
spent building relationships.  The coaches offer services and now they are 
acknowledged as a full resource.  Teachers want a coach to collaborate when 
demonstrating lessons, modeling, and offering support for what they do on a daily basis.  
The coaches use literacy strategies as disparate as Cell Strategies (CA early literacy), 
Guided Language Acquisition Design (GLAD) strategies, 6+1Trait Writing; 4-3-2-1 
Instruction, Guided Reading, and engagement strategies (math).” 

Interviews from field notes continue, talking about goals: “We’re looking at goals at 
the 75th percentile (ambitious goals).  Goals are set with extremely high expectations.  
Since CRTs aren’t showing what we want, we have begun using parents to help.  
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We use all district- and state-mandated assessments. Results are analyzed to 
determine areas of need and instruction is designed to address those needs. We have 
implemented the Response to Intervention model to help ensure the success of all 
students. Using weekly monitoring, students that are not progressing are identified 
and targeted for intervention.” 

According to school progress reports, reading achievement for FRL students in grade 
four increased from 39 percent to 47 percent proficient; and that group increased from 
21 percent to 33 percent proficient in grade five.  There was also an increase in reading 
achievement for ELL students in grade three, from 12 percent to 24 percent proficient.  
There were also increases in math achievement for FRL students in grade four, from 
39 percent to 61 percent proficient; grade five, from 36 percent to 50 percent proficient; 
and grade six, from 46 percent to 54 percent proficient.  Increases were also shown for 
ELL students in grade three math, from 35 percent to 48 percent proficient. 

CRT scores for 2006 to 2008 indicate that reading decreased from 47 percent to 
46 percent proficient, writing increased from 35 percent to 40 percent proficient, math 
decreased from 62 percent to 60 percent proficient, and science significantly increased 
from 45 percent to 68 percent proficient. 

5.16.4 Hug High School, Washoe County School District 

Programs at Hug High School are designated as operational.  According to field notes, 
“to date, READ 180 students at Hug High School have seen a great deal of progress in 
their reading levels.  In fact, the progress extends far beyond the growth of their Lexile 
scores.  Some of these kids are now not ashamed to read aloud; some of them have 
jumped several grade levels; for some, this is the first time they have read a novel on 
their own.  While the program has not been statistically successful for each and every 
student, it has proven to be very effective for those who put forth a genuine effort.” 

According to school progress reports, the Washoe County School District establishes 
a common formative assessment process to build collaboration, guide instruction, and 
plan for at-risk students within the Washoe County School District Blueprint for Success 
and the implementation of Professional Learning Communities within the district’s 
Blueprint for Success. 

The district formative assessment program is designed to promote student success 
through the alignment of the district standards and the classroom curriculum.  The 
assessment measurements include multiple assessment strategies essential for 
determining and reporting learning needs, progress, and achievement.  The purpose 
of all assessment formats administered is to monitor student progress, use the data to 
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make informed instructional decisions, evaluate a student’s essential understandings, 
communicate accurate and meaningful achievement information to teachers, monitor 
student learning objectives, and adjust instruction on the basis of the collected data.  
The assessment program not only documents what students know and can do, but also 
effectively monitors student learning. 

According to school progress reports, READ 180 lends itself very well to academic 
intervention strategies.  Courses of study were differentiated based on the needs of 
students, as illuminated by READ 180 and other assessment data.  Since the students 
are able to see their progress in reading via the data, the school reports that it was able 
to easily incorporate strategies, and that instructional planning strategies improved.  The 
school was able to plan with more information, confident that they were able to reach all 
of the students with appropriate and timely instruction.  Interventions were focused on 
reaching benchmarks, so there was always an end result. 

HSPE scores for 2005 to 2008 indicate that reading increased significantly from 
63 percent to 88 percent proficient, writing decreased from 74 percent to 72 percent 
proficient, and math increased significantly from 41 percent to 54 percent proficient. 

5.16.5 Lemmon Valley Elementary School, Washoe County School District 

Programs at Lemmon Valley Elementary School are designated as continuing. 
According to field notes, the school used SB 185 funds to pay for an assistant principal, 
a reading specialist, and the Step Up to Writing program. 

According to field notes, this was the principal’s first year at the school, so the district 
asked the previous assistant principal to explain the programs’ impact on students.  The 
interview field notes reveal that “the assistant principal has a direct impact on students, 
teachers, parents, support staff, and administrators—building relationships on the 
playgrounds, in the classroom, and in various meetings, as well as modeling leadership 
attributes.  We’ve developed walk-through rubrics, and on average we attend four IEP 
meetings weekly.  We can support student achievement through implementation school-
wide of PBS (Positive Behavior Support system), behavior alignment, parent contact, 
and Parent Teacher Organization support. Ensuring school security supports AYP for 
attendance through students feeling safe coming to school and during school.  The 
assistant principal serves as an instructional leader and helps with implementation of 
professional development.” 

According to field notes, “The instructional coach is a key to teacher success in effective 
instruction.  Support occurs in different arenas: lesson planning, resource utilization, 
classroom management, lesson modeling, reflection on strategies, peer coaching, 
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behavior management through affective/cognitive analysis, knowledge of district 
adopted programs, RTI programs, special education resources, IEP, and ELL. 

School progress reports note the instructional coach position provided valuable support 
through management of data systems and providing data to teachers and/or assuring 
teachers that they can access data themselves using Edusoft and AIMSweb. The 
principal states “the instructional coach lets people know that coaches are available, 
and that they have a knowledge base of instruction, and that they have the time to 
support teachers in improving differentiated instruction.  This position impacts students’ 
achievement because it affects how teachers teach and align their instruction to the SIP 
vision. Effective instruction can be cyclical with the turnover of teachers, especially in a 
school in corrective action like ours, where we had 17 new teachers (the first year of the 
program) and did not achieve AYP.  With the help of the instructional coach, we 
achieved AYP in year two.  In year three, we’re in corrective action, because we didn’t 
fully achieve AYP last year. (The school’s target was missed by 10 percent. 

Field notes continue to explain: “We now have a student support team that contributes 
to how we will achieve AYP, and the instructional coach plays a major role.  The need 
for an instructional coach is important, because we need instructional leadership in our 
school beyond administration to ensure we have consistency and alignment in teaching 
practices and we’re not starting over with a varied level of teaching experiences at our 
school site. 

According to field notes, Step Up to Writing is “still in the training stages; last year there 
were three Train the Trainer events.  There was an on-site consultant funded by this 
through professional development, and the PLCs outlined implementation, including 
refresher training at the beginning of the school year.  Administration supports 
implementation, requiring teachers to focus on writing traits.  Step Up to Writing is 
assessed through administrative walk-throughs.  The instructional coach helps with the 
planning process—how to plan, initiate, observe and implement writing walls. PLCs 
specifically begin with fifth grade, but having the same writing topic and sharing scoring 
organizationally provides cohesion. 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 40 percent to 50 percent proficient, writing increased from 24 percent to 30 percent 
proficient, math remained constant with 52 percent proficient, and science decreased 
significantly from 45 percent to 33 percent proficient. 
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5.16.6 Mendive Middle School, Washoe County School District 

Programs at Mendive Middle School are designated as operational.  According to field 
notes, the school invested in Instructional Kits for READ 180, teachers, and tutors.  
According to school progress reports, the School Improvement Plan called for 
improvement in both math and language arts for IEP students by increasing the number 
of proficient students.  

According to school progress reports, both programs were open to all students, but 
tutoring was encouraged by the Special Education teachers for their students.  As was 
evidenced by the data, the achievement results were profound.  AYP was achieved in 
both math and language arts for the IEP and LEP populations as written in the SIP plan. 

According to school progress reports, the school fell short by only seven FRL students 
in math.  Student achievement was measured using quarterly formative assessments.  
Data were collected with the use of Edusoft, CRTs, and grade eight writing assessments 
directly aligned with the Nevada State standards.  Teachers met monthly in PLCs to 
work on units that would pace their lessons. 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased from 73 percent 
to 74 percent proficient, writing significantly decreased from 86 percent to 73 percent 
proficient, math decreased from 68 percent to 65 percent proficient, and science 
increased from 79 percent to 82 percent proficient.  

5.16.7 Mitchell Elementary School, Washoe County School District 

Programs at Mitchell Elementary School are designated as continuing and operational. 
According to field notes, the school paid for aides and instructional coaches.  According 
to school progress reports, the target population was grades three through six.  This 
was the first year that the support materials for the programs and the programs 
themselves have been in place.  The additional support staff for these programs has 
been working with teachers and students to continue to reinforce needed skills and to 
help teachers use data in their classrooms and in their PLC meetings.  This grant 
provided funding for additional personnel (instructional coach, tutoring coordinator, and 
data coordinator). 

According to school progress reports, the data coordinator worked with teachers in 
grades kindergarten through six, providing support to help teachers gain knowledge in 
reading and interpreting student evaluative data and make decisions appropriate to 
the findings.  Data used to make these decisions were provided through AIMSweb, a 
program that helps teachers track students’ abilities in comprehension and reading 
fluency.  The data coordinator also supported teachers through one-on-one meetings 
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and grade-level meetings.  The tutoring coordinator directed the after school-tutoring 
program, where 55 students were provided support.  Of these students, 34 students 
consistently received tutoring services. AIMSweb data below demonstrate that students 
who received school and tutoring support were more likely to be successful in fluency 
and in reading comprehension as compared to the school benchmark. 

According to school progress reports, this was the first year that the support materials 
for the programs and the programs themselves were in place.  The additional support 
staff for these programs has worked with teachers and students to continue to reinforce 
needed skills and to help teachers use data in their classrooms and in their PLC 
meetings.  The plan was implemented in the classrooms, in the PLCs, and after school. 
In December 2007, all teachers were taught to use benchmarks.  In January 2008, all 
teachers participated in additional training and are now administering benchmarks on a 
consistent basis. 

According to school progress reports, Washoe County School District uses formative 
tests that are aligned with the state CRTs.  These tests are administered in the fall and 
early spring.  Grade-level teachers met in their PLCs to discuss the student test scores 
and to co-plan curriculum and specific learning interventions for students.  Data used to 
make these decisions were provided through AIMSweb.  Of the teachers who were 
trained, 100 percent indicated that they were more aware of the importance of student 
test data and that they continually upgraded their lesson plans to reflect the learning 
status of students.  Standardized tests determined growth through pre- and post-tests.  
Teacher surveys (teachers, staff, and the building principal) were conducted under the 
direction of the MPAT.  The PLC team met throughout the grant year to monitor any 
change in grant direction.  The school made significant gains in writing.  

CRT and HSPE scores for 2006 to 2008 indicate that reading increased from 30 percent 
to 36 percent proficient, writing significantly increased from 21 percent to 35 percent 
proficient, math significantly increased from 30 percent to 39 percent proficient, and 
science significantly decreased from 46 percent to 21 percent proficient. 

5.16.8 Palmer Elementary School, Washoe County School District 

Programs at Palmer Elementary School are designated as continuing and operational. 
According to field notes, the school invested in two reading interventionists (grades 
kindergarten through six), GLAD training, and warehouse supplies.  The principal 
stated: “Originally the interventionists were pulling the same population.  In review of our 
process, we garnered a lesson.  Initially we did two primary groups, grades kindergarten 
through 3 and grades four through six.  Now the interventionists all use the Soar to 
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Success materials and the entire intervention group works together for all primary 
students, with only one kit per grade level. 

According to field notes, GLAD training is district-wide and the principal notes, “I have 
some students whose first day of school is also day one in the United States.  
Furthermore, many of the 185 students in this subpopulation are critical for our SIP. 

We’re turning to Houghton Mifflin for correlation and support for the Soar to Success 
program in every way.  We are seeing more support of assessment as we adjust the 
literacy instruction when we discover areas of need.  For example, we found huge holes 
in phonemic awareness in grade six, and with this information, we are now directly 
addressing these needs.  We’re also watching for progress and the ways in which 
students achieve progress.  In fact, students are monitoring their own progress, and 
graphing their own data.  There’s much more bang for the buck, and we’re trying to 
make it a part of the school culture.” 

CRT scores for 2006 to 2008 indicate that reading increased significantly from 
37 percent to 47 percent proficient, writing decreased from 36 percent to 26 percent 
proficient, math increased significantly from 45 percent to 55 percent proficient, 
and science decreased from 36 percent to 28 percent proficient. 

5.16.9 Kate Smith Elementary School, Washoe County School District 

Programs at Kate Smith Elementary School are designated as continuing.  According 
to field notes, the school applied SB 185 funds to purchase New Horizons through the 
district consortium grant, a New Horizons assistant, an intervention teacher, and a 
teacher assistant.  This school was one of the few to receive two site visits in one day 
at the invitation of the principal.  In the site visit interview, the principal said “the idea 
was to target twelve students who were behind in grade level, but not so far behind 
that they couldn’t be impacted, and to provide intense instruction in reading and math.  
These students would not pass CRTs without intervention.  Of our targeted students, 
50 percent became CRT math proficient and 30 percent became proficient in reading.  
This year we see the same thing—better math proficiency, but struggling in language 
arts and reading.  At this point in math, based on assessment data ten of the twelve 
targeted students are at 50 percent or higher proficiency in math, with three at the 90th 
percentile.  In reading, half of the targeted students fall at 25 percent proficient and the 
other half are below that.  We have an extremely high transient rate, and this program 
was not approved until late in the year.  Then we had to convince parents this would be 
best for their kids, and teachers had to move classes, and the students had to move.” 
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According to school progress reports, to provide small-group intervention for all 
students in grades kindergarten through six requires 27 full-time employees.  The 
SB 185 intervention teacher and assistant were integral in reducing group size.  The 
results are: grade four targeted students (10): 20 percent met standard, 30 percent 
approaching, 50 percent emergent; grade five targeted students (9): 0 percent met 
standard, 79 percent approaching, 21 percent emergent; grade six targeted students 
(5): 40 percent met standard, 60 percent approaching. 

One hundred percent of staff was given staff development training on implementation 
of a quality 90-minute reading block and effective remediation strategies.  Additionally, 
our ESL, Special Education, and intervention teachers (25 percent of staff) were trained 
in SRA Reading Mastery.  This program was used with emergent/developing students.  
Five primary teachers (21 percent) had additional training in Houghton Mifflin Early 
Success, which targeted students in grades kindergarten through two.  Six intermediate 
teachers (25 percent) received additional training in Soar to Success, which targeted 
approaching students in grades three through six. 

Field notes revealed: “We use GLAD strategies, a different step for each day, and even 
kindergarten students are all talking on task and meeting listening and communication 
standards.  Communication strategies are scaffolded by grade levels.  In four weeks, 
students have gone up 65 digits as a group, close to 20 percent improvement based on 
the fall benchmark.  And all but two are proficient in math.  We use math games every 
day to embed valuable skills and parents are included in family math games night.” 

Field notes continue to explain that “monthly observation of literacy and intervention 
blocks ensures fidelity of the core curriculum.  This year, we assess the students weekly 
with the teacher in a data team-like setting.  We move the lowest achievers into an SRA 
Mastery small reading group to work on achieving specific, measurable, achievable, 
relevant, and timely (SMART) goals.  We also use SRA as a benchmark. 

According to school progress reports, providing an additional 45-minute intervention 
block in literacy helped students increase reading scores.  Unfortunately, the growth did 
not transfer to CRT achievement. 

District benchmark assessments data are used for analysis to determine student 
strengths and weaknesses and gaps in instruction.  Data is filtered through Edusoft.  
Reports available to teachers state which standards have been achieved and which 
have not. 

CRT and HSPE scores for 2006 to 2008 indicate that reading significantly increased 
from 25 percent to 35 percent proficient, writing significantly decreased from 49 percent 
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to 35 percent proficient, and math significantly increased from 30 percent to 41 percent 
proficient. 

5.16.10 Smithridge Elementary School, Washoe County School District 

Programs at Smithridge Elementary School are designated as continuing.  According 
to field notes, the school invested in Reading Recovery and a Behavioral Specialist.  
The principal reported that “eleven reports of student violence were recorded.  The 
school also received 500 office referrals for student misbehavior.” According to school 
progress reports, the Behavioral Specialist funded through SB 185 has coordinated with 
the school counselor to provide additional conflict resolution strategies, intramural 
sports activities during recesses, and, after school, a “girls group” for fifth graders to 
learn appropriate social skills that included an anti-bullying program. The Behavioral 
Specialist also provides additional support to classroom teachers on community building 
activities. 

According to school progress reports, Smithridge Elementary School will decrease the 
number of nonproficient students by 15 percent in each disaggregated group of IEP, 
LEP, Hispanic, and FRL students as demonstrated by the 2007–2008 state CRTs in 
reading.  Teachers participate in Professional Learning Communities consisting of their 
grade-level members, ESL teachers, and resource teachers and administrator.  
Teachers meet biweekly for an hour to discuss student achievement, plan for 
instruction, and review achievement data.  District benchmark tests, recorded in 
Edusoft, provide student achievement data, and they are measured against required 
achievement levels set by the state of Nevada. 

Smithridge Elementary School participates in district benchmarks for math and literacy 
that are aligned to Nevada State standards. The school uses AIMSweb to document 
student progress on Tier 3 students.  Teachers use fluency and comprehension tests, 
and running records to measure literacy growth. Compass Learning is utilized by the 
school and has also been aligned to state standards. 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 20 percent to 30 percent proficient, writing decreased from 27 percent to 
16 percent proficient, math increased from 35 percent to 42 percent proficient, and 
science increased significantly from 17 percent to 30 percent proficient. 
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5.16.11 Sparks High School, Washoe County School District 

Programs at Sparks High School are designated as continuing and operational.  
According to field notes, the school invested in a Corrective Action Grant for District and 
Math Support Teachers.  The grant allowed the hiring of a math support teacher, who 
taught five classes involving approximately 125 students each semester.  The principal 
stated that “this was the first time we could offer such a class, which served as a 
support class for those freshman students who were identified as likely to struggle in our 
first year Algebra 1 and 2 courses.  As the passing rate/credit earned data reflect, our 
student passing rate for both semesters of this course was significantly higher as 
compared to the 2006–2007 school year.  As the data show, offering the more rigorous 
Algebra 1 and 2 courses is most effective if we can offer math support classes as an 
additional class to support the Algebra 1 and 2 instruction.” 

According to school progress reports, students who were identified for this intervention 
were ninth-graders who scored below the standard level on the grade eight math CRT.  
Both summative and formative assessments were used to evaluate student progress.  
Limited resources are available to address the wide range of academic needs of Sparks 
High School students, stemming from low reading and vocabulary skills. 

According to field notes, “LEP students failed to achieve AYP in English Language Arts.  
IEP students failed to achieve AYP.  Math department teachers have spent time over the 
past two school years identifying the essential skills, key vocabulary words, and district-
wide common assessments in department PLCs.  The school has seen increases in 
reading and significant increases in math between 2006 and 2008.” 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 70 percent to 88 percent proficient, writing decreased from 88 percent to 
81 percent proficient, and math increased significantly from 49 percent to 63 percent 
proficient. 

5.16.12 Sun Valley Elementary School, Washoe County School District 

Programs at Sun Valley Elementary School are designated as continuing.  According to 
field notes, “initially, in 2005, ten teachers were trained in the use of READ 180.  We did 
not implement the program at that time, because the research showed that having a 
dedicated teacher for the lab was more effective than having the lab in the classroom 
(which was our only option at that point).  Since we did not have the classroom teachers 
who were trained in the program implement it at the time, I would say only one teacher 
would state the training impacts how she teaches and that is our READ 180 teacher.” 
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According to school progress reports, students were targeted for the intervention based 
on the following CRT scores.  Grade four CRT scores: two students met standard, 
thirteen students approaching, four students emergent.  Grade five CRT scores: one 
student met standard, sixteen students approaching, three students emergent.  Grade 
six CRT scores: eleven students met standard, eight students approaching, one student 
emergent.  

According to school progress reports, students in the READ 180 intervention program 
are assessed using the Scholastic Reading Inventory, District benchmark assessments, 
and school-wide writing prompts every trimester.  Student data are collected in 
professional learning community meetings and shared with teachers.  Student progress 
is tracked based on these assessments.  Students are placed in appropriate 
intervention groups in addition to READ 180, if needed.  Forty-three of the 69 students 
were continuously enrolled for the 2007–2008 school year.  Thirty-two students scored 
Below Basic on the baseline SRI assessment and eleven students scored Basic.  At 
the end-of-the-year assessment, ten students scored Proficient, twenty-three students 
scored Basic, and ten students scored Below Basic. 

According to field notes, local assessments include “the school district Benchmark 
English Language Arts assessments paced out with the district assessment calendar.  
The Benchmark assessments were designed to assess state standards.” 

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 23 percent to 39 percent proficient, writing decreased from 24 percent to 15 
percent proficient, math increased significantly from 30 percent to 43 percent proficient, 
and science decreased from 26 percent to 19 percent proficient. 

5.16.13 Washoe High School, Washoe County School District 

Programs at Washoe High School are designated as continuing and operational.  
According to field notes, READ 180 is currently being taught by two teachers at 
Washoe High School.  The Why Try Program is being implemented by the entire staff at 
Opportunity School, which includes: one administrator, one counselor, and seven 
teachers.  Taekwondo is being taught by one certified PE teacher and one outside 
consultant. 

According to school progress reports, these programs are being monitored and 
evaluated by the administrative team at Washoe High School (one principal and two 
assistant principals). 

According to school progress reports, the goal of Taekwondo was to create a high-
interest elective to increase attendance at school.  The data showed this goal being 
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accomplished by significantly reducing the number of absences of Taekwondo 
students. The program also allowed 35 students to earn PE credit at Washoe High 
School.  The goal of Why Try was to increase positive choices and decision making at 
Opportunity School.  Opportunity School teachers point to the benefits of the program, 
but at this time, there has not been a reduction in suspensions at Opportunity School 
with this program. 

Progress reports continue to explain that as an alternative school, Washoe High School 
has numerous students below grade-level in reading.  The goal of READ 180 is to 
increase the reading level of our lowest readers.  Our students on average have 
increased 22 Lexile points in this program, so it is showing a benefit. Washoe High 
School teachers meet as department PLCs to develop common assessments.  The 
administration at Washoe High School requires that teachers reference state standards 
on their submitted copies of common assessments.  

The Washoe County School District utilizes the Edusoft program to monitor test 
data and to provide a means for teachers to collaborate across the district on test 
development.  Washoe High School has been trained on this program, but full 
implementation will begin in the 2008–2009 school year.  

HSPE scores for 2005 to 2008 indicate that reading significantly increased from 
64 percent to 80 percent proficient, writing decreased from 84 percent to 80 percent 
proficient, and math significantly increased from 34 percent to 56 percent proficient.  

5.16.14 Earl Wooster High School, Washoe County School District 

Programs at Earl Wooster High School are designated as continuing and operational.  
According to field notes, the school purchased one READ 180 instructor.  According to 
school progress reports, Earl Wooster High School’s SIP focused on increasing 
academic proficiency for all students in English Language Arts (ELA) and math with 
special attention on low-performing subgroups.  This goal was achieved as follows: 
ELA: 38.7 percent measurable growth in the IEP subgroup; 16.3 percent measurable 
growth in the LEP subgroup; 19.5 percent measurable growth in the FRL subgroup.  
Math: 25.2 percent measurable growth in the IEP subgroup.  All other subgroups 
achieved AYP. 

According to school progress reports, the school implemented an ELT during the  
2007–2008 school year.  This program supported all students with enrichment and 
remediation activities and support.  A key component of the program was HSPE 
remediation.  Earl Wooster High School attributes its AYP status to focused 
interventions happening during activities such as after-school tutoring, freshman mentor 
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program, READ 180 remedial program, and a continuing focus on parental involvement.  
Core academic teachers are learning to use the Edusoft data management program to 
align assessments to state standards and use assessment as a learning tool in their 
classrooms.  During the PLC time, teachers focus on creating common assessments 
that align to state standards.  

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 77 percent to 89 percent proficient, writing increased from 80 percent to 83 percent 
proficient, and math decreased from 71 percent to 69 percent proficient. 

5.17 White Pine County School District 

District data based on CRT scores for all schools, regardless of programs purchased, 
show that from 2005 to 2008 reading increased from 50 percent to 55 percent proficient, 
writing decreased significantly from 54 percent to 47 percent proficient, math increased 
significantly from 48 percent to 54 percent proficient, and science increased from 
54 percent to 61 percent proficient.   

District data based on HSPE scores for all schools in this district from 2005 to 2008 
indicate that reading increased significantly from 69 percent to 92 percent proficient, 
writing increased from 93 percent to 95 percent proficient, and math increased from 
68 percent to 72 percent proficient. 

5.17.1 McGill Elementary School, White Pine County School District 

Programs at McGill Elementary School are designated as continuing.  According to field 
notes, previous SB 404 money was used to hire a full-time kindergarten teacher and 
this continued through 2007–2008.  SB 185 money supported hiring a half-time person 
for instructional interventions, renewal of the DIBELS contract, the purchase of the 
Fountas and Pinnell reading assessment, and four audio-enhancement systems. 

According to school progress reports, all students were included in the interventions; 
only grades three through five were tested by state proficiency tests.  All students were 
tested on district MAP and DIBELS.  All intervention students increased by one or more 
grade levels during 2007–2008, even though some are still not at grade level.  More 
than half of the students in each classroom met or exceeded standards on at least one 
subject area.  AYP status has been met for the last four years, but has not been 
determined for this year.  Teachers reported that the new assessment tools were 
extremely helpful in sorting and intervention concepts.  

According to field notes, “The audio-enhancement systems made a difference in the 
way the teachers presented information.  All students heard all directions and 
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instruction.  Teachers and students alike reported that they were impressed with 
how much they could hear and how their voices and throats were not as tired after 
a busy day.” 

The teachers have access to MAP, DIBELS, and formative assessment scores. Their 
common assessments are taken directly from state standards for mathematics and 
reading during their professional development time.  The students take the 
assessments, the teachers analyze the work, and the students’ individual instructional 
plan is adjusted to fit the new data.  The teachers continued with writing assessments 
this year.  State standards were also used to develop their lesson plans.   

CRT and HSPE scores for 2006 to 2008 indicate that reading increased significantly 
from 37 percent to 44 percent proficient, writing proficiency was not reported, and math 
increased significantly from 29 percent to 47 percent proficient. 

5.17.2 White Pine Middle School, White Pine County School District 

Programs at White Pine Middle School are designated as continuing and operational.  
According to field notes, this school used SB 185 funds to purchase tutoring and READ 
180.  Field notes indicate that “the READ 180 lab was set up and put in place to work 
with about 40–45 students whose reading scores and skills showed that they were in 
need of intervention.  Almost all the kids were successful, and some did exit early from 
the program.  What the school discovered was the need to better identify in the future 
who needs to go into the program at the start—to make sure that they properly identify 
the students.  The program began in August 2006.  This has been exceptional in 
assisting students in the area of reading skill development, which will be crucial for long-
term success at the high school.”  According to school progress reports, 100 percent of 
teachers using READ 180 have changed how they teach as a result of following the 
curriculum set forth by the program. 

According to school progress reports, 100 percent of the staff are trained in using the 
Mandatory Tutoring Program. Ten percent of the staff are trained in using the READ 180 
Program.  Although we had a dip in math scores for the eighth-grade class, all other 
subjects met the “cut” scores.  The reading scores were very good, which is a result of 
the additional resources provided by SB 185.  We were denied additional resources for 
math intervention.  Tutoring is available to all students after school until 3:50 p.m. 
Monday through Thursday.  Mandatory Tutoring is an academic intervention designed to 
help students who are struggling with a particular subject or concept.  It is also designed 
to help students learn responsibility by ensuring that they complete essential work 
instead of letting them off the hook and giving them a zero.  All teachers should assign 
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mandatory tutoring when a student is failing or is in danger of failing a class.  It should 
also be assigned when a student has not completed an essential assignment. 

According to field notes, “Mandatory Tutoring does not change how teachers teach, but 
it does change how we hold students accountable.  Students are not held accountable 
by receiving a zero any more.  They are held accountable by providing them the extra 
time and support to ensure that they get their work done and are successful.  The 
tutoring program also addresses credit deficiency.  This has been a crucial piece of the 
puzzle for White Pine Middle School for some time.  Students are given multiple 
chances to obtain credits after school.  In terms of data in 2006, there were 313 failed 
courses, but in 2007 there were only 136.  One thing we accomplished was getting 
parents to be more involved in the process, and have them understand why students 
are being required to attend tutoring.  This was used to keep students on pace to move 
to the high school with proper credits in math and language arts.  This is critical to their 
success, and the success of students during their ninth-grade year in the high school.” 

According to school progress reports, Save One Student is an intervention that is simply 
assigning a staff member to take a genuine interest in a student that has been identified 
as at-risk.  The staff keeps in regular contact with the student, getting to know the 
student, and trying to help the student realize that someone cares deeply about him or 
her.  School Within a School is an alternative educational placement within the school 
designed to meet the needs of students who have not been successful in the regular 
classroom after all other interventions have been exhausted.  White Pine Middle School 
uses the PLC model as a vehicle for improvement.  Teachers meet every week on Early 
Out Wednesdays to share and analyze assessment data, design assessments and 
decide upon instructional changes that need to take place to positively affect learning. 

CRT scores for 2005 to 2008 indicate that reading increased from 55 percent to 
61 percent proficient, writing decreased significantly from 65 percent to 49 percent 
proficient, math significantly increased from 41 percent to 55 percent proficient, and 
science significantly increased from 56 percent to 65 percent proficient. 

5.17.3 White Pine High School, White Pine County School District 

Programs at White Pine High School are designated as continuing and operational.  
According to field notes, the school instituted the freshman achievement program; 
provided stipends to pay teachers for extra-duty teaching (no full-time personnel); and 
hired an academic interventionist (one full-time staff position) and an instructional coach 
(one full-time staff position).  According to school progress reports, the school has been 
either on the high-achieving or exemplary list since the 2003–2004 school year.  The 
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school was named as a model professional learning community and National Model 
School during the 2006–2007 school year. 

According to field notes, the academic interventionist supported the mandatory tutoring 
program, serving sixteen to twenty students daily, and other students received one-on-
one tutoring by pulling them from noncore classes.  Students were invited to the tutoring 
program to help them accomplish what they needed to through tutoring, practice, and 
homework completion.  Special focus was on attention to graduation rate and overall 
student achievement.  The program was somewhat more effective with boys, not that it 
was ineffective with girls.  That may have been due to the fact that the main tutors 
were male.” 

According to school progress reports, the goal of freshman achievement was to target 
freshmen and help them understand the importance of success in their freshman year. 
The long-term effect will be measured by graduation rate.  Shorter-term effects have 
been measured by HSPE scores.  The goal of the academic interventionist is to reduce 
the failure rate.  The data for this is still being gathered.  The instructional coach’s goal 
of building teachers’ capacity has a direct link with student achievement, but not 
necessarily one that can be measured by HSPE scores. Freshman achievement (FA) 
continues to reduce the freshman failure rate.  The goal of the academic interventionist 
(AI) is to decrease failure rate overall through tutoring.  Data are still being gathered on 
this element.  The goal of the instructional coach (IC) is to increase the capacity of 
teachers through support, modeling, and following through with improvement plans 
designed by the teacher, coach, and principal.  

According to field notes, a small stipend was paid to teachers taking on this extra duty.  
All ninth graders take this class for nine weeks.  This is the fourth year we have had the 
class, and this year there were110 students per class.  In 2006, average credits lost 
were 49; they are now 19.  The program focuses attention on addressing expectations 
and meeting student needs when they fall behind in behavior or academics, and it 
is effective with all students, for the most part.  There are fewer ‘repeat’ customers 
with girls. 

White Pine High School teachers are currently developing common assessments that 
measure content-specific essential outcomes as well as the school-wide goals of 
thinking and reasoning, communicating, and learning to learn.  We have learned that 
these local assessments are far more valid and useful in our efforts to help students 
master what is expected.  These common assessments are developed using sample 
proficiency tests, national measures, and information from professional development 
assessment books. 
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During the two annual formal data review days, staff members benchmark improvement 
initiatives with data from the previous year.  When analyzing HSPE, ITED, ACT, etc., 
staff members do not only look at the numbers, but also at the skills and content that the 
various questions were designed to measure.  These are then cross-referenced with 
state standards and teachers’ essential outcomes to ensure alignment among national, 
state, and local expectations. 

HSPE scores for 2005 to 2008 indicate that reading increased from 94 percent to 95 
percent proficient, writing decreased from 83 percent to 81 percent proficient, and math 
decreased from 82 percent to 76 percent proficient. 
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6.0 Best Practices in Implementation 

During the three years of the SB 185 initiative, schools in Nevada developed efficient, 
effective, and replicable practices for implementing funded programs and services.  
Interviews, via site visits or phone conversations, revealed best practices and strategies 
that proved invaluable at the school level to ensure SB 185-funded programs led to 
success in the form of student achievement.  With proper collaboration, processes, 
monitoring, and testing, other schools can replicate those practices and maximize 
successes with minimal complications. 

While several best practices were identified at numerous school sites throughout 
Nevada, a collaborative environment was common to all.  A collaborative environment 
is required for educators, from district leadership to classroom teachers, to implement 
new programs successfully.  Teachers must collaboratively construct lessons, process 
time, and require formative assessments and adult accountability to ensure successful 
implementation, even when other best practices are applied. 

Finally, the best practices indicated in this section were identified at individual school 
sites as practices that have had a positive impact on teaching strategies and student 
achievement.  The strategies given here have not been assessed at these school sites, 
but rather have been identified through the use of qualitative data and direct 
observation.  However, each best practice is supported by primary data collected by 
The Center and other leading educators. 

The purpose of identifying best practices in this report is to: 

• Provide suggestions in terms of collaborative services and assistance for all 
stakeholders—educators, related service personnel, families, school districts, 
state agencies, and in-service providers 

• Develop, evaluate, conduct action research, and replicate innovative models in 
education 

• Provide a forum to report on the effectiveness of those models and disseminate 
successful models through Nevada schools 

• Disseminate information regarding SB 185-funded services and products to the 
widest possible audience, including educators, personnel, families, school 
districts, state agencies, professional development providers, and decision makers 
at the local and state levels 

• Serve as a resource for a variety of topics and needs related to improving 
education via implementation of SB 185-funded programs 
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6.1 Math Programs 
• Best Practice: Update teaching strategies to improve instruction 

When educators update their teaching strategies and implement new materials, 
teachers are better able to reach different types of learners and improve 
classroom instruction. 

Additionally, updating teaching strategies leads to better student engagement. 
According to Robert Marzano in The Art and Science of Teaching, “When 
engagement is characterized by the full-range of on-task behavior, positive 
emotions, invested cognition, and personal voice, it functions as the engine for 
learning and development.” 

Study Island is a Web-based math tutoring program designed to engage students 
in the learning process.  Rogers Elementary School in Clark County School 
District purchased this program.  Study Island provides Web-based instruction, 
practice, and assessment based specifically on the Nevada State standards.  This 
program provides lessons for teachers that relate directly to classroom instruction 
and provides students with immediate feedback.  Teachers monitor student 
achievement with real-time progress reports and adjust instruction to better meet 
student needs.  Rogers Elementary School saw math CRT proficiency increase 
from 67 percent to 76 percent. 

• Best Practice: Implement technology across subject areas 

Implementing technology to support cross-curricular learning provides students 
with the opportunity to develop twenty-first century technology skills and provides 
teachers with additional tools to engage and address the needs of all learners.  
Furthermore, when implemented with fidelity, technology allows students to make 
connections across subject areas.  Using the Internet, videos, and other 
technologies in areas such as writing and social studies supports learning across 
subject areas. 

However, schools that implemented technology successfully recognized that 
computers and technologically based tools are meant to be used as supplements 
to the daily curriculum.  As Douglas B. Reeves states in 101 Questions and 
Answers about Standards, Assessments, and Accountability, “. . . (computers) are 
nothing more than tools, not substitutes for effective teaching.” 

Schools such as Grammar School No. 2 in Elko County School District and Desert 
Heights Elementary School in Washoe County School District used various 
technology components to supplement and support curriculums across subject 
areas.  For example, SMART Boards allow students to discover and develop 
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concepts and relations.  Instructors use the program three hours weekly, and 
classroom teachers who are using SMART Boards report that the technology is 
a means to develop state skills and content standards.  Schools state that this 
product works best for those who learn visually.  Other schools, such as Churchill 
County High School in Churchill County School District, purchased access 
to supplemental Internet-based programs such as Quantum Tutoring to enhance 
curriculums.  Teachers who use these programs recognize that simply placing 
students in front of a screen does not guarantee high-impact learning experiences.  
Internet sites and videos can be useful when they are related to curriculum and 
used with short intervals of viewing and longer intervals of discussing and 
processing significance. 

6.2 Reading Programs 
• Best Practice: Constantly monitor student progress 

When educators constantly monitor student progress, they are better able to use 
results data to drive classroom instruction and adjust teaching strategies to meet 
individual learning needs.  

Many educators in Nevada employed reading programs that required continuous 
monitoring of student progress.  In Mary S. Black Elementary School in Lander 
County School District, educators analyzed DIBELS data three times per year.  
In order to provide targeted instruction in reading, they also monitored progress 
data every two weeks for at-risk students.  DIBELS helps teachers monitor 
progress towards state standards while also helping them to make adjustments in 
instruction.  Mary S. Black Elementary School saw CRT reading scores increase 
from 56 percent to 58 percent proficient. 

Additionally, in order to track student achievement, many schools reported using 
a variety of systems: monitoring the number of quizzes passed as correlated to 
comprehension assessments; reviewing data reports used to identify learning 
needs; literacy specialists and librarians keeping records of the gains students 
made throughout the year and after each quarter when testing was completed; 
and grade-level teams reviewing the reports to note increases in student reading 
achievement. 

• Best Practice: Match reading materials to students’ interests 

Matching reading materials to students’ interests engages students in the learning 
process and encourages cross-curricular literacy.  According to Mike Schmoker 
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in his book, Results Now, “Good talk—about books and subjects—stimulates the 
intellect and is the enemy of boredom.” 

Purchasing varying levels of classroom reading materials and supplemental 
reading materials, such as Scholastic News, is based on the idea that providing 
magazines on current national and world events captures students’ interest.  This 
type of nonfiction reading material supplements the adopted curriculum with 
grade-level appropriate material of high-interest and timely topics.  Teachers can 
use nonfiction materials to support cross-curricular learning in science and social 
studies.  In addition, Scholastic News provides reading material for students to 
use at home.  This has the added bonus of intentionally involving the family in the 
learning process. 

6.3 Science Programs 
• Best Practice: Use products that make science “hands-on” for students 

Providing students with “hands-on” materials makes them more engaged in the 
learning process.  According to Robert Marzano in The Art and Science of 
Teaching, “physical movement enhances student engagement because it 
increases their energy.” 

Synergistic Science, a high-gain, SB 185 science program, allows students to 
take a hands-on approach in science class in addition to their book studies.  The 
program gives students the opportunity to experience real-world science activities, 
while improving learning for visual and kinetic learners.  Amargosa Elementary 
School in Nye County School District saw CRT science proficiency increase to 
38 percent. 

• Best Practice: Include science in after-school tutoring 

Incorporating science curriculum into after-school tutoring programs encourages 
cross-curricular learning, provides time for students who need more time to 
understand and master science curriculums, and puts science on the same level 
as other subjects.  

According to Douglas B. Reeves in 101 More Questions and Answers about 
Standards, Assessments, and Accountability, “The other component of improved 
science scores is a focus on the right thing.  Students need to take time every 
week to ask questions, develop hypothesis, make systematic observations, record 
those observations . . . and then write a report about it. . . . But none of those 
things matter if students can’t read the question.  Connecting science to literacy is 
essential for student success.” 
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Martha P. King Elementary School in Clark County School District had  
after-school tutoring for reading, math, and also science.  The school used the 
Fast ForWord program to supplement the tutoring curriculum and track student 
progress.  Fast ForWord has been recognized as a high-gain program.   
Martha P. King Elementary School saw CRT science proficiency increase from 
63 percent to 73 percent. 

6.4 Writing Programs 
• Best Practice: Focus on writing across the curriculum 

Increase the intensity and focus of writing curriculums for greater impact across all 
subject areas. According to Douglas B. Reeves in 101 Questions and Answers 
about Standards, Assessments, and Accountability, there is abundant research to 
support that more writing in all subject areas leads to increased student 
achievement. 

Numerous schools, including Sandy Miller Elementary School and Kermit Booker 
Elementary School in Clark County School District, implemented programs 
that required students to use writing skills beyond the scope of the reading and 
writing curriculum.  These schools made connections with writing skills in math, 
science, and social studies to expand students’ thought processes.  Kermit 
Booker Elementary School saw CRT writing scores increase from 26 percent to 
36 percent proficient. 

• Best Practice: Align school writing rubrics to state standards (professional 
development) 

Training educators to align curriculums to state standards improves classroom 
instruction.  According to Douglas B. Reeves in 101 More Questions and Answers 
about Standards, Assessments and Accountability, writing rubrics should be 
created by students and teacher based on the same writing standards. 

At Fyfe Elementary School in Clark County School District, teachers learned to 
evaluate writing prompts based on state approved writing rubrics.  Students were 
then instructed in the writing process based on scores they received on the writing 
prompts.  The goal of the program was to enhance the teacher knowledge base 
and increase the percentage of students passing the state writing exam.  Fyfe 
Elementary School saw an increase in all CRT scores from 2006 to 2008. 
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7.0 Evaluation of the Most Commonly 
Implemented Programs 

7.1 Methodology 

This section reviews and lists the most commonly selected and implemented programs 
at the school level.  By reviewing CRT data for each school, The Leadership and 
Learning Center rates the effectiveness of the most commonly selected programs.  
High-gains programs were those with school achievement gains in the highest third of 
the state.  This list presents the highest frequency of the high-gains programs. 

In comparing elementary programs, the data show that all frequently implemented 
programs have a high impact on student achievement.  The sole exception is the 
technology subgroup.  In this group of schools, 59 percent have a high impact on 
student achievement, and 41 percent have a low impact on student achievement. 

In comparing middle school programs, all frequently implemented programs have a 
high impact on student achievement, including the technology subgroup. 

In comparing high school programs, all frequently implemented programs have a high 
impact on student achievement, again with the sole exception of technology.  In this 
group of 13 schools, 54 percent have a high impact on student achievement, and 
46 percent have a low impact on student achievement. 

The following list displays the most commonly implemented programs at each school 
level.  The number in parenthesis indicates total schools that implement each program.  
Each list includes a combination of commercial and noncommercial programs and 
services. 
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7.2 Elementary School Programs 

Commercial Noncommercial 

(30) Voyager Passport Reading Program (71) Tutoring 

 (42) Professional development 

 (34) Technology 

 (33) Personnel (administrators, instructional 
coaches, ESL coordinators, 
interventionists) 

 (26) Aides (instructional, teacher, and 
kindergarten aides) 

 (22) Time (release time for teachers, 
substitutes, stipends, extended school 
year) 

 (16) Teachers 

 (15) Literacy coaches and reading 
specialists 

 (12) Parent education and liaisons 

7.3 Middle School Programs 

Commercial Noncommercial 

(6) READ 180 (22) Tutoring 

(5) Compass Math (14) Personnel (instructional coaches, 
teaching assistants, attendance clerk) 

 (13) Time (release time for teachers, 
substitutes, stipends, prep buy-outs) 

 (12) Professional development 

 (6) Technology 

 (5) Teachers 
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7.4 High School Programs 

Commercial Noncommercial 

 (13) Technology 

 (12) Personnel (instructional coaches and 
assistants, deans) 

 (9) Tutoring 

 (6) Teachers 

 (6) Time (release time and stipends) 

 (5) Professional development 
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8.0 Recommendations 

8.1 School-Level Recommendations 

• Implement noncommercial programs.  A comparison of commercial and 
noncommercial programs indicates that the overall gain average (quantified by the 
mean, or average, differences for each program as indicated by content area impact 
from field notes) shows that all commercial programs together, regardless of high, 
low, or undetermined gain, have a total average impact of +5.5 points, and all high-
gain commercial programs combined show a total average impact of +8.84 points.  In 
contrast, noncommercial programs combined show a total average impact of +7.0 
points, and all high-gain noncommercial programs combined show a total average 
impact of +20.9 points overall.  These data are based only on Nevada CRT and 
HSPE student achievement results from 2005 to 2008. 

This leads to the conclusion that innovations in noncommercial programs have 
produced a greater impact than commercial programs.  These innovations should 
be replicated for greater impact on student achievement. 

While this does not discount the impact of commercial programs, many 
noncommercial innovations, such as the Secondary Consortium and Mentor 
Programs in Washoe County School District, have significant, positive impact 
on student achievement. 

• School progress reports and interviews indicate that local assessments at 
individual buildings are greater predictors of student achievement than CRT or 
HSPE scores.  These local assessments include Professional Learning Communities 
(PLCs), building administrators who regularly analyze data through programs such as 
AIMSweb and MAP, and formative assessments given in individual classrooms.  
These assessments reveal greater information for guiding the instructional practices, 
especially where midcourse corrections are concerned. 

Based on a review of site-visit field notes, phone interviews, and school progress 
reports correlated with student achievement data, buildings that analyzed formative 
data showed greater overall gains in student achievement than those that only 
analyzed summative state assessments. 

• Align formative assessments to summative assessment systems.  Analyses of 
School Progress Reports and School Improvement Plans reveal a disproportionate 
emphasis placed on summative assessments.  This is not to say that Criterion-
Referenced Tests (CRTs) are not valid measures of achievement.  However, 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 169 



23 percent of the elementary schools in the state mentioned those tests’ lack of 
alignment to the state literacy standards, including reading and writing (particularly 
on grade five state tests). Only 3 percent of schools indicated use of formative 
assessments as part of their formal data analysis, though many schools used 
formative assessments on an informal basis, and only 37 percent mentioned them 
in school reports.  Ninety-six percent of the schools that mentioned formative 
assessments presented consistent gains in school performance as corroborated by 
quantitative data for schools using SB 185 programs. 

Many data management programs, such as DIBELS, currently funded by SB 185 
assist in school improvement data-driven decision making.  Alignment of formative 
assessments to the summative assessment systems ensures a cohesive, 
comprehensive improvement plan across school districts and ultimately statewide. 

This conclusion is based on a review of site-visit field notes, phone interviews, and 
school progress reports correlated with student achievement data. 

• Identify a clear implementation plan for each program for the entire staff, 
parents, and outside stakeholders.  Direct communication of each program’s intent 
by the administrator and regular program updates to all stakeholders can make the 
difference between successful and unsuccessful implementation. 

This conclusion is based on student achievement results, school interviews, and 
the identification of high-gain and low-gain programs.  In schools where high-gain 
programs were implemented, site administrators had also provided a collaborative 
environment for teachers to implement new programs successfully and with fidelity. 

• Identify and insist on rigorous performance standards for continued funding of 
programs.  In site visits and interviews, school leaders strongly communicated the 
importance of continued funding for valuable programs with the critical implication that 
only these programs will ensure students' continued academic success.  Based upon 
the findings of this report, we strongly urge the legislature to continue funding for 
schools in need of these programs with the same rigorous standards by which these 
funds were allocated originally. 

This conclusion is based on a review of site-visit field notes, phone interviews, and 
school progress reports. 

• Prioritize standards.  Site visits, interviews, and school progress reports indicate 
the use of state standards to make curricular decisions.  However, educators should 
identify and utilize prioritized standards.  Prioritized standards enable teachers to 
compact, enrich, mediate, and differentiate instruction in all schools, but especially in 
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those schools that struggle to teach the content of high-stakes testing.  Prioritizing 
standards will provide further focus to the use of these funds. 

8.2 District-Level Recommendations 

• Establish and support collaboration within schools, among schools, and 
among districts.  A recognized standard communication system among schools and 
districts can provide a collaborative forum where administrators of successfully 
implemented programs share their ideas, innovations, successes, and challenges 
with other schools, whether through blogs or short postings, or in district meetings.  
In addition, this allows administrators of struggling programs to access the expertise 
of their colleagues across the state. 

This recommendation is based on a review of site-visit field notes, phone interviews, 
and school progress reports, and supported by primary research which recommends 
implementing professional learning communities and identifying “islands of 
excellence” where schools are making student achievement gains.  In the book, 
The Learning Leader, Douglas Reeves recommends using a leadership framework 
to identify and monitor achievement results and linking results to specific antecedents 
that cause improvement.  The goal is to help leaders and the system move from 
“islands of excellence to systemic impact.” 

• Develop a balanced literacy program based on Nevada schools’ best-practice 
successes.  Both CRT and HSPE scores indicate significant increases in reading 
proficiency compared with decreases in writing proficiency.  While the district data 
presents two distinct instruments, it is consistent with a sample of schools (see 
Section 5.0 for CRT and HSPE data highlighting this inversion). 

State data based on CRT scores taken from the state Website for all schools in this 
state, regardless of programs purchased, show that reading increased significantly 
from 47 percent to 57 percent proficient, but writing decreased from 54 percent 
to 51 percent proficient.  The introduction of a practice such as writing across the 
curriculum may reverse the effects of this inverse relationship. 

In contrast, several instances of building-level CRT data show significant increases 
in both reading and writing.  Districts may glean insight from these individual schools 
and their practices to institute a balanced literacy approach for districts and schools 
experiencing an inverse reading and writing relationship. 

This recommendation is based on a review of site-visit field notes, phone interviews, 
and school progress reports correlated with student achievement data. 
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Appendix A: Student Achievement Gains 
and Losses by Program 

Charts in Appendix A parallel representative schools in Section 5.0 of this report 
showing the most tested content areas for a given program.  While each program is not 
represented, those programs that had the most tested subject areas are included in this 
sample.  However, in order to show the impact of student achievement correlated to 
field note responses by building representative, only those content areas tested that 
were stated are included in the charts.  Thus, in some cases, only two content areas will 
be provided, because those were the only impacted subject areas.  Each chart also 
relates a brief synopsis of the program intent. 

A.1 Carson City School District 

Eagle Valley Middle School 

 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practices, and broaden themselves 
both as educators and as individuals.  Eagle Valley Middle School implemented 
professional development for new staff, as well as training in rubric development, 
mathematics, and cross-curricular learning for all teachers.  Data indicate a decrease 
in reading proficiency levels, but a slight increase in math proficiency levels. 
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Mark Twain Elementary School 

 

Adding academic support personnel furthers teachers’ and students’ exposure to 
best practices in core content areas and provides other needed support.  Mark Twain 
Elementary School used its SB 185 funds for the services of a math coach.  CRT data 
indicate that math proficiency levels remained consistent from 2005–2006 through 
2007–2008 (while other proficiency levels decreased).  Other content areas are not 
shown because the academic support personnel did not have an impact in those areas, 
according to content area field note data. 
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A.2 Churchill County School District 

Churchill County High School 

 

Stipends are used to support extra programs implemented by teachers.  Churchill 
County High School used funding to provide teachers with stipends for participating 
in the Quantum Tutoring program.  Data indicate that reading and math proficiency 
levels significantly increased, while writing proficiency levels showed a slight decrease. 
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Numa Elementary School 

 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practices, and broaden themselves 
both as educators and as individuals.  Numa Elementary School used SB 185 funding 
for professional development in ExLL.  Data indicate an increase in CRT proficiency 
levels across all subject areas with a significant increase in reading. 
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West End Elementary School 

 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practices, and broaden themselves 
both as educators and as individuals.  West End Elementary School used SB 185 
funding to purchase CELL/ExLL books and materials.  Data indicate a significant 
increase in CRT proficiency levels across all subject areas. 
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A.3 Clark County School District 

Lee Antonello Elementary School 

 

Additional staff and personnel increase teachers’ and students’ exposure to best 
practices in core content areas and provide additional needed support, including staffing 
for smaller, individualized classes.  Lee Antonello Elementary School used SB 185 
funds for the salaries of support staff for the school tutoring program.  Data reveal a 
significant increase in reading and math proficiency levels, but a decrease in writing. 
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James Bilbray Elementary School 

 

Textbooks, workbooks, and test-readiness materials supplement the curriculum and 
enrich the classroom learning experience.  James Bilbray Elementary School used 
SB 185 to purchase new mathematics textbooks.  Data indicate an increase in CRT 
proficiency levels across all subject areas, with a statistically significant increase in 
reading and math proficiency levels. 
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Burk High School 

 

Tutoring and remediation encompass a range of programs offering individualized 
instruction for students in need of additional support.  Burk High School provided a 
weekend tutoring program focused on math and reading skills.  Data indicate a slight 
decrease in CRT writing proficiency levels, but there is a statistically significant 
increase in reading and math proficiency levels. 
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Kay Carl Elementary School 

 

Additional staff and personnel increase teachers’ and students’ exposure to best 
practices in core content areas and provide other needed support, including staffing 
for smaller, individualized classes.  Kay Carl Elementary School used SB 185 funds for 
the salaries of personnel for the school tutoring program. Data indicate a decrease in 
CRT writing proficiency levels, but a statistically significant increase in reading and math 
proficiency levels. 
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Cunningham Elementary School 

 

SMART Boards are interactive computer technology tools that engage and enhance 
student learning and participation in classrooms.  Cunningham Elementary School 
purchased SMART Boards for classroom use.  CRT data indicate an increase in 
proficiency levels across all subject areas, with statistically significant increases in 
reading, math, and science proficiency levels. 
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Judy and John Goolsby Elementary School 

 

Fast ForWord is a computer-based reading intervention program which builds 
foundational literacy skills and phonemic awareness.  Judy and John Goolsby 
Elementary School implemented the Fast ForWord Program across all grade 
levels.  CRT data indicate a statistically significant increase in reading and writing 
proficiency levels. 
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E.W. Griffith Elementary School 

 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practices, and broaden themselves 
both as educators and as individuals.  E.W. Griffith Elementary School used SB 185 
funding for mathematics professional development.  CRT data indicate an increase in 
proficiency levels across all subject areas, with statistically significant increases in 
reading, math, and science proficiency levels. 
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Lomie G. Heard Elementary School 

 

Family support services provide opportunities for parents to become more involved in 
the learning process.  Lomie G. Heard Elementary School used funding to purchase 
incentives and supplies for Family Night, which was coordinated to bring parents into 
the classroom and provide learning strategies that can be used in the home.  CRT data 
indicate statistically significant increases in reading, math, and science proficiency 
levels with a slight decrease in writing proficiency levels. 
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Jay W. Jeffers Elementary School 

 

Tutoring and remediation encompass a range of programs offering individualized 
instruction for students in need of additional support.  Jay W. Jeffers Elementary 
School provided a tutoring program focused on all subject areas.  CRT data indicate 
a statistically significant increase in proficiency levels across all subject areas. 
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Katz Elementary School 

 

Tutoring and remediation encompass a range of programs offering individualized 
instruction for students in need of additional support.  Katz Elementary School 
provided a tutoring program focused on all subject areas.  CRT data indicate an 
increase in writing proficiency levels, with statistically significant increases in reading, 
math, and science proficiency levels. 
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Robert E. Lake Elementary School 

 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practices, and broaden themselves 
both as educators and as individuals.  Robert E. Lake Elementary School used SB 185 
funding for professional development in reading and language skills.  CRT data indicate 
an increase in proficiency levels across all subject areas, with a statistically significant 
increase in reading and math. 
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Roy W. Martin Middle School 

 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practices, and broaden themselves 
both as educators and as individuals.  Roy W. Martin Middle School used SB 185 
funds for a teacher-mentoring professional development program.  CRT data indicate 
statistically significant increases in reading, math, and science proficiency levels with 
a decrease in writing proficiency levels. 
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Paradise Elementary School 

 

Tutoring and remediation encompass a range of programs offering individualized 
instruction for students in need of additional support.  Paradise Elementary School 
provided a tutoring program focused on strategies for all subject areas.  CRT data 
indicate an increase in science proficiency levels and statistically significant increases 
in reading and math proficiency levels while writing proficiency levels decreased. 
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Vail Pittman Elementary School 

 

Structured planning time provides opportunities for teachers to analyze data, set goals, 
learn new instructional strategies, evaluate student work, and integrate new curriculum 
or materials.  Vail Pittman Elementary School used SB 185 funds to provide teachers 
time for Data Teams.  CRT data indicate statistically significant increases in all subject 
areas. 
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Grant Sawyer Middle School 

 

Compass Math uses an interactive approach to bring the world of math alive with 
highly engaging skill-building activities including lessons that employ real-world contexts 
in which students can apply ideas, tools, and manipulatives.  Grant Sawyer Middle 
School implemented the program across all grade levels.  CRT data indicate an 
increase in science proficiency levels and statistically significant increases in reading 
and math proficiency levels, while writing proficiency levels decreased. 
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C.W. Woodbury Middle School 

 

Prep buy outs are used to provide teachers with time for professional development 
and implement student support services.  C.W. Woodbury Middle School used funding 
to pay teachers for their time spent on professional development during a normally 
unpaid preparation period.  Data indicate a decrease in writing proficiency levels, but an 
increase in science and statistically significant increases in reading and math. 
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A.4 Douglas County Schools 

Pinon Hills Elementary School 

 

SMART Boards are interactive computer technology tools that engage and enhance 
student learning and participation in classrooms.  Pinon Hills Elementary School 
purchased SMART Boards for use at each grade level.  CRT data indicate an increase 
in proficiency levels across all subject areas, with statistically significant increases in 
reading and science proficiency levels. 
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Scarselli Elementary School 

 

Tutoring and remediation encompass a range of programs offering individualized 
instruction for students in need of additional support.  Scarselli Elementary School 
provided a tutoring program focused on math and reading.  Data indicate a statistically 
significant increase in reading and math proficiency levels, and a decrease in writing 
and science proficiency levels. 
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A.5 Elko County School District 

Carlin Combined Junior High/High School 

 

Tutoring and remediation encompass a range of programs offering individualized 
instruction for students in need of additional support.  Carlin Combined Junior High/High 
School used SB 185 funds to pay the salary for a teacher for an after-school study hall 
which focused on all core content areas.  CRT data indicate a statistically significant 
increase in reading, math, and science proficiency levels, and a significant decrease in 
writing proficiency levels. 
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Spring Creek Middle School 

 

Effective school leadership is essential to providing academic support and guidance.  
At Spring Creek Middle School SB 185 funding provided stipends for the leadership 
team to serve after school as the school’s decision-making team.  This group brings 
data from all departments and discusses the impact at the building level.  CRT data 
reveal an increase in reading proficiency levels, slight decreases in math and science 
proficiency levels, and a significant decrease in writing proficiency levels. 
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West Wendover High School 

 

Credit recovery programs allow students to make up credits required for graduation.  
West Wendover High School used SB 185 funds to pay a teacher to assist students 
participating in an online credit recovery program.  HSPE data reveal a statistically 
significant increase in math and reading proficiency levels, and a decrease in writing 
proficiency levels. 
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A.6 Esmeralda County School District 

Dyer Elementary School 

 

Textbooks, workbooks, and test-readiness materials supplement the curriculum and 
enrich the classroom learning experience.  Dyer Elementary School used SB 185 funds 
to purchase new mathematics textbooks.  CRT data indicate a decrease in all subject 
areas with a significant decrease in reading proficiency levels. 
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A.7 Eureka County School District 

Crescent Valley Elementary School 

 

Books purchased for the library met three criteria: they related to the curriculum, they 
were of high interest to students, and they met students’ reading levels.  At Crescent 
Valley Elementary School, these books were also used for the Accelerated Reader 
program.  CRT data indicate that writing proficiency levels remained the same while 
reading and math proficiency levels decreased slightly. 
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A.8 Humboldt County School District 

French Ford Middle School 

 

Aides provide teachers with direct classroom support across all content areas.  At 
French Ford Middle School, SB 185 funds were used to hire two aides to assist in the 
computer lab and library.  CRT data reveal significant increases in reading and writing 
proficiency levels and an increase in math proficiency levels. 
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A.9 Lander County School District 

Battle Mountain Elementary Schools—Eliza Pierce Elementary School 
and Mary S. Black Elementary School 

 

An instructional coach provides teachers with individualized coaching to improve 
their teaching.  Battle Mountain Elementary Schools used an instructional coach 
to model lessons, and to provide professional development in best practices and high-
yield strategies in all content areas.  CRT data reveal a significant increase in science 
proficiency levels, a decrease in reading and math, and a significant decrease in writing 
proficiency levels. 
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A.10 Lincoln County School District 

Caliente Elementary School 

 

Using Saxon Math, students work toward mastery in three ways: by reviewing, 
maintaining, and building upon previously learned skills; through direct, explicit 
instruction of new content, mathematical thinking, and vocabulary; and by applying, 
reinforcing, and demonstrating cumulative learning.  At Caliente Elementary School, 
SB 185 funding was used to purchase supplementary Saxon Math textbooks which 
assisted teachers in the differentiation of instruction.  CRT data reveal a statistically 
significant increase in reading, math, and science proficiency levels with a significant 
decrease in writing proficiency levels. 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 202 



Meadow Valley Middle School 

 

SMART Boards are interactive computer technology tools that engage and enhance 
student learning and participation in classrooms.  At Meadow Valley Middle School, 
SMART Boards were purchased in order to enhance instructional delivery and student 
engagement in all core content areas.  CRT data indicate an increase in proficiency 
levels across all subject areas, with a statistically significant increase in writing, math, 
and science proficiency levels. 
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Pahranagat Valley High School 

 

Accelerated Reader provides teachers with an easy and effective way to monitor all 
forms of guided reading practice, along with detailed, objective data to target instruction 
and ensure success for students at all grade levels.  At Pahranagat Valley High School, 
Accelerated Reader was provided for struggling readers at all grade levels.  HSPE 
scores indicate an increase in reading and math proficiency levels, but a significant 
decrease in writing proficiency levels.  However, writing remains the highest proficiency 
level of the three content areas. 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 204 



A.11 Lyon County School District 

Dayton Intermediate School 

 

An instructional coach provides teachers with individualized coaching to improve their 
teaching.  At Dayton Intermediate School, the professional development emphasis was 
on math and English Language Arts.  CRT data reveal a significant increase in math 
scores, a decrease in reading proficiency levels, and a significant decrease in writing 
proficiency levels. 
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Silver Springs Elementary School 

 

Professional development provides opportunities for teachers to explore new roles, 
develop new instructional techniques, refine their practices, and broaden themselves 
both as educators and as individuals.  Silver Springs Elementary School professional 
development in mathematics focused on differentiated and targeted instruction.  
CRT data indicate a statistically significant increase in math proficiency levels. 
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Silver Stage Middle School 

 

An instructional coach provides teachers with individualized coaching to improve their 
teaching.  At Silver Stage Middle School, the instructional coach provided modeling of 
strategies, help with lesson design, and planning and classroom management.  CRT 
scores reveal an increase in reading and math proficiency levels, and a decrease in 
writing proficiency levels. 
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Silver Stage High School 

 

Textbooks, workbooks, and reading materials supplement the curriculum and enrich 
the classroom learning experience.  Silver Stage High School used SB 185 to purchase 
library books geared toward student interests.  HSPE scores reveal statistically 
significant increases in reading and math proficiency levels, and a decrease in writing 
proficiency levels. 
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Yerington High School 

 

An instructional coach provides teachers with individualized coaching to improve their 
teaching.  At Yerington High School, the instructional coach focused on research-based 
teaching strategies in the core content areas.  HSPE scores indicate significant 
increases in reading and math proficiency levels and an increase in writing proficiency 
levels. 
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A.12 Nye County School District 

Tonopah Elementary School 

 

Orchard for Your State provides educators with tools to individualize student instruction, 
enhance their curriculum, and obtain a variety of reports that provide information on 
individualized student achievement.  CRT scores indicate a statistically significant 
increase in both reading and math proficiency levels at Tonopah Elementary School. 
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Tonopah High School 

  

READ 180 is a comprehensive reading program beginning in elementary school and 
extending through high school that provides teachers and students with an explicit day-
to-day teaching plan, and covers broad skills in reading, comprehension, vocabulary, 
and writing.  Tonopah High School spent SB 185 funding on books for the READ 180 
program.  HSPE results reveal a slight increase in reading proficiency levels. 
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A.13 Pershing County School District 

Pershing County Middle School 

 

Textbooks, workbooks, and test-readiness materials supplement the curriculum and 
enrich the classroom learning experience.  Pershing County Middle School utilized 
SB 185 funds to purchase trade books for students.  CRT data reveals an increase in 
science proficiency levels, but a decrease in reading, writing, and math proficiency 
levels. 
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Pershing County High School 

 

Aides provide teachers with direct classroom support across all content areas.  
At Pershing County High School, SB 185 funds were used to hire instructional aides.  
These aides were used across all subject areas to provide support to struggling 
students.  HSPE data reveal an increase in reading and math proficiency levels, and 
a statistically significant decrease in writing proficiency levels. 
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A.14 Storey County School District 

Virginia City Middle School 

 

Virginia City Middle School utilized after-school tutoring to impact individualized 
instruction.  The school varied practices in tutorial and differentiated instruction and 
added additional time outside of the classroom to increase students’ understanding 
of new information.  CRT data indicate significant increases in math and science 
proficiency levels, an increase in reading proficiency levels, and a decrease in writing 
proficiency levels. 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 214 



A.15 Washoe County School District 

Damonte Ranch High School 

 

An instructional coach provides teachers with individualized coaching to improve their 
teaching.  At Damonte Ranch High School, the instructional coach focused on teaching 
methods in reading and math.  HSPE data indicate a significant increase in reading 
proficiency levels, an increase in math proficiency levels, and a decrease in writing 
proficiency levels. 
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Elmcrest Elementary School 

  

An instructional coach provides teachers with individualized coaching to improve their 
teaching.  At Elmcrest Elementary School, the instructional coach focused on 
professional development strategies in literacy, as well as other content areas.  CRT 
scores indicate a significant increase in science, an increase in writing, and slight 
decreases in reading and math proficiency levels. 
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Hug High School 

 

Textbooks, workbooks, and test-readiness materials supplement the curriculum and 
enrich the classroom learning experience.  Hug High School utilized SB 185 funds to 
purchase teacher workbooks to address the skills of high school students in math, 
reading, language arts, and literacy.  HSPE data reveal statistically significant increases 
in reading and math proficiency levels, and a decrease in writing proficiency levels. 
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Lemmon Valley Elementary School 

 

Effective school leadership is essential to providing academic support and guidance.  
At Lemmon Valley Elementary School, the assistant principal helps teachers manage 
discipline, runs the evaluation program, and assists with implementing positive behavior 
and student achievement strategies.  CRT data reveal a significant increase in reading 
proficiency levels, an increase in writing proficiency levels, and a significant decrease in 
science proficiency levels.  Math proficiency levels remained consistent. 
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Mendive Middle School 

 

Teachers and academic personnel provide students with support in core content 
subjects or other identified areas.  At Mendive Middle School, teachers provided 
additional reading instruction to students, focusing mainly on ESL and IEP students.  
CRT data reveal an increase in reading and science proficiency levels, a decrease 
in math proficiency levels, and a significant decrease in writing proficiency levels. 
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Mitchell Elementary School 

 

Aides provide teachers with direct classroom support in the content areas.  At Mitchell 
Elementary School, aides assisted teachers with school instruction focusing on the core 
curriculum.  CRT data reveal a significant increase in writing and math proficiency 
levels, and an increase in reading proficiency levels. 
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Palmer Elementary School 

 

Additional staff and personnel provide teachers and students with support in the 
core content areas and often provide staffing for smaller, individualized classes.  
At Palmer Elementary School, a reading interventionist worked to address phonemic 
awareness with struggling readers in higher grades.  CRT data reveal significant 
increases in both reading and math proficiency levels. 
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Kate Smith Elementary School 

 

A pull-out intervention program provides struggling readers with one-on-one tutoring by 
rigorously trained reading recovery teachers.  The intervention teachers at Kate Smith 
Elementary School helped students develop and apply strategies to increase fluency 
and derive meaning from text.  CRT data reveal significant increases in reading and 
math proficiency levels, and a significant decrease in writing proficiency levels. 
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Smithridge Elementary School 

 

A behavioral specialist helps teachers identify and support students with social and 
emotional challenges.  At Smithridge Elementary School, the behavioral specialist 
assists teachers with school instruction and strategies to improve students’ attendance 
and social skills.  CRT data reveal statistically significant increases in reading, math, 
and science proficiency levels, and a significant decrease in writing proficiency levels. 
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Sparks High School 

 

A corrective action is a change implemented to address a weakness identified in 
student performance.  Sparks High School implemented corrective action strategies 
for students whose attendance was in need of improvement.  Data reveal statistically 
significant increases in reading and math proficiency levels, and a decrease in writing 
proficiency levels. 
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Earl Wooster High School 

 

The Model Schools Conference provides teachers with professional development that 
is essential as school improvement teams build the framework for ongoing educational 
refinement.  At Earl Wooster High School, teachers used funds to attend the Model 
Schools Conference which was directly aligned with their School Improvement Plan.  
Data reveal a significant increase in reading proficiency levels, an increase in writing 
proficiency levels, and a slight decrease in math proficiency levels. 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 225 



A.16 White Pine County School District 

McGill Elementary School 

 

Audio-enhancement systems purchased by McGill Elementary School using SB 185 
funds made a difference in the way the teachers presented information.  All students 
heard all directions and instruction clearly.  Teachers and students alike reported that 
they were impressed with how well they could hear and how their voices and throats 
were not as tired after a busy day.  CRT data indicate significant increases in reading 
and math proficiency levels. 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 226 



White Pine Middle School 

 

White Pine Middle School uses its tutoring program to address credit deficiencies.  
This has been a crucial piece of the puzzle for the school.  Students are given multiple 
chances to obtain credits after school.  In terms of data in 2006, there were 313 failed 
courses.  In 2007, there were only 136.  CRT data indicate significant increases in 
math and science proficiency levels, an increase in reading proficiency levels, and a 
significant decrease in writing proficiency levels. 
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White Pine High School 

 

White Pine High School hired an academic interventionist for a mandatory 
tutoring program for sixteen to twenty students per day.  The interventionist worked 
with students to supplement the instruction they were receiving in academic classes.  
HSPE data indicate that reading proficiency levels increased while writing and math 
proficiency levels decreased. 
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Appendix B: SB 185 Funded Programs 

Schools in the State of Nevada use both commercial (those sold by vendors, e.g., 
Accelerated Reader) and noncommercial programs (e.g., teaching positions) funded 
through SB 185.  This section separates and comprehensively describes each 
program currently in use throughout the state. 

B.1 Commercial Programs 

Program Name: Accelerated Math 

Vendor: Renaissance Learning 

Program Description: Accelerated Math software provides daily, even hourly, 
assessment feedback to personalize instruction and effectively manage student math 
growth while reducing the time spent creating and scoring assignments. 

Program Purpose: The program uses hands-on exercises to build math skills 
methodically that most students who fail algebra lack. 

Program Name: Accelerated Reader 

Vendor: Renaissance Learning 

Program Description: Accelerated Reader (AR) is the world’s most popular reading 
management software.  Accelerated Reader provides teachers with an easy and 
effective way to monitor all forms of guided reading practice, along with detailed, 
objective data to target instruction and ensure success for every student, from the 
emergent reader to college prep. 

Program Purpose: The purpose of Accelerated Reader is to provide the following: 

• Make essential reading practice more effective for every student. 

• Personalize reading practice to each student’s current level. 

• Manage all reading activities including read to, read with, and independent 
reading. 

• Assess students’ reading with four types of quizzes: Reading Practice, Vocabulary 
Practice, Literacy Skills, and Textbook Quizzes. 

• Build a lifelong love of reading and learning. 
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Program Name: AIMSweb 

Vendor: Pearson 

Program Description: AIMSweb is a progress monitoring system based upon direct, 
frequent, and continuous student assessment.  Students, parents, teachers, and 
administrators receive results via a Web-based data management and reporting system 
to determine response to intervention. 

Program Purpose: The AIMSweb system components provide comprehensive progress 
monitoring. 

Program Name: AVID 

Vendor: AVID, Western Division 

Program Description: AVID stands for Advancement Via Individual Determination. 

Program Purpose: AVID is a system to help prepare fourth- through twelfth-grade 
students who are academically in the middle for four-year college eligibility.  It has a 
proven record of accomplishment in bringing out the best in students and in closing 
the achievement gap. 

Program Name: BrainPop 

Vendor: FWD Media 

Program Description: BrainPop is an online resource for students, teachers, and parents 
where registered, paying users can watch short educational videos online. 

Program Purpose: BrainPop provides students and educators with access to a wide 
variety of topics.  Additionally, the site provides educators with lesson plans and 
curriculum linked to various topics on a monthly basis. 

Program Name: Carbo Reading Styles Program 

Vendor: National Reading Styles Institute 

Program Description: Carbo Reading Styles Program (CRS) is a comprehensive 
reading program that applies learning styles concepts to reading.  Research conducted 
by Marie Carbo and a team of teachers indicates that students have different “reading 
styles” that predispose them to learn more readily using specific reading techniques.  
The program uses themes, activities, and literature to help improve student 
performance across all subject areas.  Teachers learn to identify and accommodate 
their students’ strengths with a variety of effective reading instructional strategies.  
Reading Styles was developed in 1975 by Marie Carbo, founder of the National Reading 
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Styles Institute (NRSI), and is based on research in child development, learning styles, 
accelerated learning, and brain behavior. 

Program Purpose: The philosophy behind CRS is to increase student literacy by making 
learning to read easy and enjoyable, thus creating motivated, confident, and fluent 
readers in short periods of time.  The program’s primary goal is to ensure high, rapid 
reading gains, especially with the bottom one-third of students in kindergarten through 
grade six. CRS believes that no single reading method works best for every child. 

Program Name: CELL/ExLL 

Vendor: Foundation for Comprehensive Early Literacy Learning 

Program Description: The Foundation for Comprehensive Early Literacy Learning 
provides professional development designed to help teachers strengthen their teaching 
of reading and writing.  Research-based teaching methodologies that implement the 
findings of the Report of the National Reading Panel (2001) are organized into a 
framework for classroom instruction 

Program Purpose: Comprehensive Early Literacy Learning (CELL) (pre-kindergarten 
through grade three) training emphasizes that the instructional focus in the primary 
grades is to teach reading and writing.  Extended Literacy Learning (ExLL) (grade three) 
training focuses on reading and writing in the content areas while recognizing that some 
students in the intermediate grades are still struggling readers.  Second Chance at 
Literacy Learning (grades six through twelve) training supports secondary English, 
content area reading, and special education teachers with both a classroom best 
practices model and small group intervention. 

Program Name: Compass Learning Odyssey Math 

Vendor: Compass Learning 

Program Description: Odyssey Math uses an interactive approach to bring the world 
of math alive with highly engaging skill-building activities.  Lessons employ real-world 
contexts in which students can apply ideas, tools, and manipulatives.  Teachers use 
individualized assessment and instruction, and lessons scaffold to build upon students’ 
previous knowledge and mastery. 

Program Purpose: Odyssey Math provides: 

• Rich, varied, and relevant content 

• Essential mathematics processes 

• A mathematically rich environment that builds on students’ prior knowledge 
and abilities  
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Program Name: Destination Math 

Vendor: Houghton Mifflin Harcourt Learning Technology (formerly Riverdeep) 

Program Description: Destination Math is a comprehensive mathematics program that 
teaches basic skills, math reasoning, conceptual understanding, and problem solving.  
It is a computer-based math course for students in kindergarten through grade twelve.  
The program is purchased by subject or by course, with courses ranging from pre-
primary through algebra.  Courses are tutorial and self-paced in nature. 

Program Purpose: This program provides reinforcement and practice to combine with 
solid classroom instruction. 

Program Name: Destination Reading 

Vendor: Houghton Mifflin Harcourt Learning Technology (formerly Riverdeep) 

Program Description: Destination Reading meets the needs of all students with: 

• A research-based instructional approach that balances phonics instruction and 
reading-for-meaning  

• An entire unit devoted to emergent literacy, as some children enter school without 
a fundamental awareness of the essential concepts and functions of print 

• The widest assortment of age-appropriate fiction and nonfiction text genres, 
because research shows different text genres appeal to different learners 

• Exploration activities and traditional question/answer exercises, as some students 
learn by doing and others learn by being asked 

• Creative assignments and explicit instruction, as some students like to forge new 
paths and others prefer to follow directions 

Program Purpose: Teachers can use it in the classroom as the centerpiece of a flexible 
reading program or as the electronic component of a traditional basal.  A team of 
educators has designed an extensive library of lesson plans.  These lesson plans are 
designed to help teachers implement Destination Reading in their classrooms.  
A special section on Teaching Strategies suggests discussions, demonstrations, and 
exercises teachers may do with students prior to and at the end of each activity. 

Program Name: DIBELS 

Vendor: University of Oregon 

Program Description: The Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 
are Program Description: The Dynamic Indicators of Basic Early Literacy Skills 
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(DIBELS) are a set of standardized, individually administered measures of early literacy 
development.  They are designed to be short (one-minute) fluency measures (including 
retell fluency in grades two through six) used to monitor the development of pre-reading 
and early reading skills.  The measures were developed upon the essential early 
literacy domains discussed in both the National Reading Panel (2000) and National 
Research Council (1998) reports to assess student development of phonological 
awareness, alphabetic understanding, and automaticity and fluency with the code.  
Each measure was researched thoroughly and demonstrated to be reliable and valid 
indicators of early literacy development and predictive of later reading proficiency to aid 
in the identification of students who are not progressing as expected.  When used as 
recommended, the results evaluate individual student development as well as provide 
grade-level feedback toward validated instructional objectives.  The DIBELS Data 
System is a Web-based database, which allows schools and districts to enter data 
online and generate automated reports. 

Program Purpose: The program is designed to trace the early literacy development of 
students and help schools and teachers identify students who will most likely require 
more intensive instruction for reading success. 

Program Name: Earobics 

Vendor: Houghton Mifflin Harcourt 

Program Description: A proven, research-based intervention solution, Earobics directly 
impacts reading achievement in pre-kindergarten through third grade.  Earobics’ unique 
instructional design provides a diverse, differentiated approach to literacy suited to each 
student’s individual needs. 

Program Purpose: With Earobics, educators have the tools and resources they need to 
provide flexible classroom instruction for students of all abilities, and help their at-risk 
learners close the achievement gap before it’s too late. 

Program Name:  Fast ForWord 

Vendor: Scientific Learning 

Program Description: Fast ForWord is a computer-based reading intervention program 
which builds foundational cognitive skills of memory, attention, processing, and 
sequencing and reading skills, including phonological awareness, phonemic awareness, 
fluency, vocabulary, comprehension, decoding, working memory, syntax, grammar, 
and other skills necessary to learn to read or become a better reader.  Fast ForWord 
products include Language Basics, Middle and High School, Language to Reading 
and a Reading series. 
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Program Purpose: To build cognitive and foundational reading skills. 

Program Name: FASTT Math 

Vendor: Scholastic, Inc. 

Program Description: The FASTT Math intervention program uses the research-
validated FASTT system (Fluency and Automaticity through Systematic Teaching with 
Technology) to help all students develop fluency with basic math facts.  FASTT Math 
automatically differentiates instruction based on each student’s individual fluency levels 
in customized, 10-minute daily sessions. 

Program Purpose:  FASTT Math delivers targeted, differentiated instruction to meet 
student needs.  Every student has a unique individualized learning experience, building 
fluency at the pace and level adapted specifically for that student. 

Program Name: Harcourt Trophies 

Vendor: Harcourt 

Program Description: Harcourt Trophies is a research-based core reading program that 
reflects current instructional practices for literacy learners.  Harcourt Trophies integrates 
reading, writing, speaking, listening, and thinking. 

Program Purpose: This program allows teachers to have additional resources to help 
implement specific reading strategies focused for students in kindergarten through fifth 
grade.  These additional resources will help teachers focus remediation. 

Program Name: KidBIZ3000 

Vendor: Achieve3000 

Program Description: KidBiz3000 provides the first Web-based, individualized reading 
and writing instruction solution for grades two through five that reaches every student at 
his or her Lexile level.  Powered by a proprietary software engine that distributes 
assignments to the entire class, but tailors them according to each student's reading 
level, KidBiz enables teachers to customize content and monitor student growth with 
a simple click of the mouse.  Importantly, KidBiz3000 extends teachers’ reach without 
increasing workloads or time demands. 

Program Purpose: KidBiz3000 is proven to accelerate reading comprehension, writing 
proficiency, vocabulary development, and high-stakes test scores. 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 234 



Program Name: LEXIA Learning Systems 

Vendor: Lexia Learning Systems 

Program Description: Lexia Learning Systems provides software that helps 
students age four through adult acquire and improve basic reading and thinking skills.  
It particularly benefits the lowest-performing students and those with language-related 
disabilities.  It includes engaging activities to keep children focused and enthusiastic 
with age-appropriate, attractive graphics and high-quality sound with consistent 
pronunciation, and instant feedback tailored to each student’s needs.  The program 
provides teachers with a theoretical and practical foundation for reading instruction 
through software on the reading process, stages of reading, and multi-sensory teaching 
strategies. 

Program Purpose: LEXIA is dedicated to facilitating the learning process through 
helping students master basic reading skills and fostering their cognitive development.  
It is designed to improve their ability to read unfamiliar material and comprehend its 
content and to strengthen their thinking, memory, and problem-solving abilities. 

Program Name: mCLASS 

Vendor: Wireless Generation 

Program Description: Handheld assessments use research-proven measures to 
show student performance at key points throughout the year, to monitor progress 
as necessary, and to help teachers tailor instruction to their students’ needs. 

Program Purpose: The purpose of mCLASS includes: 

• Make effective instructional decisions  

• Frequently monitor the progress of students performing below benchmark with 
clear, annotated graphs that alert educators immediately when students fall below 
progress goals 

• Confidently individualize instruction, identify response patterns, and communicate 
with parents about their child’s performance  

• Get individualized instructional activities on a handheld device with the  
mCLASS ACT feature which bridges the gap between data and instruction  

• Simplify the administration of the DIBELS and IDEL assessments with friendly 
instruction screens and instructional next steps that guide teachers through the 
assessment administration, providing consistency, ease of use, and considerable 
time savings with every assessment  
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Program Name: Mad Science Day 

Vendor: Mad Science Inc. 

Program Description: Mad Science provides unique and educational, hands-on science 
experiences for children.  Mad Science provides a unique assortment of hands-on 
programs, live presentations, theatrical productions and innovative products. 

Program Purpose: Mad Science encourages scientific literacy in children in an age 
when science is as vital as reading, writing and arithmetic.   

Program Name: MAP (Measures of Academic Progress) 

Vendor: Northwest Evaluation Association 

Program Description: This program is a state-aligned computerized adaptive 
assessment program that provides educators with the information they need to improve 
teaching and learning.  Educators use the growth and achievement data from MAP 
to develop targeted instructional strategies and to plan school improvement.  With the 
ability to test students up to four times a year, MAP test results help educators make 
student-focused, data-driven decisions.  MAP tests are adaptive, meaning that they 
dynamically adjust to each student's performance level.  As a student answers a test 
question on a computer, the program immediately analyzes the student’s response, and 
based on how well the student has answered previous questions, selects a question of 
appropriate difficulty to display next.  Because the questions are chosen specifically for 
the student taking the test, no question is wasted.  Students can meaningfully attempt 
all of the items on a test, creating a more challenging and positive testing experience. 

Program Purpose: MAP tests are state-aligned and often are used as an indicator of 
preparedness for state assessments.  Administering the tests up to four times each 
year allows educators to closely monitor the progress of students.  Student test results 
are maintained test after test, so teachers and parents can monitor the growth of 
individual students year after year.  With access to aggregated student reports, building 
and central office administrators use MAP data to inform curriculum and school 
improvement decisions.  These assessments are unique in that they adapt to each 
student’s ability, accurately measuring what a child knows and needs to learn.  In 
addition, MAP tests measure academic growth over time, independent of grade level or 
age.  Most importantly, the results educators receive have practical application to 
teaching and learning.  MAP test results provide educators with timely information that 
guides instructional planning and school improvement.  Educators use MAPs to: 

• Identify the skills and concepts individual students have learned 

• Diagnose instructional needs of individual students 
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• Monitor academic growth over time 

• Make data-driven decisions at the classroom, school, and district levels 

• Help place new students into appropriate instructional programs 

Program Name: Moogie Math 

Vendor: Emanuel Software 

Program Description: Moogie on the Net is a free, elementary, middle, and high 
school math intervention and remediation Website designed to assist teachers and 
their students with mathematics proficiency.  Originally designed for the Ohio Math 
Proficiency Tests, Moogie on the Net has been expanded to meet the ever-changing 
requirements set forth by the NCTM for grades four, six, eight, and ten learning 
objectives and outcomes. 

Program Purpose: By itself, Moogie on the Net is drill and diagnostic software.  It is not 
meant to teach students or to present them with new material, but rather, to help them 
learn the process of solving problems. 

Program Name: Moving with Math 

Vendor: Math Teachers Press 

Program Description: The program goals closely parallel those of the National Council 
of Teachers of Mathematics Curriculum and Evaluation Standards, which emphasize 
using manipulatives, reasoning, communication, connections, and problem-solving 
at all levels.  Real-world problems and problem-solving strategies, such as drawing 
pictures, acting out problems and finding the pattern, are an integral part of each lesson 
plan.  At the primary level, this includes a newly developed program that integrates 
children’s stories. 

Program Purpose: The Moving with Math program uses manipulatives to teach all 
essential math concepts from pre-kindergarten through pre-algebra. 

Program Name: Odyssey 

Vendor: Compass Learning 

Program Description: Odyssey Explorer assessments and the Odyssey NWEA Alliance 
provide the most effective assessment solutions available today.  The assessments are 
aligned with growth development measures and state standards and are customizable 
to an individual district’s curriculum maps.  When combined with the Odyssey 
curriculum, educators know exactly where a student stands in the testing scores and 
each student has a recommended learning path to improve those scores. 
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Program Purpose: Odyssey helps educators ensure that students are always on task, 
on track toward meeting state and national standards, and working to their full academic 
potential.  The Odyssey Manager delivers individual learning paths based on student 
assessment scores.  Student data are immediately available through a wide variety of 
reports. 

Program Name: Orchard Gold Star Management (Orchard for Your State) 

Vendor: Siboney Learning Group 

Program Description: Orchard for Your State provides a software program that includes 
the following: 

• Pre-tests and post-test based on grade and subject-specific state standards 

• Individual assignments 

• Skill trees tailored to student needs 

• Data-driven instructional management system that allows the teacher to tailor 
instruction to each student’s instructional needs 

• A reporting system that traces individual student learning progress and 
improvement from the pretest to the posttest  

Program Purpose: The Orchard Manager provides educators an easy way to 
individualize student instruction, access teacher tools to enhance their curriculum, and 
obtain a variety of reports that provide information a school needs to meet the high 
accountability standards. 

The program, designed for each of 35 states, is focused on remediating, reinforcing, 
and extending learning through a variety of instructional approaches that motivate 
students and meet their individual needs. 

Program Name: Paragraph Punch 

Vendor: Merit Software 

Program Description: Paragraph Punch software takes users through the process of 
writing a basic paragraph.  From pre-set writing prompts, users develop an idea and 
write their own topic sentence, body, and a conclusion. 

Program Purpose: The program provides students with the in-depth support they need 
to organize their thoughts and to communicate their ideas in writing clearly. 
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Program Name: PLATO (Personalized Instruction and Standards-Driven 
Assessment and Accountability) 

Vendor: PLATO Learning 

Program Description: PLATO provides a wide range of courseware from kindergarten 
through post-secondary in various areas from language arts to life and career skills 
to ESL/ELL.  The courseware includes diagnostic and prescriptive tests, reporting and 
mining tools for data analysis, a management system that integrates standards into 
curriculum and instruction, and engaging software that supplements core instruction. 

Program Purpose: PLATO improves student achievement through integrating 
sound technology courseware into instruction, student learning, and assessment.  
The program’s goals are comprehensive, ranging through a variety of subject areas 
and levels, but all focusing on students’ mastery of essential skills and standards, 
improved academic achievement, student success, and schools meeting goals 
mandated by NCLB. 

Program Name: Quantum Tutoring Software 

Vendor: Quantum Simulations, Inc. 

Program Description: Quantum Tutoring develops artificial intelligence (AI) tutoring, 
assessment, and professional development software for K–12, higher education, and 
distance learning.  The software is designed to be affordable and accessible to all 
students, including those with special needs. 

Program Purpose: Quantum Tutoring allows students to enter their own problems and 
receive one-on-one tutoring and step-by-step feedback. 

Program Name: READ 180/MATH 180 

Vendor: Scholastic, Inc. 

Program Description: READ 180 is a comprehensive reading program beginning in 
elementary school and extending through high school.  It provides teachers and 
students with an explicit day-to-day teaching and learning path based on research, and 
covers broad skills in reading, comprehension, vocabulary, and writing.  It includes 
fiction and nonfiction books, videos, and software for students as well as an extensive 
resource library for teachers.  The latter provides educators with teaching and 
assessment tools, research supporting effective instruction, and embedded professional 
development, seminars, and online courses.  MATH 180 focuses on mathematics 
instruction for elementary through high school students and is based on the same 
foundation as READ 180, including the use of implementing reading into the math 
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curriculum.  For administrators, the programs offer reports to monitor AYP by 
demographic groups and district-wide data aggregation. 

Program Purpose: The program nurtures and remediates students’ reading and math 
abilities so that they are prepared for future education and the workplace.  The program 
gives particular attention to struggling adolescent readers who need to achieve 
significant gains in reading so they are prepared to succeed in school and life. 

Program Name: Reading Navigator 

Vendor: McGraw Hill 

Program Description: Reading Navigator is a research-based, field-tested program 
developed specifically to raise reading competencies and test scores of struggling 
middle-school and high-school students.  This highly innovative program is targeted 
at middle school and high school students reading at least two levels below grade level.  
The program is designed to be used by all teachers, regardless of their training.   

Program Purpose: The purpose of Reading Navigator includes: 

• Motivate reluctant readers with highly engaging online and print-based content 
written exclusively for adolescents  

• Raise scores on state and national tests with direct, explicit instruction in reading 
skills and strategies  

• Help students transfer reading success to other courses with a strong focus on 
nonfiction and content area reading strategies  

• Provide support for English Language Learners  

• Empower teacher decision making with ongoing progress monitoring and a 
robust reporting system  

Program Name: Reading Plus 

Vendor: Reading Plus, Taylor Associates 

Program Description: Reading Plus is designed to help students at all grade levels 
develop and improve the processes that are the foundation of reading efficiency and 
thorough comprehension. 

Program Purpose: Reading Plus provides students with tools that assist with reading 
comprehension, guided reading, and study skills. 
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Program Name: Read Right 

Vendor:  Read Right Systems 

Program Description: Read Right is a one-on-one tutoring intervention program for 
elementary and secondary students as well as adult learners in the workplace given by 
trained Read Right teachers.  Standardized pre- and post-testing of students shows 
very high rates of growth for the tutoring time invested: under 19 hours of tutoring per 
grade advanced middle school students and under 14 hours of tutoring per grade 
advanced high school students.  Read Right has been selected to be included on the 
list of the most Effective Remedial Programs for the State of Nevada.  The program 
bases its tutoring on the following theory: 

In order to read excellently, one must utilize a predictive strategy emanating 
from one’s own knowledge of the world to appropriately integrate information 
from pre-existing knowledge of vocabulary, language structure, phonics, and 
cadence in order to answer the question: “What does the text say?”  Once 
students have completed the reading improvement program so that their 
reading problems are resolved, they may then be offered a critical thinking 
skills program to expand their capacity to learn and think. 

Program Purpose: The program is designed to apply brain research, learning theory, 
and reading theory to remove reading problems, particularly in relation to fluency and 
comprehension.  The program claims to remove reading problems and improve 
students’ reading skills more rapidly than other interventions. 

Program Name: Reading Recovery 

Vendor: Reading Recovery Council of North America 

Program Description: This pullout intervention program provides early struggling 
readers, primarily in first grade, with one-on-one tutoring by rigorously trained 
reading recovery teachers.  This intense intervention is designed to have struggling 
readers develop and apply strategies to increase fluency and make meaning of text.  
The Reading Recovery teachers are there to provide individual instruction, ongoing 
assessment through running records, and continuous coaching of the targeted student’s 
progress in reading.  These teachers also serve as resources to classroom teachers 
working with these struggling readers as well as with other students.  Students exit the 
program when they are found to be ready to read proficiently in the regular classroom 
without this one-on-one support.  The Reading Recovery Council provides a wide 
variety of programs and services, including publications, conferences, advocacy, 
technical assistance, and special institutes. 
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Program Purpose: The program is designed to have early readers exit the program 
ready to perform successfully as readers and learners through their school years and 
beyond; to increase teachers’ ability to apply effective instructional strategies to improve 
student reading through direct training of teachers and having these teachers share 
their learned skills with other teachers. 

Program Name: Responsive Classroom 

Vendor: Northeast Foundation for Children 

Program Description: The Responsive Classroom is an approach to elementary 
teaching that emphasizes social, emotional, and academic growth in a strong and safe 
school community.  The goal is to enable optimal student learning.  Created by 
classroom teachers and backed by evidence from independent research, the 
Responsive Classroom approach is based on the premise that children learn best when 
they have both academic and social/emotional skills.   

Program Purpose: The approach consists of classroom and school-wide practices for 
deliberately helping children build academic and social/emotional competencies. 

Program Name: Rosetta Stone 

Vendor: Rosetta Stone Language Learning Success 

Program Description: Rosetta Stone’s Dynamic Immersion™ method taps the reasoning 
and language skills used to master a native language.  Rosetta Stone does the 
following: 

• Immerses you completely in your new language so you’ll learn quickly and retain 
what you learn 

• Provides constant feedback so you’ll feel confident in your ability to speak, listen, 
write, and read your new language accurately 

• Guides you logically through a carefully structured curriculum so you’ll learn 
vocabulary and grammar effortlessly without memorization 

• Enables you to learn a new language on your own schedule, whenever it’s 
convenient, on CD-ROM or online 

Program Purpose: To obtain mastery of up to 30 foreign languages  
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Program Name: Saxon Math 

Vendor: Houghton Mifflin Harcourt 

Program Description: Using Saxon Math, students work toward mastery in three ways: 
by reviewing, maintaining, and building upon previously learned skills; through direct, 
explicit instruction of new content, mathematical thinking and vocabulary; and by 
applying, reinforcing, and demonstrating cumulative learning. 

Program Purpose: The purpose of Saxon Math is to introduce concepts through  
hands-on activities and rich mathematical conversations that actively engage students 
in the learning process. 

Program Name: Saxon Phonics 

Vendor: Houghton Mifflin Harcourt 

Program Description: Saxon Phonics provides comprehensive solutions that target 
foundational skills using a unique research-based method. 

Program Purpose: The purpose of Saxon Phonics includes providing teachers with 
resources that extend reading proficiency in the various content areas. 

Program Name: School within a School 

Vendor: Varies 

Program Description: This approach establishes a smaller educational unit within 
a school with a separate educational program, its own staff and students, and its 
own budget. 

Program Purpose: A great deal of research suggests that smaller schools contribute 
to student achievement, attainment, and a sense of well-being. 

Program Name: Scholastic News Nonfiction Reading 

Vendor: Scholastic, Inc. 

Program Description: Introduces inquisitive young readers to a broad range of science 
and social studies topics with brilliant color photography, age-appropriate text, and 
nonfiction content designed just for them.  The following six Scholastic News Nonfiction 
Readers boxed book sets are now available: Animals, Biographies, Space Science 
Inner Solar System, Space Science Outer Solar System, Community Helpers, and 
Weather. 
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Program Purpose: To get students in grades one and two excited about reading with 
Scholastic News Nonfiction Readers—colorful paperback books that cover a range of 
exciting science and social studies topics. 

Program Name: SMART Boards/ActiveBoards 

Vendor: Smart Technologies 

Program Description: SMART Boards are interactive computer technology tools that 
engage and enhance student learning and participation in classrooms. 

Program Purpose: To provide enrichment and engagement activities for students in 
all courses. 

Program Name: Soar to Success 

Vendor: Houghton Mifflin Harcourt 

Program Description: Soar to Success is a kindergarten through grade eight intensive 
intervention program designed to meet the needs of struggling readers. 

Program Purpose: The program is designed to reinforce letter-recognition phonics skills 
and high-frequency words in struggling readers. 

Program Name: SRA Reading Labs 

Vendor: McGraw Hill 

Program Description: Reading software designed for learners at all levels, grades 
kindergarten through adult. 

Program Purpose: SRA Reading Labs are designed to build vocabulary, engage 
readers, build reading speed, and challenge readers at all levels. 

Program Name: Step Up to Writing 

Vendor: Sopris West 

Program Description: Step Up to Writing is intended to improve the writing skills of 
students, regardless of ability level.  The program uses multisensory, classroom-proven 
teaching strategies, and student writing activities, including clear, organized paragraphs, 
reports, and essays. 

Program Purpose: The purpose of Step Up to Writing is to:  

• Raise overall writing assessment scores 

• Create writing opportunities in which students experience success 
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• Enable students to complete assignments 

• Prepare students for real-world writing 

• Create a sense of excitement about reading, writing, and learning 

Program Name: Study Island 

Vendor: Study Island 

Program Description: Study Island is a completely Web-based instruction, practice, and 
reporting program built for each state’s standards.  Students access Study Island via the 
Internet and learn at their own pace.  Several thousand grade-level, standards-based, 
multiple-choice questions rotate positions, and the numbers in the math questions are 
chosen randomly, resulting in a deeper understanding of the concepts, as opposed to 
memorization of the answers.  Teachers can customize printable worksheets when a 
paper/pencil option is more appropriate for the learner. 

Program Purpose: Students use Web-based learning to build confidence in their 
understanding of the Nevada content standards. 

Program Name: TI-Navigator 

Vendor: Electronic Products, Inc. 

Program Description: The TI-Navigator system provides wireless communication 
between students’ TI graphing calculators and the teacher’s PC.  It’s a way to get 
students to experience the benefits of a whole new level of interactive learning.  
The program operates through the following steps:  

• Teacher prompts students to input their equations via the TI-Navigator System. 

• Each student contributes his/her graph. 

• They see their own equations on their calculators. 

• Activity Center populates all students’ answers in real time. 

• The anonymous results are all shown on the screen, and the teacher can then 
discuss the findings. 

• Students with incorrect answers can share a moment of understanding, as well as 
see the correct answer. 

For teachers, the program means more engaged students.  Also, it immediately shows 
student results on assignments, quizzes and tests, so teachers know right away who’s 
“got it” and who needs additional help.  For administrators, the TI-Navigator System 
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enables real-time, formative assessments and supports instructional strategies that 
research shows lead to improved student achievement. 

Program Purpose: The program is designed to facilitate an engaging, collaborative 
learning environment, get real-time feedback from students, instantly assess their 
understanding, correct common errors, and adjust instruction.  Also, it monitors 
students’ work to ensure they are on track and on task. 

Program Name: Understanding Math 

Vendor: Neufeld Learning Systems 

Program Description: Understanding Math software provides a mathematical safety net 
for students that covers concepts that students learn in grades four through ten. 

Program Purpose: Understanding Math is not an intervention.  Rather, it is a program 
used to support gaps in students’ learning. 

Program Name: Visual Math 

Vendor: Visual Math Learning 

Program Description: Visual Math is designed for students who need more hands-on 
help in order to understand the concepts of math.  ELL and special education students 
are targeted for other programs, but the low and slow group or at-risk kids who don’t 
have a disability and who are working below grade level are identified for Visual Math.  
The targeted students will get two math classes.  ALT and CRT scores and district-level 
achievement-level tests will be used for placement.  Seventh and eighth graders are the 
target group, and depending on numbers, some ninth graders.  PLATO lab can also be 
used for program. 

Program Purpose: To supplement education, remediate, and improve conceptualization 
so that students can transfer their learning to paper and pencil tests. 

Program Name: Voyager Passport and Voyager Math 

Vendor: Voyager Expanded Learning 

Program Description: Voyager Passport and Voyager Math are K–8 intervention 
programs that provide direct, systematic instruction for students for whom the core 
reading and/or math program is not sufficient.  The lessons are based on the latest 
scientific knowledge about effective instruction and are carefully designed to 
effectively and efficiently address each of the strategies and skills necessary for 
struggling students.  These students receive explicit instruction to meet their specific 
learning needs. 
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Program Purpose: Through explicit introduction of tasks, struggling learners address 
increasingly complex goals and build skills that are aligned directly with standards. 

Program Name: Voyager Passport Professional Development 

Vendor:  Voyager Expanded Learning 

Program Description: VoyagerU’s comprehensive, professional development courses 
fully align with Voyager Passport programs.  Each course blends print, online self-study, 
learning groups, and classroom practice to give teachers a powerful skill set they can 
use immediately. 

Program Purpose: Voyager Passport Professional Development provides training 
for teachers to use best practices in reading that have been established by current 
research. 

Program Name: Write from the Beginning 

Vendor: Thinking Maps, Inc. 

Program Description: Write from the Beginning is a developmental writing program 
focused on early childhood training in those criteria that are necessary for successful 
writing achievement beyond the primary years.  Teachers within a school develop a 
common, targeted focus and shared accountability for school-wide writing performance.  
The program includes both narrative and expository writing for grades kindergarten 
through five.  Teachers build upon and extend the instruction of the previous grade level 
by using improvement rubrics and focused mini-lessons so that high student writing 
achievement is expected on state and local writing tests. 

Program Purpose: The program focuses on teaching students to add details to their 
writing in grades as early as kindergarten.  Students begin learning to use Thinking 
Maps to plan and guide their writing, beginning in first grade. 
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B.2 Noncommercial Programs 

Program Name: Enrichment Services 

Program description: Examples include breakfast club, character education,  
drama club, enrichment academy, field trips, homework club, incentives and prizes, 
newcomers’ program, writing academy, science academy. 

Program Purpose: Enrichment services provide additional assistance to students 
through the design and implementation of programs, developed to meet their specific 
needs. 

Program Name: Parent and Family Services 

Program Description: Examples include academic nights, English classes for parents, 
family outreach, family writing project, home visits, family language support, parent 
education, parent night, reading workshops. 

Teachers plan different topics to share with parents.  Learning strategies include either 
a series or single night classes.  The service leverages “make-and-take” principles for 
parents to apply immediately at home. 

Program Purpose: To ensure involvement, parents take an evening or a series of 
evenings to learn strategies, applicable at home, to help their child succeed in school. 

Program Name: Academic-Support Personnel  

Additional teachers/assistants, bilingual liaison/interpreter/collaborative teaming, ESL 
teacher/specialist, literacy/reading specialist, math coach, technology infusion staff, 
writing specialist, aide, assistant principal, advisor, any additional staff, substitutes  

Program Description: Adding academic support personnel provides teachers and 
students with the best practices in core, content areas or other needed support areas.  
This person(s) may be responsible for any of the following: designing and conducting 
professional development, implementing cooperative working relationships with 
community and school, conducting observations and conferencing, modeling lessons, 
analyzing assessment data and creating individualized student learning plans, working 
one-on-one with students or small groups, providing staff for smaller, individualized 
classes, reducing language barriers, and providing on-site technological support. 

Program Purpose: Academic-support personnel provide additional assistance to 
students through the design and implementation of individualized instructional and 
academic plans developed by teachers and coaches for improving student achievement 
and learning. 
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Program Name: Professional Development 

Program Description: Professional development is a term that educators use to describe 
the continuing education of teachers, administrators, and other school employees.  
Effective professional development is necessary for all educators in educational reform.  
The results of school-reform efforts depend primarily on the opportunities teachers 
have to learn and implement new instructional practices, teaching roles, and 
organizational roles.  Professional development provides opportunities for teachers to 
explore new roles, develop new instructional techniques, refine their practice, and 
broaden themselves both as educators and as individuals.  The terms in-service 
education, teacher training, staff development, professional development, mentoring, 
travel, book studies, and human resource development are often used interchangeably.   
Some of these terms vary in their meaning when applied to specific groups. 

Program Purpose: Professional development is essential as school improvement teams 
build the framework for ongoing educational refinement.  Effective professional 
development accomplishes the following goals: 

• Enriches teaching and improves learning for all students.  It is the essential link to 
higher student achievement 

• Supports teacher development, both as individuals and as educators 

• Uses teaching as the central part—as vital as classroom instruction 

• Systematizes the ongoing process over a long-term, sustained manner 

• Applies job-embedded and inquiry-based learning 

• Supports current beliefs about teaching and learning 

• Administers growth model rather than a deficit model 

• Addresses goals for school improvement and is clearly related to reform efforts 

• Models learning experiences considered valuable for adults 

• Supports systemic change 

Program Name: Structured Planning Time 

Program Description: Structured planning time facilitates teacher learning.  During 
common structured planning time, teachers analyze data, set goals, learn new 
instructional strategies, evaluate student work, and integrate new curriculum or 
materials.  Educators embed this planning time within the workday. 

Program Purpose: Structured planning time supports inquiry for teachers by providing 
time for learning.  This allows teachers to discuss and share instructional strategies, 
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review materials, do group planning (especially for those students with IEPs and 
students in need of intervention), develop common assessments, analyze results, and 
make decisions regarding student learning. 

Program Name: Tutoring/Remediation 

A+ Homework Club, Academy of Math, Academy of Reading, After-School Tutorials, 
Extended Hours/Year, Intersession Courses, Summer Program, Saturday School, Six 
Weeks Summer Math Program, Summer Incentive Program, and Transition Class for 
eighth or ninth grade. 

Program Description: Tutoring and remediation encompass a range of options that 
provide programs beyond the traditional 180-day school year.  Individualized programs 
provide instruction for those students in need of additional support in mastery of skills 
and concepts, extend and advance learning, and for regression and re-attainment of 
learning. 

Tutoring provides one-on-one or small group instruction to students.  The instruction 
is based upon the individual learner’s needs.  Tutors use an interactive balanced 
approach and engaging resources that accommodate the specific student’s learning 
style.  Assessment is a strong component of any tutoring program and must be applied 
on an ongoing basis.  Teachers, administrators, and parents select students through a 
formal process.  Tutoring may occur before school, during the school day, or after 
school.  Staffing, site determination, time, resources, assessment, and student selection 
will depend on the type of services provided as well as the provider. 

Program Purpose: Tutoring provides support to students by improving their academic 
skills and increasing confidence levels beyond the additional class day. 

Program Name: Technology 

Mobile computer labs, computers, laptop supplies, laptops 

Program Description: Nevada schools use technology to supplement and support 
the instructional programs within schools.  Depending on the implementation levels 
and needs, technology plans may contain one or more of the following applications: 
instructional content support, professional development, infrastructure support and 
connectivity, hardware and software resources, and communication and collaboration 
with school and community. 

Program Purpose: Nevada schools utilize technology to expose students to additional 
instructional resources, programs, and materials with the goal to expand learning and 
improve student achievement. 
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Program Name: Texts/Books/Supplies 

Leveled libraries, workbooks, test-readiness materials, books, supplies 

Material Description: Academic staff uses additional textbooks, workbooks, and test-
readiness materials to supplement and add remedial and/or enrichment to the 
classroom or tutorial sessions.  Classroom supplies supplement materials and texts. 

Material Purpose: Exposure to supplemental text and test-readiness materials provides 
an extra source of literature and test-taking preparation skills. 

Program Name: Supplies/Bus Use/Other 

Material Description: Warehouse supplies, bus drivers, bus use for before- and after-
school programs. 

Material Purpose: Schools provided supplemental snacks and transportation for 
students who attended before- and after-school programs. 
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Appendix C: Schools with Continuing 
and Operational Programs 

C.1 Schools with Continuing Programs 

Continuing programs are those programs, as identified by the Nevada Department 
of Education, that are in year 1, 2, 3, or 4 of implementation.  (As identified by 
the Nevada Department of Education, Operating Programs are a subset of the 
Continuing Programs.) 

School District School Name 

Carson City Carson High School 

Carson City Carson Middle School 

Carson City Eagle Valley Middle School 

Carson City Empire Elementary School 

Carson City Fremont Elementary School 

Carson City Fritsch Elementary School 

Carson City Mark Twain Elementary School 

Churchill County E.C. Best Elementary School 

Churchill County Churchill County Junior High School 

Churchill County Lahontan Elementary School 

Churchill County Lahontan Valley Alternative High School 

Churchill County Northside Early Learning Center 

Churchill County Numa Elementary School 

Churchill County West End Elementary School 

Clark County Adams Elementary School 

Clark County Lee Antonello Elementary School 

Clark County Arbor View High School 

Clark County Bailey Middle School 

Clark County Bartlett Elementary School 

Clark County Batterman Elementary School 

Clark County Beatty Elementary School 

Clark County Beckley Elementary School 

Clark County Bell Elementary School 
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School District School Name 

Clark County James Bilbray Elementary School 

Clark County Bonanza High School 

Clark County Kermit Booker Elementary School 

Clark County Grant Bowler Elementary School 

Clark County Bracken Elementary School 

Clark County Brinley Middle School 

Clark County Brookman Elementary School 

Clark County Brown Middle School 

Clark County Bruner Elementary School 

Clark County Richard Bryan Elementary School 

Clark County Roger Bryan Elementary School 

Clark County Bunker Elementary School 

Clark County Burk High School 

Clark County Cadwallader Middle School 

Clark County Cambeiro Elementary School 

Clark County Cannon Middle School 

Clark County Kay Carl Elementary School 

Clark County Centennial High School 

Clark County Christensen Elementary School 

Clark County Conners Elementary School 

Clark County Cortney Middle School 

Clark County Clyde C. Cox Elementary School 

Clark County Cozine Elementary School 

Clark County Craig Elementary School 

Clark County Cunningham Elementary School 

Clark County Dailey Elementary School 

Clark County Dearing Elementary School 

Clark County Deskin Elementary School 

Clark County Detwiler Elementary School 

Clark County Diskin Elementary School 

Clark County Ira J. Earl Elementary School 
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School District School Name 

Clark County Marion B. Earl Elementary School 

Clark County Edwards Elementary School 

Clark County Eisenberg Elementary School 

Clark County Eldorado High School 

Clark County Ferron Elementary School 

Clark County Findlay Middle School 

Clark County Fitzgerald Elementary School 

Clark County Fong Elementary School 

Clark County Fremont Middle School 

Clark County French Elementary School 

Clark County Frias Elementary School 

Clark County Fyfe Elementary School 

Clark County Galloway Elementary School 

Clark County Garehime Elementary School 

Clark County Garrett Middle School 

Clark County Garside Middle School 

Clark County Gehring Elementary School 

Clark County Gibson Middle School 

Clark County Gilbert Elementary School 

Clark County Givens Elementary School 

Clark County Goldfarb Elementary School 

Clark County Judy and John Goolsby Elementary School 

Clark County Goynes Elementary School 

Clark County Gray Elementary School 

Clark County E.W. Griffith Elementary School 

Clark County Guinn Middle School 

Clark County Guy Elementary School 

Clark County Harmon Elementary School 

Clark County Harney Middle School 

Clark County Harris Elementary School 

Clark County Lomie G. Heard Elementary School 
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School District School Name 

Clark County Heckethorn Elementary School 

Clark County Hickey Elementary School 

Clark County Hinman Elementary School 

Clark County Hoggard Elementary School 

Clark County Hollingsworth Elementary School 

Clark County Hughes Middle School 

Clark County Hyde Park Middle School 

Clark County Indian Springs Elementary School 

Clark County Indian Springs Middle School 

Clark County Jacobson Elementary School 

Clark County Jay W. Jeffers Elementary School 

Clark County Kahre Elementary School 

Clark County Katz Elementary School 

Clark County Keller Middle School 

Clark County Kim Elementary School 

Clark County Martha P. King Elementary School 

Clark County Martin Luther King Jr. Elementary School 

Clark County Robert E. Lake Elementary School 

Clark County Las Vegas High School 

Clark County Leavitt Middle School 

Clark County Lied Middle School 

Clark County Long Elementary School 

Clark County Lowman Elementary School 

Clark County Lummis Elementary School 

Clark County Lyon Middle School 

Clark County Mack Elementary School 

Clark County Jacob E. Manch Elementary School 

Clark County Martin Middle School 

Clark County May Elementary School 

Clark County McCall Elementary School 

Clark County McCaw Elementary School 
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School District School Name 

Clark County McDoniel Elementary School 

Clark County McWilliams Elementary School 

Clark County Bob Miller Middle School 

Clark County John Miller School 

Clark County Sandy Miller Elementary School 

Clark County Moapa Valley High School 

Clark County Mojave High School 

Clark County Molasky Middle School 

Clark County Moore Elementary School 

Clark County Mountain View Elementary School 

Clark County Neal Elementary School 

Clark County O’Callaghan Middle School 

Clark County Orr Middle School 

Clark County Palo Verde High School 

Clark County Paradise Elementary School 

Clark County Park Elementary School 

Clark County Parson Elementary School 

Clark County Ute Perkins Elementary School 

Clark County Piggott Elementary School 

Clark County Vail Pittman Elementary School 

Clark County Reed Elementary School 

Clark County Rogers Elementary School 

Clark County Rogich Middle School 

Clark County Rundle Elementary School 

Clark County Saville Middle School 

Clark County Sawyer Middle School 

Clark County Scherkenbach Elementary School 

Clark County Shadow Ridge High School 

Clark County Simmons Elementary School 

Clark County Hal Smith Elementary School 

Clark County J.D. Smith Middle School 
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School District School Name 

Clark County Snyder Elementary School 

Clark County Southwest Behavioral Program School 

Clark County Squires Elementary School 

Clark County Helen J. Stewart School 

Clark County Sunrise Acres Elementary School 

Clark County Tarr Elementary School 

Clark County Thompson Elementary School 

Clark County Thorpe Elementary School 

Clark County Tomiyasu Elementary School 

Clark County Treem Elementary School 

Clark County Twin Lakes Elementary School 

Clark County Ullom Elementary School 

Clark County Valley High School 

Clark County Virgin Valley High School 

Clark County Ward Elementary School 

Clark County Kitty Ward Elementary School 

Clark County Warren Elementary School 

Clark County Wasden Elementary School 

Clark County Watson Elementary School 

Clark County Western High School 

Clark County Whitney Elementary School 

Clark County T. Williams. Elementary School 

Clark County W. Williams Elementary School 

Clark County Wolfe Elementary School 

Clark County C.W. Woodbury Middle School 

Clark County Woolley Elementary School 

Clark County Wynn Elementary School 

Douglas County Carson Valley Middle School 

Douglas County Douglas High School 

Douglas County Jacks Valley Elementary School 

Douglas County Kingsbury Middle School 
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School District School Name 

Douglas County Pau-Wa-Lu Middle School 

Douglas County Pinon Hills Elementary School 

Douglas County Scarselli Elementary School 

Douglas County Zephyr Cove Elementary School 

Elko County Carlin Combined Junior High/High School 

Elko County Carlin Elementary School 

Elko County Grammar School No. 2 

Elko County Owyhee Elementary School 

Elko County Owyhee Junior/Senior High School 

Elko County Sage Elementary School 

Elko County Southside Elementary School 

Elko County Spring Creek Elementary School 

Elko County Spring Creek High School 

Elko County Spring Creek Middle School 

Elko County Wells Elementary School 

Elko County Wells High School 

Elko County West Wendover High School 

Elko County West Wendover Junior High School 

Esmeralda County Dyer Elementary School 

Esmeralda County Goldfield Elementary School 

Esmeralda County Silver Peak Elementary School 

Eureka County Crescent Valley Elementary School 

Eureka County Eureka County High School 

Humboldt County Denio Elementary School 

Humboldt County French Ford Middle School 

Humboldt County Grass Valley Elementary School 

Humboldt County Kings River Elementary School 

Humboldt County Lowry High School 

Humboldt County McDermitt Combined School 

Humboldt County Winnemucca Grammar School 

Lander County Battle Mountain High School 
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School District School Name 

Lander County Battle Mountain Elementary Schools (Eliza Pierce/Mary S. Black) 

Lincoln County Caliente Elementary School 

Lincoln County Lincoln County High School 

Lincoln County Meadow Valley Middle School 

Lincoln County Pahranagat Valley Elementary School 

Lincoln County Pahranagat Valley High School 

Lincoln County Pahranagat Valley Middle School 

Lyon County Cottonwood Elementary School 

Lyon County Dayton High School 

Lyon County Dayton Intermediate School 

Lyon County Fernley Elementary School 

Lyon County Fernley Intermediate School 

Lyon County Silver Springs Elementary School 

Lyon County Silver Stage High School 

Lyon County Silver Stage Middle School 

Lyon County Smith Valley Elementary School 

Lyon County Smith Valley High School 

Lyon County Sutro Elementary School 

Lyon County Yerington High School 

Lyon County Yerington Intermediate School 

Nye County Amargosa Valley Elementary School 

Nye County Duckwater Elementary School 

Nye County Gabbs High School 

Nye County Hafen Elementary School 

Nye County Manse Elementary School 

Nye County Mt. Charleston Elementary School 

Nye County Pahrump High School 

Nye County Silver Rim Elementary School 

Nye County Tonopah Elementary School 

Nye County Tonopah High School 

Nye County Tonopah Middle School 
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School District School Name 

Pershing County Lovelock Elementary School 

Pershing County Pershing County High School 

Pershing County Pershing County Middle School 

State-Sponsored 
Charter 

Silver State Charter High School 

Storey County Virginia City High School 

Washoe County Allen Elementary School 

Washoe County Anderson Elementary School 

Washoe County Bennett Elementary School 

Washoe County Booth Elementary School 

Washoe County Brown Elementary School 

Washoe County Clayton Middle School 

Washoe County Coral Academy of Science Charter School 

Washoe County Corbett Elementary School 

Washoe County Damonte Ranch High School 

Washoe County Damonte Ranch Middle School 

Washoe County Desert Heights Elementary School 

Washoe County Dilworth Middle School 

Washoe County Dodson Elementary School 

Washoe County Donner Springs Elementary School 

Washoe County Duncan Elementary School 

Washoe County Elmcrest Elementary School 

Washoe County Galena High School 

Washoe County Greenbrae Elementary School 

Washoe County High Desert Montessori Charter School 

Washoe County Huffaker Elementary School 

Washoe County Hug High School 

Washoe County I Can Do Anything Charter High School 

Washoe County Incline Elementary School 

Washoe County Incline Middle School 

Washoe County Juniper Elementary School 
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School District School Name 

Washoe County Lemmon Valley Elementary School 

Washoe County Lincoln Park Elementary School 

Washoe County Loder Elementary School 

Washoe County Mathews Elementary School 

Washoe County Maxwell Elementary School 

Washoe County Mendive Middle School 

Washoe County Mitchell Elementary School 

Washoe County Mount Rose Elementary School 

Washoe County Natchez Elementary School 

Washoe County North Valleys High School 

Washoe County O'Brien Middle School 

Washoe County Palmer Elementary School 

Washoe County Peavine Elementary School 

Washoe County Pine Middle School 

Washoe County Pleasant Valley Elementary School 

Washoe County Rainshadow Community Charter High School 

Washoe County Reno High School 

Washoe County Risley Elementary School 

Washoe County Sierra Vista Elementary School 

Washoe County Silver Lake Elementary School 

Washoe County Smith, Kate M. Elementary School 

Washoe County Smithridge Elementary School 

Washoe County Sparks High School 

Washoe County Sparks Middle School 

Washoe County Taylor, Alyce Savage Elementary School 

Washoe County Vaughn Middle School 

Washoe County Veterans Memorial Elementary School 

Washoe County Warner Elementary School 

Washoe County Washoe High School 

Washoe County Westergard Elementary School 

Washoe County Winnemucca Elementary School 
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School District School Name 

Washoe County Wooster, Earl High School 

White Pine County Lund Elementary School 

White Pine County Lund High School 

White Pine County McGill Elementary School 

White Pine County Norman Elementary School 

White Pine County White Pine County High School 

White Pine County White Pine Middle School 
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C.2 Schools with Operational Programs 

Operational programs are those programs, identified by the Nevada Department of 
Education, as projects that have been continued for the 2007–2008 and 2008–2009 
school years.  The Leadership and Learning Center conducted site visits to a selection 
of schools with operational programs.  As identified by the Nevada Department of 
Education, Operating Programs are a subset of the Continuing Programs. 

School District School Name 

Carson County Bordewich Elementary School 

Carson County Carson City Montessori Charter School 

Carson County Carson High School 

Carson County Carson Middle School 

Carson County Eagle Valley Middle School 

Carson County Empire Elementary School 

Carson County Fremont Elementary School 

Carson County Fritsch Elementary School 

Carson County Mark Twain Elementary School 

Carson County Pioneer High School (Alternative High) 

Carson County Seeliger Elementary School 

Churchill County E.C. Best Elementary School 

Churchill County Churchill County High School 

Churchill County Churchill County Junior High School 

Churchill County Lahontan Elementary School 

Churchill County Lahontan Valley Alternative High School 

Churchill County Northside Elementary School 

Churchill County Numa Elementary School 

Churchill County West End Elementary School 

Douglas County Carson Valley Middle School 

Douglas County Douglas County High School 

Douglas County Jacks Valley Elementary School 

Douglas County Pau-Wa-Lu Middle School 

Douglas County Pinon Hills Elementary School 

Douglas County Scarselli Elementary School 
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School District School Name 

Douglas County Zephyr Cove Elementary School 

Elko County Adobe Middle School 

Elko County Carlin Combined Junior High/High School 

Elko County Carlin Elementary School 

Elko County Grammar School No. 2 

Elko County Owyhee Elementary School 

Elko County Owyhee Junior/Senior High School 

Elko County Sage Elementary School 

Elko County Southside Elementary School 

Elko County Spring Creek Elementary School 

Elko County Spring Creek High School 

Elko County Spring Creek Middle School 

Elko County Wells Elementary School 

Elko County Wells High School 

Elko County West Wendover Junior High/Senior High School 

Esmeralda County Dyer Elementary School 

Esmeralda County Goldfield Elementary School 

Esmeralda County Silver Peak Elementary School 

Eureka County Crescent Valley Elementary School 

Eureka County Eureka County High School 

Humboldt County Denio Elementary School 

Humboldt County French Ford Middle School 

Humboldt County Grass Valley Elementary School 

Humboldt County Kings River Elementary School 

Humboldt County Lowry High School 

Humboldt County Winnemucca Grammar School 

Lander County Battle Mountain High School 

Lander County Battle Mountain Junior High School 

Lincoln County Caliente Elementary School 

Lincoln County Lincoln County High School 

Lincoln County Pahranagat Valley Elementary School 
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School District School Name 

Lincoln County Pahranagat Valley High School 

Lincoln County Pahranagat Valley Middle School 

Lincoln County Panaca Elementary School 

Lincoln County Pioche Elementary School 

Lyon County Cottonwood Elementary School 

Lyon County Dayton Elementary School 

Lyon County Dayton High School 

Lyon County Dayton Intermediate School 

Lyon County Fernley Elementary School 

Lyon County Fernley High School 

Lyon County Fernley Intermediate School 

Lyon County Riverview Elementary School 

Lyon County Silver Springs Elementary School 

Lyon County Silver Stage High School 

Lyon County Silver Stage Middle School 

Lyon County Smith Valley Elementary School 

Lyon County Smith Valley High School 

Lyon County Sutro Elementary School 

Lyon County Yerington High School 

Lyon County Yerington Intermediate School 

Nye County Amargosa Valley Elementary School 

Nye County Gabbs High School 

Nye County Hafen Elementary School 

Nye County Johnson Elementary School 

Nye County Manse Elementary School 

Nye County Mt Charleston Elementary School 

Nye County Pahrump High School 

Nye County Pathways Middle/High School 

Nye County Silver Rim Elementary School 

Pershing County Lovelock Elementary School 

Storey County Virginia City Middle School 
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School District School Name 

Washoe County Allen Elementary School 

Washoe County Anderson Elementary School 

Washoe County Bailey Charter Elementary School 

Washoe County Beasley Elementary School 

Washoe County Beck Elementary School 

Washoe County Bennett Elementary School 

Washoe County Booth Elementary School 

Washoe County Brown Elementary School 

Washoe County Clayton Middle School 

Washoe County Cold Springs Middle School 

Washoe County Coral Academy of Science Charter School 

Washoe County Corbett Elementary School 

Washoe County Damonte Ranch High School 

Washoe County Desert Heights Elementary School 

Washoe County Dilworth Middle School 

Washoe County Dodson Elementary School 

Washoe County Donner Springs Elementary School 

Washoe County Drake Elementary School 

Washoe County Duncan Elementary School 

Washoe County Elmcrest Elementary School 

Washoe County Galena High School 

Washoe County Gerlach Middle/High School 

Washoe County Gomes Elementary School 

Washoe County Hidden Valley Elementary School 

Washoe County High Desert Montessori Charter School 

Washoe County Huffaker Elementary School 

Washoe County Hug High School 

Washoe County I Can Do Anything Charter High School 

Washoe County Incline Elementary School 

Washoe County Incline High School 

Washoe County Incline Middle School 
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School District School Name 

Washoe County Juniper Elementary School 

Washoe County Lemmon Valley Elementary School 

Washoe County Lincoln Park Elementary School 

Washoe County Loder Elementary School 

Washoe County Mathews Elementary School 

Washoe County Maxwell Elementary School 

Washoe County Mc Queen High School 

Washoe County Mendive Middle School 

Washoe County Mitchell Elementary School 

Washoe County Moss Elementary School 

Washoe County Mount Rose Elementary School 

Washoe County Natchez Elementary School 

Washoe County North Valleys High School 

Washoe County O'Brien Middle School 

Washoe County Palmer Elementary School 

Washoe County Peavine Elementary School 

Washoe County Pine Middle School 

Washoe County Pleasant Valley Elementary School 

Washoe County Rainshadow Community Charter High School 

Washoe County Reno High School 

Washoe County Risley Elementary School 

Washoe County Shaw Middle School 

Washoe County Sierra Vista Elementary School 

Washoe County Silver Lake Elementary School 

Washoe County Smith, Kate M  Elementary School 

Washoe County Smithridge Elementary School 

Washoe County Spanish Springs Elementary School 

Washoe County Spanish Springs High School 

Washoe County Sparks High School 

Washoe County Sparks Middle School 

Washoe County Sun Valley Elementary School 

The Leadership and Learning Center The Nevada Department of Education 
866.399.6019 Innovation and Remediation Interim Report 
 Page 267 



School District School Name 

Washoe County Swope Middle School 

Washoe County Taylor, Alyce Savage Elementary School 

Washoe County Van Gorder Elementary School 

Washoe County Vaughn Middle School 

Washoe County Veterans Memorial Elementary School 

Washoe County Warner Elementary School 

Washoe County Washoe High School 

Washoe County Westergard Elementary School 

Washoe County Winnemucca Elementary School 

Washoe County Wooster, Earl High School 

White Pine County Lund Elementary School 

White Pine County Lund High School 

White Pine County McGill Elementary School 

White Pine County Norman Elementary School 

White Pine County Steptoe Valley High School (NOVA Center) 

White Pine County White Pine County High School 

White Pine County White Pine Middle School 
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C.3 Site-Visit Schools 

The Leadership and Learning Center made site visits to the following schools. 

School District School Name 

Carson City Carson Middle School 

Carson City Eagle Valley Middle School 

Carson City Mark Twain Elementary School 

Douglas County Carson Valley Middle School 

Douglas County Douglas County High School 

Douglas County Pau-Wa-Lu Middle School 

Douglas County Pinon Hills Elementary School 

Douglas County Scarselli Elementary School 

Eureka County Crescent Valley Elementary School 

Eureka County Eureka County High School 

Humboldt County French Ford Middle School 

Lincoln County Pahranagat Valley Elementary School 

Lincoln County Pahranagat Valley High School 

Lyon County Cottonwood Elementary School 

Lyon County Dayton High School 

Lyon County Dayton Intermediate School 

Lyon County Fernley High School 

Lyon County Fernley Intermediate School 

Lyon County Silver Stage Middle School 

Lyon County Silver Stage High School 

Lyon County Yerington High School 

Mineral County Schurz Elementary School 

Mineral County Hawthorne Elementary School 

Nye County Tonapah High School 

Nye County Parumph High School 

Nye County Pathways Middle School 

Nye County Pathways High School 

Nye County Gabbs High School 
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School District School Name 

Pershing County Lovelock Elementary School 

Pershing County Pershing County Middle School 

Pershing County Pershing County High School 

Storey County Numa Elementary School 

Storey County Virginia City Middle School 

Storey County West End Elementary School 

Washoe County Duncan Elementary School 

Washoe County Elmcrest Elementary School 

Washoe County Lemmon Valley Elementary School 

Washoe County Mitchell Elementary School 

Washoe County Palmer Elementary School 

Washoe County Kate Smith Elementary School 

Washoe County Smithridge Elementary School 

Washoe County Sparks High School 

Washoe County Sun Valley Elementary School 
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Appendix D: Identification of School Location 
for Programs in Interim Report 

This appendix lists all schools discussed in this Interim Report.  The appendix 
corresponds with the individual sections of the body of this report where discussions 
of each particular school appear.  Schools are identified by name along with the 
distinction as operational or continuing programs, or both.  The manner in which each 
school was contacted is also identified. 

D.1 Schools Discussed in Section 4.0 

4.0 Evaluation of Program Impact on Student Achievement 

4.2 Commercial Programs 

Churchill County School District 

School Name Program Type Program Type Contact Type 

Churchill County High 
School 

 Operational Program 
School 

Phone Interview 

West End Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Clark County School District 

School Name Program Type Program Type Contact Type 

Arborview High School Continuing Program 
School 

 Phone Interview 

Bailey Middle School Continuing Program 
School 

 Phone Interview 

Batterman Elementary 
School 

Continuing Program 
School 

 Phone Interview 

James Bilbray 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Bracken Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Richard Bryan 
Elementary School 

Continuing Program 
School 

 Phone Interview 
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School Name Program Type Program Type Contact Type 

Roger Bryan 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Bruner Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Cannon Middle School Continuing Program 
School 

 Phone Interview 

Deskin Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Eisenberg Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Eldorado High School Continuing Program 
School 

 Phone Interview 

Findlay Middle School Continuing Program 
School 

 Phone Interview 

Frias Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Galloway Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Goldfarb Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Judy and John 
Goolsby Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Goynes Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Harris Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Lomie G. Heard 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Hinman Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Hoggard Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Robert E. Lake 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Jacob E. Manch 
Elementary School 

Continuing Program 
School 

 Phone Interview 
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School Name Program Type Program Type Contact Type 

McCaw Elementary 
School 

Continuing Program 
School 

 Phone Interview 

McWilliams 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Mojave High School Continuing Program 
School 

 Phone Interview 

Moore Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Parson Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Vail Pittman 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Rogers Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Douglas County School District 

School Name Program Type Program Type Contact Type 

Carson Valley Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Pau-Wa-Lu Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Pinon Hills Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Scarselli Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Elko County School District 

School Name Program Type Program Type Contact Type 

Wells Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 
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Esmeralda County School District 

School Name Program Type Program Type Contact Type 

Dyer Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Lander County School District 

School Name Program Type Program Type Contact Type 

Mary S. Black 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Eliza Pierce 
Elementary School  

Continuing Program 
School 

 Phone Interview 

Lincoln County School District 

School Name Program Type Program Type Contact Type 

Caliente Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Pahranagat Valley 
High School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Lyon County School District 

School Name Program Type Program Type Contact Type 

Dayton High School Continuing Program 
School 

Operational Program 
School 

Site Visit 

Silver Stage Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Nye County School District 

School Name Program Type Program Type Contact Type 

Amargosa Elementary 
School 

Continuing 
Program School 

Operational 
Program School 

Phone Interview 

Tonopah Elementary 
School 

Continuing 
Program School 

 Phone Interview 
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Washoe County School District 

School Name Program Type Program Type Contact Type 

Corbett Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Lemmon Valley 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Mitchell Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Mount Rose 
Elementary School  

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Pine Middle School Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Smithridge Elementary 
School  

Continuing Program 
School 

Operational Program 
School 

Site Visit 

4.3 Noncommercial Programs 

Carson City County School District 

School Name Program Type Program Type Contact Type 

Eagle Valley Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Churchill County School District 

School Name Program Type Program Type Contact Type 

Churchill County Junior 
High School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Lohontan Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Numa Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 
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Clark County School District 

School Name Program Type Program Type Contact Type 

Lee Antonello 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Batterman Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Beckley Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Bracken Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Richard Bryan 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Cadwallader Middle 
School  

Continuing Program 
School 

 Phone Interview 

Cambeiro Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Conners Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Cortney Middle School Continuing Program 
School 

 Phone Interview 

Dearing Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Deskin Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Detwiler Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Edward Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Findlay Middle School Continuing Program 
School 

 Phone Interview 

Galloway Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Garehime Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Judy and John 
Goolsby Elementary 
School 

Continuing Program 
School 

 Phone Interview 
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School Name Program Type Program Type Contact Type 

Hickey Elementary 
School 

Continuing Program 
School 

 Phone Interview 

McWilliams 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Perkins Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Reed Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Rundle Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Douglas County School District 

School Name Program Type Program Type Contact Type 

Pinon Hills Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Elko County School District 

School Name Program Type Program Type Contact Type 

Southside Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Spring Creek 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Eureka County School District 

School Name Program Type Program Type Contact Type 

Crescent Valley 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 
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Lincoln County School District 

School Name Program Type Program Type Contact Type 

Lincoln County High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Pahranagat Valley 
High School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Lyon County School District 

School Name Program Type Program Type Contact Type 

Dayton Elementary 
School 

 Operational Program 
School 

Phone Interview 

Dayton Intermediate 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Silver Springs 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Nye County School District 

School Name Program Type Program Type Contact Type 

Tonopah Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Pershing County School District 

School Name Program Type Program Type Contact Type 

Lovelock Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Pershing County 
Middle School 

Continuing Program 
School 

 Site Visit 

Pershing County High 
School 

Continuing Program 
School 

 Site Visit 
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Washoe County School District 

School Name Program Type Program Type Contact Type 

Desert Heights 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Donner Springs 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Duncan Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Huffaker Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Smithridge Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Earl Wooster High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

D.2 Schools Discussed in Section 5.0 

5.0 Examination of Successful Programs 

Carson City School District 

School Name Program Type Program Type Contact Type 

Eagle Valley Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Mark Twain 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Churchill County School District 

School Name Program Type Program Type Contact Type 

Churchill County High 
School 

 Operational Program 
School 

Phone Interview 

Numa Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

West End Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 
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Clark County School District 

School Name Program Type Program Type Contact Type 

Lee Antonello 
Elementary School 

Continuing Program 
School 

 Phone Interview 

James Bilbray 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Kermit Booker 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Burk High School Continuing Program 
School 

 Phone Interview 

Kay Carl Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Cunningham 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Judy and John 
Goolsby Elementary 
School 

Continuing Program 
School 

 Phone Interview 

E.W. Griffith 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Lomie G. Heard 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Jay W. Jeffers 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Katz Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Martin Luther King Jr. 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Robert E. Lake 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Roy W. Martin Middle 
School 

Continuing Program 
School 

 Phone Interview 

Paradise Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Vail Pittman 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Grant Sawyer Middle 
School 

Continuing Program 
School 

 Phone Interview 
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School Name Program Type Program Type Contact Type 

Twin Lakes Elementary 
School 

Continuing Program 
School 

 Phone Interview 

C.W. Woodbury Middle 
School 

Continuing Program 
School 

 Phone Interview 

Douglas County School District 

School Name Program Type Program Type Contact Type 

Pau-Wa-Lu Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Pinon Hills Elementary 
School  

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Scarselli Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Elko County School District 

School Name Program Type Program Type Contact Type 

Carlin Combined 
Junior High/High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Spring Creek 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

West Wendover Junior 
High/Senior High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Esmeralda County School District 

School Name Program Type Program Type Contact Type 

Dyer Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 
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Eureka County School District 

School Name Program Type Program Type Contact Type 

Crescent Valley 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Humboldt County School District 

School Name Program Type Program Type Contact Type 

French Ford Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Lowry High School Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Winnemucca Grammar 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Lander County School District 

School Name Program Type Program Type Contact Type 

Mary S. Black 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Eliza Pierce 
Elementary School  

Continuing Program 
School 

 Phone Interview 

Lincoln County School District 

School Name Program Type Program Type Contact Type 

Caliente Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Meadow Valley Middle 
School 

Continuing Program 
School 

 Phone Interview 

Pahranagat Valley 
High School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 
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Lyon County School District 

School Name Program Type Program Type Contact Type 

Dayton Intermediate 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Silver Springs 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Silver Stage Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Silver Stage High 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Yerington High School  Operational Program 
School 

Site Visit 

Nye County School District 

School Name Program Type Program Type Contact Type 

Pahrump High School  Continuing Program 
School 

Operational Program 
School 

Site Visit 

Tonopah Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Tonopah High School Continuing Program 
School 

 Site Visit 

Pershing County School District 

School Name Program Type Program Type Contact Type 

Lovelock Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Pershing County 
Middle School 

Continuing Program 
School 

 Site Visit 

Pershing County High 
School 

Continuing Program 
School 

 Site Visit 
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Storey County School District 

School Name Program Type Program Type Contact Type 

Virginia City Middle 
School 

 Operational Program 
School 

Site Visit 

Washoe County School District 

School Name Program Type Program Type Contact Type 

Damonte Ranch High 
School  

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Duncan Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Elmcrest Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Hug High School Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Lemmon Valley 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Mendive Middle School Continuing Program 
School 

 Phone Interview 

Mitchell Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Palmer Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Kate Smith Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Smithridge Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Sparks High School 
 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Sun Valley Elementary 
School 

Continuing Program 
School 

 Site Visit 

Washoe High School Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Earl Wooster High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 
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White Pine County School District 

School Name Program Type Program Type Contact Type 

McGill Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

White Pine Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

White Pine High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

D.3 Schools Discussed in Section 6.0 

6.0 Best Practices in Implementation 

Churchill County School District 

School Name Program Type Program Type Contact Type 

Churchill County High 
School 

 Operational Program 
School 

Phone Interview 

Clark County School District 

School Name Program Type Program Type Contact Type 

Fyfe Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Martha P. King 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Sandy Miller 
Elementary 

Continuing Program 
School 

 Phone Interview 

Rogers Elementary 
School  

Continuing Program 
School 

 Phone Interview 

Elko County School District 

School Name Program Type Program Type Contact Type 

Grammar School No. 2 Continuing Program 
School 

Operational Program 
School 

Phone Interview 
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Lander County School District 

School Name Program Type Program Type Contact Type 

Mary S. Black 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Eliza Pierce 
Elementary School  

Continuing Program 
School 

 Phone Interview 

Washoe County School District 

School Name Program Type Program Type Contact Type 

Desert Heights 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

D.4 Schools Discussed in Appendix A 

Appendix A 

Carson City School District 

School Name Program Type Program Type Contact Type 

Eagle Valley Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Mark Twain 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Churchill County School District 

School Name Program Type Program Type Contact Type 

Churchill County High 
School 

 Operational 
Program School 

Phone Interview 

Numa Elementary School Continuing 
Program School 

Operational 
Program School 

Phone Interview 

West End Elementary 
School 

Continuing 
Program School 

Operational 
Program School 

Phone Interview 
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Clark County School District 

School Name Program Type Program Type Contact Type 

Lee Antonello 
Elementary School 

Continuing Program 
School 

 Phone Interview 

James Bilbray 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Burk High School Continuing Program 
School 

 Phone Interview 

Kay Carl Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Cunningham 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Judy and John 
Goolsby Elementary 
School 

Continuing Program 
School 

 Phone Interview 

E.W. Griffith 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Lomie G. Heard 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Jay W. Jeffers 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Katz Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Robert E. Lake 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Roy W. Martin Middle 
School 

Continuing Program 
School 

 Phone Interview 

Paradise Elementary 
School  

Continuing Program 
School 

 Phone Interview 

Vail Pittman 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Grant Sawyer Middle 
School 

Continuing Program 
School 

 Phone Interview 

C.W. Woodbury Middle 
School 

Continuing Program 
School 

 Phone Interview 
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Douglas County School District 

School Name Program Type Program Type Contact Type 

Pinon Hills Elementary 
School  

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Scarselli Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Elko County School District 

School Name Program Type Program Type Contact Type 

Carlin Combined 
Junior High/High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Spring Creek 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

West Wendover Junior 
High/Senior High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Esmeralda County School District 

School Name Program Type Program Type Contact Type 

Dyer Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Eureka County School District 

School Name Program Type Program Type Contact Type 

Crescent Valley 
Elementary School 

Continuing 
Program School 

Operational 
Program School 

Site Visit 

Humboldt County School District 

School Name Program Type Program Type Contact Type 

French Ford Middle 
School 

Continuing 
Program School 

Operational 
Program School 

Site Visit 
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Lander County School District 

School Name Program Type Program Type Contact Type 

Mary S. Black 
Elementary School 

Continuing Program 
School 

 Phone Interview 

Eliza Pierce 
Elementary School  

Continuing Program 
School 

 Phone Interview 

Lincoln County School District 

School Name Program Type Program Type Contact Type 

Caliente Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Meadow Valley Middle 
School 

Continuing Program 
School 

 Phone Interview 

Pahranagat Valley 
High School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Lyon County School District 

School Name Program Type Program Type Contact Type 

Dayton Intermediate 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Silver Springs 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Silver Stage Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Silver Stage High 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Yerington High School  Operational Program 
School 

Site Visit 
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Nye County School District 

School Name Program Type Program Type Contact Type 

Tonopah Elementary 
School 

Continuing Program 
School 

 Phone Interview 

Tonopah High School Continuing Program 
School 

 Site Visit 

Pershing County School District 

School Name Program Type Program Type Contact Type 

Pershing County 
Middle School 

Continuing Program 
School 

 Site Visit 

Pershing County High 
School 

Continuing Program 
School 

 Site Visit 

Storey County School District 

School Name Program Type Program Type Contact Type 

Virginia City Middle 
School 

 Operational Program 
School 

Site Visit 

Washoe County High School 

School Name Program Type Program Type Contact Type 

Damonte Ranch High 
School  

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Elmcrest Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Hug High School Continuing Program 
School 

Operational Program 
School 

Phone Interview 

Lemmon Valley 
Elementary School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Mendive Middle School Continuing Program 
School 

 Phone Interview 

Mitchell Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 
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School Name Program Type Program Type Contact Type 

Palmer Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Kate Smith Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Smithridge Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Site Visit 

Sparks High School Continuing Program 
School 

Operational Program 
School 

Site Visit 

Earl Wooster High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

White Pine County School District 

School Name Program Type Program Type Contact Type 

McGill Elementary 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

White Pine Middle 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 

White Pine High 
School 

Continuing Program 
School 

Operational Program 
School 

Phone Interview 
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